School District
of the City of St.
Charles

Grades K-6 Social Studies
Curriculum

Approved by the Board of Education
May 12, 2016

i

K-6 Social Studies Curriculum Committee
Lead Facilitators
Tyson Plumlee, Harris Elementary School, Principal
Rachel Haug, Harris Elementary School, Assistant Principal

Curriculum Team Leader
Christie Scott, Harris Elementary School, Kindergarten Teacher

Committee Members
Christie Scott, Harris Elementary School, Kindergarten Teacher
Sharon Roe, Monroe Elementary School, Kindergarten Teacher
Amy Overton, Blackhurst Elementary School, First Grade Teacher
Jessica Johnson, Monroe Elementary, First Grade Teacher
Brittany Weaver, Null Elementary School, Second Grade Teacher
Kristel Jackson, Lincoln Elementary School, Second Grade Teacher
Jeanie Wallutt, Coverdell Elementary School, Second Grade Teacher
Linda Nagle, Lincoln Elementary School, Third Grade Teacher
Leslie Morgan, Monroe Elementary School, Third Grade Teacher
Meredith Engel, Blackhurst Elementary School, Third Grade Teacher
Fran Ward, Harris Elementary School, Fourth Grade Teacher
Kim Hahn, Null Elementary School, Fourth Grade Teacher
Sara Myers, Jefferson Intermediate School, Fifth Grade Teacher
Angie Gabris, Jefferson Intermediate School, Fifth Grade Teacher
Kara Welty, Jefferson Intermediate School, Sixth Grade Teacher
Vicki Vaughn, Jefferson Intermediate School, Sixth Grade Teacher
Leslie Spears, Coverdell Elementary School, Instructional Coach
Kara Canning, Harris Elementary School, Instructional Coach
Kevin Stross, Null Elementary School, Instructional C oach

2

K-6 Social Studies Curriculum
TABLE OF CONTENTS
Table of Contents ........................................................................................................................................... 3
Mission Statement ......................................................................................................................................... 4
District Vision ................................................................................................................................................. 4
District Values ................................................................................................................................................ 4
District Goals .................................................................................................................................................. 5
Philosophical Foundations ............................................................................................................................. 6
K-6 Social Studies Course Descriptions .......................................................................................................... 7
K-6 Social Studies Rationale ........................................................................................................................... 8
K-6 Social Studies Essential Understandings ................................................................................................. 9
K-6 Social Studies Scope and Sequence ....................................................................................................... 12
K-3 Curriculum Units
Kindergarten Curriculum Overview, Curriculum Units, Proficiency Scales ................................................. 13
Grade 1 Curriculum Overview, Curriculum Units, Proficiency Scales.......................................................... 44
Grade 2 Curriculum Overview, Curriculum Units, Proficiency Scales.......................................................... 71
Grade 3 Curriculum Overview, Curriculum Units, Proficiency Scales........................................................ 113
Grade 4 Curriculum Overview, Curriculum Units, Proficiency Scales........................................................ 180
Grade 5 Curriculum Overview, Curriculum Units, Proficiency Scales........................................................ 230
Grade 6 Curriculum Overview, Curriculum Units, Proficiency Scales........................................................ 263
Appendix .................................................................................................................................................... 332
Show Me Standards
K-5, 6-12 Social Studies Missouri Learning Standards
C3 Framework
Link for the National Curriculum Standards for Social Studies

3

District Mission
The City of St. Charles School District will REACH, TEACH, and EMPOWER all students by providing a
challenging, diverse, and innovative education.

District Vision
The City of St. Charles School District will be an educational leader recognized for high performance and
academic excellence that prepares students to succeed in an ever-changing global society.

District Values
We, the City of St. Charles School District community of students, parents, staff, and patrons, value:
 High quality education for all students which includes:
 Lifelong learning from early childhood through adult education
 Rigorous learning experiences that challenge all students
 Instruction that meets the needs of a diverse community
 Respect for all
 Real world, critical thinking and problem-solving skills to prepare students for the 21st Century
 Developing caring, productive, and responsible citizens
 Strong engagement of family and community
 A safe, secure, and nurturing school environment
 Achievement through:





Celebration of individual success
Collaboration with parents and community stakeholders
Exploration, Innovation, and creativity

 High quality staff by:





Hiring and retaining highly qualified and invested employees
Providing professional development and collaboration focused on increasing student
achievement
Empowering staff to use innovative resources and practices

 Informed decisions that are:







Student-centered
Focused on student achievement
Data Driven
Considerate of all points of view
Fiscally responsible
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District Goals
For planning purposes, five overarching goals have been developed. These goals are statements of the key
functions of the school district.
1. Student Performance
 Develop and enhance the quality educational/instructional programs to improve student
performance and enable students to meet their personal, academic, and career goals.
2. Highly qualified staff
 Recruit, attract, develop, and retain highly qualified staff to carry out the District’s mission, vision,
goals, and objectives.
3. Facilities, Support, and Instructional Resource
 Provide and maintain appropriate instructional resources, support services, and functional and safe
facilities.
4. Parent and Community Involvement
 Promote, facilitate and enhance parent, student, and community involvement in district
educational programs.
5. Governance
 Govern the district in an efficient and effective manner providing leadership and representation to
benefit the students, staff, and patrons of the district.

5

School District Philosophical Foundations
Teachers in the School District of the City of St. Charles share in and ascribe to a philosophy that places
children at the heart of the educational process. We feel that it is our professional responsibility to strive to
be our best at all times and to maximize our efforts by ensuring that the following factors are present in our
classrooms and our schools.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Learning is developed within the personal, physical, social, and intellectual contexts of the learner.
A strong educational program should provide developmental continuity.
The successful learner is motivated, strategic, knowledgeable, and interactive.
Children learn best when they have real purposes and can make connections to real life.
Effective learning is a combination of student exploration and teacher and mentor modeling.
Assessment is an ongoing and multidimensional process that is an integral part of instruction.
Making reading and writing connections across multiple sources and curricula facilitates meaning.
Literacy for the future means literacy in multiple technologies.
Education must respond to society’s diverse population and serve all children.
Interactions among students, teachers, parents, and community form the network that supports learning.
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K-6 Social Studies
Course Description
Kindergarten – Grade 4:
Social Studies helps children understand their expanding world and prepares them to become productive
citizens. Throughout the course of the school year, students will explore topics including history, geography,
economics, government and community. Students will learn how to make meaningful connections between
the past and the present while deepening their understanding of how diversity has played an important role in
shaping our society. Because social studies emphasizes relationships among people and across cultures,
character education is naturally embedded within all parts of the curriculum. Students will gain a respectful
understanding of the past and utilize that knowledge to become productive citizens of our interdependent
global society.

Grade 5:
At the fifth grade level this course explores social studies topics including history, geography, economics, and
government. The emphasis of the fifth grade curriculum revolves around the United States, its neighbors and
their relationship in the world. The emphasis of the 6th Grade curriculum revolves around Western Civilization
and its past and present, as well as other cultures such as: Middle Eastern African, Australian, and Asian.
The program allows students to make connections between the past and the present. The students learn how
ethnic diversity is an important component in the shaping of our past and present. This course reinforces
critical thinking skills, data analysis skills, and problem solving within the context of the discipline.
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Social Studies Curriculum
Rationale
Grades K-4:
The City of St. Charles School District believes that understanding social studies is essential in developing wellrounded citizens of our world. Through social studies curriculum teachers will lead students to:






Prepare for the future through an understanding of the past
Become responsible and productive members of a community and a global society
Understand relationships between people, places, and environments over time
Develop as functioning members of organizations, groups, and communities
Make effective choices that contribute to the overall good of society

Grades 5-6:
A solid foundation in the social studies is necessary for a young person to develop into a responsible and
productive member of our world community. History gives them a “memory” of who we are as a people and
offers examples of solutions to problems and an appreciation of the contributions of many. Knowledge of
economics and civics gives understanding to factors that influence our daily lives as well as world events.
Geography helps them appreciate the differences among people and how powerful the interaction is between
humans and the world.
Recognizing that middles school is the bridge between elementary and high school programs, this curriculum
was developed to build on the social science skills of the elementary program and to prepare students for the
high school courses and lifelong learning. The curriculum recognizes that social science concepts are best
learned when an emphasis is placed on the integration of history, geography, economics, civics, cultures,
current and future issues, other content areas, and especially language arts. Through differentiation and
acceleration, this curriculum is designed to ensure that students acquire key social science skills necessary for
lifelong, active participation in order to become responsible, decision-making citizens in their local, national,
and global communities.
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K-6 Social Studies
Essential Understandings

1.
2.
3.
4.
5.
6.

1.
2.
3.
4.
5.

Kindergarten Essential Understandings
Students will be able to describe the past, present and future as points in time and help us examine and
understand events.
Students will be able to describe traditions and cultures in their family that are celebrated in different ways and
how symbols and traditions help develop a shared culture and identity within the United States.
Students will identify maps and globes, how they can be used to represent real places, and how they are used to
locate and better understand our own community.
Students will describe roles and responsibilities of people in authority and understand how rules and laws help
us to be responsible citizens.
Students will identify US symbols and what they stand for.
Students will be able to describe examples of needs and wants, scarcity, and opportunity cost within their family
and school.
First Grade Essential Understandings
Students will be able to compare and contrast their community in the past and present as well as describe the
contributions of people typically associated with national holidays
Students will read and construct maps, understand the concept of location to make predictions and solve
problems and understand concept of place.
Students will understand that rules and Laws guide people to live safely and be responsible citizens.
Students will identify and describe US symbols and why they are important for our country.
Students will be able to define and understand the relationship between consumers and producers, goods and
services, needs and wants and provide examples of opportunity cost all within the school and community.

Second Grade Essential Understandings
1. Students understand that culture and communities change in some ways over time and stay the same in some
ways over time.
2. Students will compare and contrast the past and present lives of different Native American groups.
3. Students will understand that the contributions of significant persons in U.S. history affect our lives and country
in the present time.
4. Students will understand how people participate in a governing society including civic practices such as voting,
volunteering, jury service, and joining with others to improve society.
5. Students will demonstrate knowledge of Earth’s physical and human features, including the locations of places
and regions, the distribution of landforms and water bodies.
6. Students will understand the economic way of thinking and understand the interaction of buyers and sellers in
markets, workings of the national economy, and interactions within the global marketplace.
7. Students will understand how people create, learn, share, and adapt to culture.
Third Grade Essential Understandings
Students will understand how cultural differences affect society
Students will learn the causes and consequences of war
Students will construct and read maps to understand where people, places and resources are located.
Students will explore the effect of the environment on human activities and impact of the activities on the
environment within Missouri.
5. Students will understand how people create, learn, share and adapt to culture and how culture shapes their
lives.
1.
2.
3.
4.
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6. Students will understand how cultural beliefs, behaviors and values allow human groups to solve the problems
of daily living and how culture may change in response to changing needs and concerns.
7. Students will determine how various aspects of culture influence its literature, music and art.
8. Students will know the purposes and principles of the Constitution and describe the roles of citizens and
government in carrying out constitutional practices.
9. Students will list various state symbols.
10. Students will be able to resolve disputes peacefully.
11. Students will describe the branches of government and their daily role.
12. Students will gain knowledge of basic economic concepts and understand the consequences of economic
decisions and what factors influence the economy. .
13. Students will understand the various types of taxes and their purposes.
14. Students will understand how to identify and analyze between primary and secondary artifacts and know when
to appropriately use them.
Fourth Grade Essential Understandings
1. Students will describe the migration of Native Americans before Europeans came to America
2. Students will summarize how Europeans started settlements and explored early America and determine how
cultural interactions led to conflict during the colonial times.
3. Students will describe the contributions made by significant individuals during the colonial times.
4. Students will list the factors that led to the success of the colonists during the American Revolution and
determine why political documents were created in early America..
5. Students will construct and interpret maps and globes and understand the relationship of places.
6. Students will describe how people are affected by changing environments and how places and regions affect
communication, transportation, and society.
7. Students will understand and describe how geography is helpful for interpreting, explaining, and predicting.
8. Students will identify purposes and principles of the Declaration of Independence, the Constitution, and the Bill
of Rights.
9. Students will describe character traits and civic attitudes of significant individuals.
10. Students will understand the roles of citizens and governments in carrying out constitutional principles including
the purpose of Government.
11. Students will identify and describe symbols of state and nation.
12. Students will summarize functions and processes of governmental systems including decision making
13. Students will summarize conflict resolution processes in the past during the colonial period and present.
14. Students will describe cultural characteristics, including people, ideas, beliefs, heritage, preservation, and
changes in societal roles and status, of various groups.
15. Students will compare and contrast various savings and financial investments.
16. Students will understand how supply and demand, profit and loss affect our economy and economic decisions.
17. Students will explain how taxes are utilized to provide goods and services and list factors that influence changes
in regional economies.
Fifth Grade Essential Understandings
Modern American History
1. Students will understand the importance of events in history and how events occurred in times that are
different from our own have lasting consequences for the past and present.
2. Students will understand examples of conflict and cooperation among individual groups and nations in different
parts of the world.
3. Students will research and analyze past periods, events, and issues, using a variety of primary sources as well as
secondary sources.
Geography
1. Students will use maps can help to read, understand, acquire, and process information.
2. Students will interpret, explain, and analyze locations to make predictions and solve problems, including how
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cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.
3. Students will describe relationships within places (Human-Environment Interaction).
Civics
1. Students will be able to define citizenship, list the rights and responsibilities of both U.S. citizens and all U.S.
residents, and begin to explore how democracy works in America.
2. Students will describe changes in technology, transportation, and communication in America during the 20th
Century and its effects on human lives.
3. Students will list factors that influence immigration on the history of America.
Economics
1. Students will understand fundamental economic concepts and will apply their understanding of economics in
real-world situations
1. Students will understand the affect economic decisions had on the nation’s past and present.
Sixth Grade Essential Understandings
Geography
1. Students will locate places by absolute and relative positions.
2. Students will describe how places form and change as a result of human and physical characteristics and
describe how humans interact with their environment in order to meet their needs.
3. Students will analyze how places are connected with one another through movement of goods, people, and
ideas.
4. Students will identify characteristics of regions and list factors that contribute to a region’s identity.
Prehistory
1. Students will understand how prehistoric humans survived and adapted to their environment by describing
various adaptations such as: making simple tools, using fire, developing language, providing food and shelter for
their families and themselves.
2. Students will understand the background on why scholars and archeologists study Prehistory and civilization.
Mesopotamia
1. Students will explain how geography and climate affect aspects of the Mesopotamian civilization and will
understand basic elements of religion, social classes and government.
2. Students will make connections of Ancient Mesopotamia’s contributions and how they affect present day.
Egypt
1. Students will understand the importance of the Nile River and how it affected trade routes in Egypt.
2. Students will understand basic elements of Egyptian religion, their beliefs of the afterlife, and how Ancient
Egyptians developed architecture and monuments which reflected their religious beliefs.
3. Students will understand the importance of the hieroglyphics and how it relates to writing forms of other
cultures.
India
1. Students will explain how geography and climate affect aspects of India.
2. Students will understand and describe basic elements of Hinduism, Buddhism, and Islam.
3. Students will analyze the dynamics and significance of the Caste System and how it compares to our Social
Classes of today and will make connections of Ancient India’s contributions and how they affect present day.
China
1. Students will explain how geography and climate affect aspects of civilizations (typhoon, monsoon, plateau)
2. Students will understand the purpose of the Great Wall (plus other architectural features) and how it prevented
outside influence.
3. Students will make connections of Ancient China’s contributions and how they affect present day.
4. Students will Analyze Chinese dynasties and explain how each one influenced the government and progress of
their civilization.
5. Students will determine attributes between the 3 main religions of Ancient China (Buddhism, Confucianism,
Taoism) and how they affected the civilization.
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K-6 Social Studies Scope and Sequence
Kindergarten

1st grade

2nd grade

3rd grade

4th grade

5th grade

6th grade

History

History &
Celebrations in
Our Family and
Community

Past & Present,
Non-Religious
Holidays &
Contributions of
Famous Americans

Our Country
Then & Now

Early Settlement in
Missouri,
Contributions of
People, Civil War

Early Settlement
in America

Modern
America’s
History

Pre-History
Prehistoric past

Geography

Navigating Our
Community

Geography & How
it applies to me

Places & the
People Who
Live There

Basic Geography,
Communication &
Transportation

US
Geography

America’s
Geography
1800-2000

GeographyLocation, Place,
Human
Environment,
Interaction,
Movement and
Region
Ancient Egypt

Economics

Making Choices
in Our World

Understanding
Money and
Goods/Services

Basic
Economics

Importance in
understanding
Economics

Government role
in Economics/
Supply and
Demand

America’s
Economics
1800-2000

Mesopotamia

Civics

Rules & Roles in
Our Community

How to be a good
citizen

Our
Government
Leaders &
Decision
Making

Missouri Government: Constitution,
Leaders & Decision
Making

Shaping of the
constitutional
democracy;
Government
systems

Citizenship
Inventions &
Immigration

India

Social Science

Culture

Tools of Social
Science Inquiry
People, Places,
and their
Culture and
Community

People, Places and
Culture

China
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Kindergarten Social Studies Curriculum
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CURRICULUM OVERVIEW
COURSE/GRADE LEVEL: Kindergarten

CURRICULUM WRITTEN: 2015-16

CREDIT(S):

BOARD APPROVAL:

PREREQUISITES:

REVISED:

COURSE DESCRIPTION: Students explore their families, their classrooms and
their schools through an interdisciplinary approach including history, civics,
economic and geography.

COMMITTEE MEMBERS: Kara Canning, Christine Scott, Sharon Roe

UNITS IN THIS COURSE/GRADE LEVEL
UNIT TITLE

UNIT DURATION

UNIT 1: Civics

8 weeks

UNIT 2: History

8 weeks

UNIT 3: Geography

6 weeks

UNIT 4: Economics

6 weeks

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE
Networks – McGraw-Hill

ADDITIONAL INSTRUCTIONAL MATERIALS
BrainPop, BrainPop, Jr.
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Unit Overview – Unit 1 - Civics
Content Area: Social Studies

Unit Title: Rules and Roles in our Community

Course/Grade Level: Kindergarten

Unit Duration: 8 Weeks

Materials/Instructional Resources For This Unit:
-nonfiction text focusing on rules, laws, government, US symbols, and authority
-BrainPop Jr. government, US symbols, and responsibility videos
-Discovery Education United Streaming Videos
-Networks Social Studies: Unit 2- lessons 1-5; Unit 3- lesson 1
-Engage NY Inquiry 3 and 4

Big Idea:
People’s responsibility in a group and the purpose of symbols for a group of people;
rules and laws in the context of schools and communities

Enduring Understandings:

Essential Questions:

-People in authority have roles and responsibilities to help determine rules and laws.
-Groups of people need rules and laws to be responsible citizens.
-Groups of people use symbols to represent themselves and what they stand for.

-Why do I have to be responsible?
-Are all rules good rules?
-Why do we have symbols to represent our country?

Objectives:
-I can identify reasons for making rules within the school.
-I can describe how groups need to make decisions and how those decisions are made in families and classrooms.
-I can describe roles and responsibilities of people in authority in families and in groups.
Essential Question: Are all rules good rules?
Standards:
GLE/CLE-- PC.1.B.K, GS.2.C.K, GS.2.D.K; C3 --D1.3.K-2, D1.4.K-2, D2.Civ.1.K-2, D2.Civ.2.K-2, D2.Civ.3.K-2, D2.Civ.6.K-2, D2.Civ.9.K-2, D2.Civ.12.K-2, D4.1.K-2, D4.3.K-2; D4.4.K-2,
D4.5.K-2; NCSS-- Theme 6: Power, Authority, and Governance; Theme 10: Civic Ideals and Practices, Disciplinary 3: Civics and Government

Academic Vocabulary:
rules, roles, responsibility, authority, citizen
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Lesson Plan
Supporting Question:
Who makes the rules?

Supporting Question:
What does it mean to follow the rules?

Supporting Question:
Can the rules ever change?

Formative Performance Task:
● Make the distinction between rules and laws: a
rule is a direction that we have to follow to
keep us healthy, safe, and orderly. Rules in our
community are often called laws.
● Provide a variety of pictures of people to help
students understand that rules are created by
various individuals/groups and in different
contexts. What role do these people serve and
do they hold a position of authority? (principal,
parents, teachers, other children, government,
etc.)
● In a whole or small group, ask students to
create and label a wheel-spoke chart that lists
“rule makers” in the center bubble and the
names and titles of individuals and groups who
create the rules on lines drawn out from the
bubble. (Check off students as they contribute
to the chart to determine understanding)

Formative Performance Task:
● Use images of signs in the school and
community to show how signage helps citizens
follow rules. (ex: stop sign, buckle up, no
diving, etc.)

Formative Performance Task:
● Hold a class discussion on voting and what it
means to vote on a law or rule. Show picture of
voters:

●

●
●

●
Principal

Discuss times in history when laws/rules on
who can vote has changed over time. (ex: Long
ago, only a small number of people in the
United States could vote. Some men were
allowed to vote, but women, black people,
poor people, and young people could not. Over
the years, laws were changed. Now many more
people can vote. All voters must be U.S. citizens
and at least eighteen years old.)
Discuss times in the classroom when rules may
have changed and why they changed.
Provide several real-life and relatable examples
of times laws have changed and why (seatbelt
laws, carseat laws, speed limit changes, etc.)
Using a 3 column chart, students will draw and
write how a law or rule has changed. Column 1
will show the situation BEFORE the law or rule
was changed, column 2 will show AFTER the
law or rule changed, column 3 will show WHY
the law or rule changed.
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●

●
●

Discuss what it means to be a good citizen and
follow the rules/laws and why do rules/laws
need to be followed.
Discuss what could happen if you do not follow
the rule/law.
Students will illustrate and label a two-sided
picture showing a rule being followed on one
side and a rule not being followed on the
opposite side.

Coach

Police Officer
BrainPopJr Branches of Government Video:
https://jr.brainpop.com/socialstudies/government/bran
chesofgovernment/
**Images: http://www.c3teachers.org/inquiries/rules/ and http://www.c3teachers.org/inquiries/civic-ideals/
Summative Performance Task: Students will craft an evidence-based argument responding to the question “Are all rules good rules?” Arguments can be presented orally to
the teacher or audio recordings can be created. Arguments could include: rules are good when they help keep people safe, but not all rules do that; rules are not always good
but bad rules can be changed; rules should help people and not all rules do.
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Taking Informed Action: Students will review the class and school rules and determine whether the classroom or school needs additional or revised rules. Students will then
create and/or revise rules for the classroom or school and educate others about how to follow the new rules.

Interdisciplinary Connection: Read books at beginning of the year that focus on rules and authority. Suggested books: Rules and Laws by Ann-Marie Kishel, Rules at Home and
Rules at School by Sharon Coan, Rules at Lunch, Rules in the Classroom, Rules in the Gym, Rules on the Bus, Rules on the Playground by Paul Bloom, My School Community by
Bobbie Kalman, Who Makes the Rules by Gail Hennessey

Differentiation
How will we respond if students have not learned?
Interventions:
Re-teach, pull small groups of students to come up with a list of rules in the school
and at home. Discuss who created those rules and why.

How will we respond if students have already learned?
Extensions/Enrichments:
Students who demonstrate a deeper understanding of rules can be asked to
determine a place where rules or a change in rules are needed and why. They will
then create new rules with explanations for the change.

Objectives:
-I can describe the character traits of role models within my family or school
Essential Question: Why do I have to be responsible?
Standards:
GLE/CLE-- GS.2.D.K, PC.1.E.K, TS.7.D.K, TS.7.E.K, RI.6.B.K; C3--D1.3.K-2, D1.4.K-2, D2.Civ.2.K-2, D2.Civ.9.K-2, D2.Civ.10.K-2, D4.1.K-2, D4.3.K-2; D4.4.K-2, D4.5.K-2; NCSS-Theme 10: Civic Ideals and Practices, Disciplinary 3: Civics and Government
Academic Vocabulary:
character trait
role model
responsible
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Lesson Plan
Supporting Question:
What is a role model?

Supporting Question:
What does responsibility look like?

Supporting Question:
What are my responsibilities at home and
at school?

Supporting Question:
What would happen if I weren’t
responsible?

Formative Performance Task:
● Explain to the class that a role
model is someone who does the
right thing and is someone you
might want to be like.
● Have students come up with a
list of people that could be role
models at home or at school
● Create a class anchor chart
showing character traits that
these people have. Why are
they considered role models?

Formative Performance Task:
● Review role model character
traits anchor chart from the
lesson before.
● Ask students what it looks like to
be responsible.
● Show students pictures of what
it looks like to be responsible at
home, in school, and in the
community.
● Have students draw a picture of
themselves being responsible
and describe their drawing to a
partner

Formative Performance Task:
● Create a class T-chart that lists
the responsibilities they are
asked to perform at home and
within the classroom.
● After T-chart is created, discuss
how being responsible helps the
family or classroom operate
better and how being
responsible makes them role
models at home and at school.
● Pair students up or create
groups of 3 and hand out
situation cards in which there is
a problem at home or at school
(classroom/playground). Have
each group come up with a way
to solve the dispute peacefully
and responsibly. Have each
group share out their suggestion
to the class. Some situations
may include: brother and sister
fighting over a toy, classmates
fighting over going down the
slide first, classmates fighting
over who goes first in a game,
siblings fighting over who has to
clean up, etc.

Formative Performance Task:
● Show pictures to class depicting
scenarios in which a responsible
choice needs to be made (trash
on the floor, room a mess, an
upset classmate, etc.) and ask
the class what are some
responsible things they could
do? What would happen if those
choices were not made?

●

After discussion, students create
a two-panel comic showing what
would happen if they were not
responsible at home or at
school. One side should have the
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problem; the other side should
show the result of the problem if
they do not act responsibly in
that situation.

**Images: http://www.c3teachers.org/inquiries/rules/ and http://www.c3teachers.org/inquiries/civic-ideals/
Summative Performance Task:
Students will construct an argument responding to the question “Why do I have to be responsible?” Students will create drawings showing why they should be responsible.
Responses may include: I have to be responsible because it is the right thing to do. I have to be responsible to set a good example and be a role model. If I am responsible,
then things get done.

Taking Informed Action: Taking Informed Action is embedded throughout the formative and summative performance tasks. Students understand what they can do to
demonstrate responsibility and assess what could happen if they are not responsible. To further their understanding and ACT, students will select a service project in which
they can demonstrate responsibility by promoting the greater good of their local community. (Collecting donations, making holiday cards for those in need, cleaning up the
playground, etc.)

Interdisciplinary Connection: Read books involving being responsible at the beginning of the year when establishing what it looks like to be a good student. Suggest books:
Know and Follow Rules by Cheri J. Meiners and David Goes to School by David Shannon
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Differentiation
How will we respond if students have not learned?
Interventions:
Re-teach, pull small groups of students to come up with a list of rules in the school
and at home that they must follow. Discuss what it means to be responsible and how
responsible citizens follows rules and laws.

How will we respond if students have already learned?
Extensions/Enrichments:
Students who demonstrate a deeper understanding of role models and responsibility
can be asked to create a song, poster, or video teaching what responsible students
do. They can also create a song, poster, or video about one of their role models and
their character traits.

Objectives:
-I can recite the Pledge of Allegiance
-I can identify the US flag as a symbol of the United States
Essential Question: Why do we have symbols to represent our country?
Standards:
GLE/CLE--PC.1.F.K.a, PC.1.F.K.b, TS.7.D.K; C3--D1.3.K-2, D1.4.K-2, D4.1.K-2, D4.3.K-2; D4.4.K-2, D4.5.K-2; NCSS-- Theme 6: Power, Authority, and Governance, Disciplinary 3:
Civics and Government
Academic Vocabulary:
symbol
flag
Pledge of Allegiance
Lesson Plan
Supporting Question:
What is a symbol?

Supporting Question:
What does our US flag look like?

Supporting Question:
What is the Pledge of Allegiance?

Formative Performance Task:
● Explain to the class that a symbol is
something that stands for something else.
● Have students come up with a list of
symbols that we might use to represent
something else (+, -, a number is a symbol
to represent a certain number of objects,
gender signs on a bathroom, heart
represents love, etc.)

Formative Performance Task:
● Review the term symbol and the class list of
symbols from the day before.
● Ask students if they know of a symbol that might
be used to represent our country, the United
States of America. (Show BrainPopJr video, if
time)

Formative Performance Task:
● Review symbols and the US flag from the previous
days.
● Ask students what we stand up and say each
morning when we face the flag.
● Tell students that we say the Pledge of Allegiance
to promise to our country that we will always be
loyal.
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●

●

Show students the flag. Talk about what they
notice about the flag (stars, stripes, red, white,
blue) (Show Discovery Education video clip on
US flag, if time)
Have students color their own US Flag

●

Have partners practice reciting the Pledge of
Allegiance. When partners are ready, have them
video tape each other reciting the Pledge.

Resources:
-BrainPopJr video on US symbols:
https://jr.brainpop.com/socialstudies/citizenship/ussymb
ols/
-Discovery Education Video segment on US Flag:
http://app.discoveryeducation.com/player/view/assetGui
d/3E36C918-48AD-4B18-89BE-07EEBA3DE78C

Summative Performance Task:
Students will use previous discussions on what a symbol is and the US flag and the Pledge of Allegiance to construct an argument responding to the question “Why do we have
symbols to represent our country?” Responses may include: We have symbols to represent the US because they show our promises to our county. We have symbols to
represent our country to remind us all our country stands for. US symbols remind us about our country.”
Taking Informed Action: Students will review the US flag and the Pledge of Allegiance as symbols of our country and what they represent. To further their understanding and
ACT, students will create their own US symbol and present it to the class. They will describe their symbol and explain what it represents about the USA.

Interdisciplinary Connection: When learning the Pledge at the beginning of the year discuss how it is a US Symbol. Read books on the Pledge of Allegiance (I Pledge Allegiance
by Pat Mora and Libby Martinez, I Pledge Allegiance to the Flag by Stephanie Kuligowski)
Other suggested books to read when learning about nonfiction books: What is the Story of our Flag by Janice Behrens, You’re a Grand Old Flag: A Jubilant Song About Old
Glory (could be read when students are learning the song in music class or around Veteran’s Day)
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Differentiation
How will we respond if students have not learned?
Interventions:
Re-teach, pull small groups of students to practice coloring the US flag and reciting
the Pledge of Allegiance.

How will we respond if students have already learned?
Extensions/Enrichments:
Students who demonstrate a deeper understanding of symbols and the US flag can
create their own flag to represent the school, their family, or the classroom.

23

PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Civics
SCORE
4.0

DESCRIPTION
In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

SAMPLE TASKS
●

●

3.0

The student:
● United States Symbols
○ Recognizes and explains the significance of the flag as a symbol of our nation
○ Recites the Pledge of Allegiance
● Rules and Civic Attitudes
○ Explain how to resolve disputes peacefully in the classroom and on the playground
○ Explain reasons for making rules within the school
○ Describe how groups make decisions and how those decisions are made in families and
classrooms
○ Explain what a role model is and provide character traits
○ Describe roles and responsibilities of people in authority in families and groups
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ the flag and the Pledge of Allegiance
○ rules, responsibilities, authority, role models
● Performs basic processes, such as:
○ recites the Pledge of Allegiance with a group
○ identifies rules and laws
○ determines whether a resolution is peaceful
○ participates in democratic decision-making process
However, the student exhibits major errors or omissions regarding the more complex ideas and processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more complex
ideas and processes.

●

●
●

●
●
●
●
●

The student will research one of the studied national
symbols to find additional details and report finding to
the class.
The student will create their own list of rules and
present them to the class as to why they chose those
rules

The student will complete the sentences:
○ The American flag means __________. The
stars on the flag stand for __________.
The student will role-play resolving a problem
peacefully with a peer.
The student will discuss why we have rules at school
and will tell or draw what would happen if we did not
have rules

The student will color the US Flag and recite the
Pledge of Allegiance in a group
The student will recite and/or draw a picture of a class
rule and/or law
The student will draw a picture of a person in
authority
Given a scenario, the student can determine if the
resolution is peaceful
Participates in classroom decision-making such as
creating class rules and voting on class rewards
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Unit Overview - Unit 2 - History
Content Area: Social Studies

Unit Title: History and Celebrations in our Family and in our Country

Course/Grade Level: Kindergarten

Unit Duration: 8 Weeks

Materials/Instructional Resources For This Unit:
-nonfiction text focusing on biographies of George Washington, Abraham Lincoln, and
holidays such as Halloween, Thanksgiving, Presidents Day, & the 4th of July etc.
-BrainPop Jr. focusing on George Washington, Abraham Lincoln, Thanksgiving, &
Winter Holidays
-Discovery Education United Streaming Videos
-Networks Social Studies:
Unit 1-Lesson 6 “Families Change over Time”
Unit 3-Lesson 6 “How do we celebrate America?”
-Engage NY Inquiry Unit 2: Holidays

Big Ideas:
Our family and country has a history that shapes the way we celebrate today.

Enduring Understandings:

Essential Questions:

-The past, present and future describes points in time and help us examine and
understand events
-Groups of people have traditions and cultures in their family that are celebrated in
different ways.
-Symbols and traditions help develop a shared culture and identity within the United
States.

-Why do we study history?
-What makes holidays special?

Objectives:
-I can create a personal history.
-I can compare my family in the past and the present.
-I can describe the contributions of George Washington and Abraham Lincoln.
Essential Question: Why do we study history?
Standards:
GLE/CLE-- H.3.B.K.a, H.3.B.K.b, H.3.C.K, R1.6.C.K, R1.6.D.4, TS.7.D.K; C3 --D2.His.1.K-2, D2.His.2.K-2, D2.His.3.K-2, D2.His.4.K-2, D2.His.12.K-2, D2.His.14.K-2, D2.His.16.K-2,
D4.2.K-2, D4.5.K-2, D4.8.K-2; NCSS-- Theme 2: Time, Continuity and Change; Disciplinary 1: History
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Academic Vocabulary:
History, compare, past, present, country, president, contributions,

Lesson Plan
Supporting Question:
What is history?

Supporting Question:
How is the past different from the present?

Supporting Question:
Who is George Washington?
Who is Abraham Lincoln?

Supporting Question:
How have George Washington and Abraham
Lincoln contributed to our history?

Formative Performance Task:
● Explain to the class that history is
like a story about things that
happened in the past.
● Explain that everyone has a
personal history about their life.
For example, their mom or dad
can think in the past (long ago
when they were kids) and tell
about their history. When and
where they were born, where
they lived, what games or sports
they liked to play as a child, what
job do they have now (in the
present) as an adult.
● Model for the students your own
personal history. You can use an
“All about” format below. Use the
vocabulary words past, present
and discuss with students how
events have changed in your life
from past to present.
● Have students turn and talk to tell
a friend an event from the past
and an event from the present.
● Students could draw pictures
about events that happened in
their life from the past and the
present.

Formative Performance Task:
● Show pictures to class that show
how life was different in the past
from the present. See categories
below of cooking, transportation
and communication.
● Ask if students can choose the photo
showing the tool we used to cook in
the past and a tool we use to cook in
present day. Discuss what clues in
the pictures help them figure this
out. Discuss with them how cooking
changed over time from cooking
outside over a fire, to using a wood
burning stove inside to today’s
microwave oven.
● Continue the discussion using the
pictures showing transportation and
communication. Have them turn
and talk with a partner to share how
it has changed over time.
● Ask students the essential
question…”Why do we study
history?”
● Help lead the discussion on this
topic by questioning students based
on the experiences in the unit so far.
Why don’t we still cook outside with
a campfire? Why don’t we use
horses anymore to travel?

Formative Performance Task:
(This concept could take multiple
days to introduce the concept of
President as well as explore the
lives of Washington and Lincoln)
● Explain to the class that a
president is the leader of
our country. (Show them
our country is the the
United States of America
on a map) We have many
presidents from our past
and we have a president in
our present.
● Tell them that you know
the names of 2 Presidents
for them to see today.
Google a picture of our
current president and a
picture of George
Washington our 1st
president. (This models
research skills to your
students) Ask them to use
their ‘eagle eye’ skills to
decide which president is
from the past and the
present before you tell
them the correct answer.

Formative Performance Task:
● Discuss briefly about how we
celebrate Presidents’ Day to
remember Lincoln’s and
Washington's birthdays
● Using anchor charts, have students
identify pictures of Washington and
Lincoln. Ask them to share a fact
about each president with a partner.
● Students can draw pictures that
compare the lives of these two
presidents.
● Revisit the essential question…”Why
do we study history?” How have
George Washington and Abraham
Lincoln contributed to our history?

26

●

As a follow up to this initial
lesson, use Networks Social
Studies resource Unit 1, Lesson 6
“How do families change over
time?” There are interactive
activities where students look at
pictures from the past and
present and use picture clues to
help decide which pictures show
the past or the present. There
are discussion questions
imbedded in this lesson that meet
the objectives in this unit.

●

●

We think about (or study) history to
help us understand what the world
was like before we were born. We
learn that not everything stays the
same, but it changes over time.
People have a lot to do making
change happen.
Create an anchor chart that lists the
responses of “Why do we study
history?” Continue to add to the list
as you learn about presidents in the
upcoming lesson.

●

●

●

●

Use Brain Pop Jr resource
to watch & learn more
about George Washington.
Pause video at strategic
times to have kids turn and
talk about facts or ideas
they have learned.
Chart important facts
about George
Washington’s personal
history on an anchor chart.
Repeat this activity on a
different day using Brain
Pop Jr resource to watch &
learn more about Abraham
Lincoln.
Read various books about
the life of George
Washington & Abraham
Lincoln.

●

We think about (or study) history to
help us understand what the world
was like before we were born. We
study history to learn how the
decisions that our president makes
for our country could change our
actions in the future (Ex: Lincoln’s
contribution of ending slavery was
the start of equal rights) Thinking
about how and why things change in
our history makes us it easier to
understand when life changes in the
future.

**Images: https://www.pinterest.com/pin/209135976419103628/ and http://4.bp.blogspot.com/UY_uhTemLlI/UwlIHUyUUPI/AAAAAAAAEGQ/DhKaDq_eKxw/s1600/IMG_5920.JPG
Summative Performance Task: Students will craft an evidence-based argument responding to the question “Why do we study history?” Arguments can be presented orally to
the teacher or audio recordings can be created. Arguments could include: history helps us know what happened long ago, history helps us see how time has changed our
family, the way we live, our country, history teaches us how people solved problems and made life better in our family or country, thinking about history teaches us about
important people who are no longer living and how we remember them.
Taking Informed Action: Students will review the facts they learned about George Washington and Abraham Lincoln. They can discuss the contributions of each president
during their term in office. Students can debate which president made more important contributions for our country based on the facts. Students can vote for their favorite
president based on their beliefs.
Interdisciplinary Connection: Read aloud a book from the “Little House” picture book series to discuss further how past is different than present. Involve families in creating a
personal history of their family to create a class book. You can use the All About template. Or students can pick one parent to ‘interview’ using the template, parent can
write events from the past and present to be included in a class book. In math, show students where George Washington and Abraham Lincoln are found on our dollar bill
and penny. Students could write opinion book based on a president and give a reason why this president in their opinion made the most important contributions to our
country.
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Differentiation
How will we respond if students have not learned?
Interventions:
Re-teach, pull small groups of students to discuss Lincoln, Washington and the
current president. Have them use the vocabulary words of past, present, history,
president and contributions when discussing pictures and facts about both
presidents.

How will we respond if students have already learned?
Extensions/Enrichments:
Students who demonstrate a deeper understanding of history and presidents can
choose a president they would like to learn more about.
They can examine what life was like during that time and compare it to our current
president and life.

Objectives:
-I can name holidays and traditions
-I can share stories and describe my family’s celebrations, traditions and/or culture.
-I can identify symbols that are related to holidays.
-I can share stories and describe my country’s celebrations.
Essential Question: What makes holidays special?
Standards:
GLE/CLE-- H.3.C.K, R1.6.A.K, R1.6.C.K, R1.6.D.4, TS.7.A.K.b, TS.7.D.K; C3 -- D1.1.K-2, D1.3.K-2, D.3.2.K-2, D4.2.K-2, D4.5.K-2, D4.8.K-2; NCSS-- Theme 1: Culture and Cultural
Diversity; Disciplinary 1: History
Academic Vocabulary:
Holiday, celebrate,celebration, tradition, culture, symbols, holiday, national holiday
Lesson Plan
Supporting Question:
What are holidays and traditions?

Supporting Question:
How are holidays celebrated with traditions?

Supporting Question:
What symbols make us think of
certain holidays?

Supporting Question:
How do we celebrate America?

Formative Performance Task:
(Use the Engage NY Inquiry Unit 2:
Holidays)
http://www.c3teachers.org/inquiri
es/holidays/

Formative Performance Task:
(This lesson could be repeated over several days with
different holidays throughout the year)
(Use the Engage NY Inquiry Unit 2: Holidays)
http://www.c3teachers.org/inquiries/holidays/

Formative Performance Task:
(Use the Engage NY Inquiry Unit
2: Holidays)
http://www.c3teachers.org/inqu
iries/holidays/

Formative Performance Task:
● Use the Networks Social Studies
resource Unit 3 Lesson 6 which
focuses on “How do we celebrate
America?”
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●

●

●

●

Ask students if they can
explain what the word
holiday means. If students
are having difficulty,
explain to them that a
holiday is a special day
that you celebrate.
Explain to students that
traditions are the things
you do each time you
celebrate that holiday. For
example: Watch the
fireworks on the 4th of
July
Traditions can be special
activities,songs, food or
clothing that you use to
celebrate that holiday.
Use the pictures below to
help students brainstorm
a list of holidays and
traditions. Write their
ideas on the T-chart
below.

●

Choose a holiday from the list that your
students brainstormed from the previous
lesson.
● Read a book about that holiday to learn more
its traditions.
Possible titles: Christmas Traditions around the World by
Carole Marsh, Celebration: The story of American
holidays by Lucille Penner, Independence Day by
Rebecca Risman
● As you read, list the holiday traditions shown in
the book on the chart below.

●

●

●

●

●

●

Have students turn and talk with a friend about
the traditions they have in their family to
celebrate this holiday that are different from
the book.
As students give different ideas for traditions,
help students notice how some traditions we
all share but some traditions are unique only
to our family.
Discuss how some holidays we may all
celebrate with our families, but we may
celebrate them in different ways.
The reason that traditions are different from
family to family is because of our family’s
culture. Culture are the beliefs and the
traditions we pass on to our children.

●

●

●

●

Explain to students that
a symbol is a picture
that stands for different
things.
For example:

●

is a heart.
But it can mean love. If
you think about which
holiday this symbol
would represent….you
would think of
Valentine’s Day.
Have kids watch US
Symbols on Brain Pop Jr
to learn more. (this is
also covered in the
Civics unit)
Have kids look at the
Brain Pop Jr. screen for
holidays. What symbols
do they see that
represent holidays?
Give students a chart
listing the holidays you
have discussed so far.
Ask them draw symbols
that could stand for
that holiday. (See
example below)

●

●

Explain to students that both 4th of
July and President’s Day are
examples of a national
holiday(Depending on the time of
year you teach this unit, you could
incorporate Veteran’s Day as well)
There are music links and videos to
show kids that focus on 4th of July
and the history of the Statue of
Liberty. These will continue to build
background knowledge of our
country’s history and the reason we
celebrate our country’s freedom on
national holidays.
Make a chart of national holidays
below and discuss why and how we
celebrate them. (This ties in the
history of Washington and Lincoln)
After all the national holidays have
been discussed and charted,
students can draw a picture of the
national holiday that they feel is the
most important to celebrate. They
can tell a friend or teacher their
reasons supporting why they chose
that holiday.
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●

●

●

●

●
●

●

Explain to students that the traditions they use
to celebrate were taught to them by their
parents...who learned from their parents.
These traditions are all based on what a family
believes about that holiday.
Discuss how different people in our country
may or may not celebrate the same holidays
based on what they believe. We don’t all have
to celebrate the same holidays the same way,
that is what makes each family special.
You can repeat this lesson for different
holidays. Each time you can create a new
chart of traditions.
Brain Pop Jr has a video about the different
winter holidays that talks about Santa Claus
and his name in different cultures. Watch the
video first to see if it fits the needs of your class
in introducing the word culture.
Brain Pop Jr. also has resources on
Thanksgiving.
Students can draw a picture about and/or write
a simple sentence describing the traditions
they use to celebrate a holiday.
Look for opportunities to involve parents and
families in this discussion through guest
speakers etc. based on the cultural needs of
your classroom.

●

Incorporate symbols
into your daily calendar
to help continue to talk
about holidays and
months of the year.

**Images: http://www.c3teachers.org/wp-content/uploads/2015/08/NewYork_K_Holidays.pdf
Summative Performance Task:
Students will construct an argument responding to the question “What makes holidays special?” Students will create drawings showing why holidays are special. Arguments
can be presented orally to the teacher or audio recordings can be created. Responses may include:
● Holidays are special because people celebrate them by doing something different than what they do on a regular day.
● Holidays are special because people get together with family and friends to celebrate.
● Holidays are special because people have certain traditions that only happen on those days.
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Taking Informed Action: Decide on a tradition that students would like to begin as a class. Perhaps a special hello or goodbye song. Playing a game on Friday etc. Establish
this new tradition with a representative symbol on the calendar. Invite other kindergarten classes to join in on the celebration.
Interdisciplinary Connection: Involve families in creating a class book based on a holiday. Have families include photographs and describe the traditions they use to celebrate
the holiday. Do a shared writing project using pattern sentences and sight words and focusing on the food of a specific holiday. “On Thanksgiving I can eat turkey. On
Thanksgiving I can eat pie.” Etc. Use die cut symbols that go along with a holiday in a month of the year to create patterns in math. Example: October: Pumpkins and ghosts.

Differentiation
How will we respond if students have not learned?
Interventions:
Re-teach, pull small groups of students to come up with a list of holidays and
traditions using books to build background knowledge.

How will we respond if students have already learned?
Extensions/Enrichments:
Students who demonstrate a deeper understanding of holidays and traditions can
interview a family member and report back to classmates about why particular
holidays or traditions are special in their family.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: History
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

The student will research a holiday to determine
how it has changed over the years and present
to the class.

3.0

The student:
● Past and Present
○ Creates a personal history
○ Compares their family in the past and present
● U.S. History
○ Describes the contributions of George Washington and Abraham Lincoln
● Cultural Characteristics
○ Describes family/cultural traditions to celebrate holidays

●

The student will complete the sentences:
○ George Washington was our first
___________, who helped our country
by _______________.
○ Abraham Lincoln was a famous
_____________ who helped our
country by________________.
The student will create a personal history.
The student will draw a picture of how their
family celebrates a specific holiday

●
●

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Past, present, history, George Washington, Abraham Lincoln, holiday, tradition
● Performs basic processes, such as:
○ Recalls names of family members
○ Identifies events/items from the past
○ Identifies George Washington and Abraham Lincoln
○ Names holidays their family celebrates

●
●

The student will identify a picture of George
Washington and Abraham Lincoln
The student will identify photos of events/ items
as being from the past or present

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 3 - Geography
Content Area: Social Studies

Unit Title: Navigating our Community

Course/Grade Level: Kindergarten

Unit Duration: 6 weeks

Materials/Instructional Resources For This Unit:
-various maps of school, city, state, country
-globe
-Networks Social Studies: Unit 1- lesson 4; Unit 4- lessons 1, 2, 3, and 4
-BrainPop Jr. geography videos
-Discovery Education United Streaming Videos
-Engage NY Inquiry 5

Big Idea:
Maps and globes in the context of communities

Enduring Understandings:

Essential Questions:

Maps and globes can be used to represent real places and are used to locate and
better understand our own community.

Which is better, a map or a globe?
What is the best way to navigate our community?

Objectives:
-I can identify maps and globes and understand they represent real places.
-I can read, construct, and use maps of familiar places with help.
-I can match legend symbols to map features
Essential Question: Which is better, a map or a globe?
Standards:
GLE/CLE-- EG.5.A.K.a, EG.5.A.K.b, EG.5.A.K.c, TS.7.A.K.a, TS.7.B.K, TS.7.D.K; C3-- D1.3.K-2, D1.4.K-2, D2.Geo.1.K-2, D2.Geo.2.K-2, D2.Geo.3.K-2, NCSS-- Theme 3: People, Places,
and Environments, Disciplinary 2: Geography
Academic Vocabulary:
map, globe, represent, place, legend, symbols
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Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What is a map, map legend, and globe?

What is the difference between a map and a globe?

How would you decide to use a map or a globe?

Formative Performance Task:
Using a variety of maps, create an anchor chart listing
map features. Using a globe, create a second anchor
chart listing its features.

Formative Performance Task:
Complete a class Venn diagram identifying the
similarities and differences between maps and globes.

Formative Performance Task:
Complete a sentence starter with illustrations:
“I would use a ___________ to _________.”

Suggested similarities:
represent real places, show water, show land

Example: “ I would use a map to go to the grocery
store.” “I would use a globe to find the North Pole.”
(This could be a great interactive writing project or big
book)

Students create a map of their classroom using given
symbols in a legend. (see differentiation category)
Example:
Suggestions for anchor charts:
Map: flat, legend, uses symbols, shows streets, houses,
has a closer view
Globe: round, no symbols, does not show houses or
streets, has a far away view

Suggested differences:
Maps: legend, close up view, streets, buildings, houses,
etc
Globes: far away, 3D, shows whole earth

Summative Performance Task:
Students will construct an argument that supports which is better, a map or a globe, for going to various locations. (ex: What would you use to get to the store? Why? What
would you use to get to the North Pole? Why?) Could have students go to different sides of the room for if they would choose a map or a globe. Walk around and check off
students as they explain their reasoning.
Taking Informed Action: Use maps created in class to hang around school for visitors to follow.
Interdisciplinary Connection: Use books that focus on maps and globes during Reader’s Workshop unit that focuses on Nonfiction text. Use maps and globes books to create
venn diagram to not only compare and contrast but also comparing and contrasting different nonfiction texts. Suggested books: Can You Read a Map by Rozanne Williams,
Carlos Reads a Map by Craig Rose, Follow that Map! by Sharon Coan, Globes by Robert Nelson, Keys and Symbols on Maps by Meg Greve, Looking at Maps and Globes by
Carmen Bredeson, Map It! by Sharon Coan, Maps by Robert Nelson, Maps, Maps, Maps by Joan Chapman
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Re-teach, pull small groups of students to a sorting activity to help them understand
the difference between globes and maps.

Students who can demonstrate a deeper understanding of maps can be asked to
construct a map of a common area of the school like cafeteria, playground or the
entire school instead of the classroom. These students can also be encouraged to
label their maps with words as well as symbols.

Objectives:
-I can use maps to give simple directions.
-I can describe locations using positional words.
Essential Question: What is the best way to navigate our community?

Standards:
GLE/CLE-- EG.5.B.K, TS.7.A.K.a, TS.7.D.K; C3-- D1.3.K-2, D1.4.K-2, D2.Geo.1.K-2, D2.Geo.2.K-2, D2.Geo.3.K-2; NCSS-- Theme 3: People, Places, and Environments, Disciplinary 2:
Geography
Academic Vocabulary:
directions, below, above, front, back, left, right, next to, in front of, behind
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What are directions?

How can describe where I am using a map?

How can I use words to describe where places are in the
school?

Formative Performance Task:
● Ask students if they have ever heard of the
word direction?
● Explain to students that directions help people
get from one place to another.
● Create a list of reasons why people may need
to use directions: to go to a friend’s house, to
go on vacation, to go to a new restaurant or
store, etc.

Formative Performance Task:
● Tell students that maps are often used to give
directions and can be used to describe where
they are.
● Pull up an image of google maps and locate the
school. Write a list of nearby places and their
position to our school: below, above, front,
back, left, right, next to, in front of, behind.
(ex: Target is across the street from Harris)

Formative Performance Task:
● Show an example of directions and words you
came up with to show the students how to get
out of the building for a fire drill using the
school map. Talk about words that you used to
make sure the reader knew exactly where to
go.
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●

●

●

Zoom out on Google maps and help students
see that you can look at a view of the city to
describe things that are nearby to help people
know where you are (ex: the river is near our
community)
Show the students a map of the school and use
the map to come up with a list of words to
describe where classrooms are in relation to
other places in the school (ex: the bathrooms
are next to the gym)

●

Group students together and give them a
picture of the school map and a location within
the school (computer lab, cafeteria, office, etc.)
Have the group of students come up with
simple directions on how to get to that place
from the classroom. Directions could be
something along the lines of: “Walk out of the
classroom and go straight down the hallway.
Stop right before the US flag and look to the
left. The computer lab is across the hall from
the library.”
Have each group share their directions with the
class. If time allows, choose a few groups to
actually follow the directions.

Summative Performance Task:
Students come up with an argument to support their answer to the question: What is the best way to navigate our community? Sample answers could include: “The best way
to navigate our community is using a map on my parent’s phone because they always have their phone with them and they can use it to find directions.” “You could ask your
friend for directions on how to get to the store because they have been there before.”
Taking Informed Action:
Have the class create simple directions and post around the school before parent teacher conferences to help parents and family navigate their way around the building.
Interdisciplinary Connection: Use lessons that focus on positions and directions in conjunction with math lessons on positional words and physical science lessons on
positional words
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Re-teach, pull small groups of students to come up with simple directions for
navigating around the classroom with guidance.

Students who can demonstrate a deeper understanding of directions can be asked to
pair up with another kindergarten class or preschool class to give directions on
various locations in the building.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Geography
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

Students will create a map of their community
and provide directions on how to navigate to a
specific location

3.0

The student:
● Describes maps and globes as representations of real places
● Reads, constructs, and uses maps of familiar places
● Uses legend symbols when creating a map
● Describe locations using positional words

●

Students will tell when and why people use
maps and globes
Students will create maps of familiar places in
the school or at home using a given legend
Students will use map of school to give simple
directions using positional words

●
●

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ maps, legend, globes, directions
● Performs basic processes, such as:
○ identifies maps and globes
○ match legend symbols to map features
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

●
●

locates the globe and a map in the classroom
follows directions using positional words: below,
above, front, back, left, right, etc.
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Unit Overview - Unit 4 - Economics
Content Area: Social Studies

Unit Title: Making Choices in our World

Course/Grade Level: Kindergarten

Unit Duration: 6 weeks

Materials/Instructional Resources For This Unit:
-Networks Social Studies: Unit 5- lesson 3 (may not use all of the lesson)
-BrainPop Jr. Economic videos
-Discovery Education United Streaming Videos
-Engage NY Inquiry 6

Big Idea:

Enduring Understandings:

Essential Questions:

Students will be able to describe examples of needs and wants, scarcity, opportunity
cost, within their family and school.

Why can’t we get everything we want and need?

People have needs and wants that affect decision making.

Objectives:
-I can describe wants and needs.
-I can describe scarcity.
-I can describe opportunity cost.
Essential Question: Why can’t we get everything we want and need?
Standards:
GLE/CLE--E.4.A.K.a, E.4.A.K.b, E.4.A.K.c; C3--D2.Eco.1.K-2, D2.Eco.3.K-2, D2.Eco.14.K-2; NCSS-- Theme 7: Production, Distribution, and Consumption, Disciplinary 4: Economics
Academic Vocabulary:
scarce/ scarcity, opportunity cost, wants, needs, decision, shortage
Lesson Plan
Supporting Question:
What is a want?

Supporting Question:
What is a need?

Supporting Question:
What is scarcity?

Supporting Question:
What is opportunity cost?
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Formative Performance Task:
● Explain to the class that a
want is nonessential but
things you might like to
have.. It could be
something fun to play with,
a treat to eat, etc.
● Use real-life items or
pictures of items to
determine if it depicts
something they want.
● Create a t-chart with wants
on one side and needs on
the other. Have students
come up with a list of items
they want for the chart.
Leave the needs side blank
for the next lesson.
● Give students a paper and
have them draw a picture
of an item they want.

Wants

Needs

Formative Performance Task:
● Explain to the class that a
need is something we
need to survive. (food,
clothing, shelter, water,
etec.)
● Have students come up
with a list of items they
need for the t-chart from
the previous lesson.
● Use real-life items or
pictures to sort and
categorize items as wants
or needs as a class.
● Give students a paper and
have them draw a picture
of an item they need (can
use the same paper from
the previous lesson)

Formative Performance Task:
Day 1: Whole group...
● Define scarce/scarcity to the class.
Explain that when there is not
enough of an item it is scarce.
● Make a list of things that are scarce
in the classroom. (ex: crayons,
pencils, etc.)Make a list of things
that are scarce at home.(ex:
cereal, detergent, toothpaste, etc.)

Formative Performance Task:
Day 1: Whole group...
● Listen to read alouds exhibiting opportunity
cost (ex.Beatrice’s Goat by Page McBrier and
Alexander Who Used to be Rich Last Sunday
by Judith Viorst)

Things that are
SCARCE at school!
1.

Pencils with
erasers

2. Red crayons

Things that are
SCARCE at home!
1.

Cereal

2. Fruit snacks
3. Milk
Day 2:
●

●
Use the lists from the previous day
to decide how we can make
choices to minimize our number of
scarce items. (ex.take care of our
pencils and crayons so we don’t

Day 2:
●
●

Define opportunity cost as what you gave up
when you make your decision (choice).
Review opportunity cost from the day before.
Have students participate in an activity where
a choice/decision needs to be made. Ex:
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●

have to replace them so often.)
Students participate in an activity
in which they may choose one item
from a group consisting of two
different items (ex. 5 Yellow and 15
blue highlighters, or two different
snack choices) when one item runs
out, it is an example of scarcity.

●

Students choose a pencil or an eraser from a
set with a limited number of supplies.(8
pencils and 12 erasers).
Students become aware that there may be a
shortage of supplies affecting the decisions
they make. Students should be able to
identify their opportunity cost after their
decision is made. If they chose the pencil the
eraser is the opportunity cost and vice versa.

Summative Performance Task: Students will craft an evidence-based argument responding to the question “Why can’t we ever get everything we need and want?” Arguments
can be presented orally to the teacher or audio recordings can be created.
Arguments could include:
We can get everything we need and want because:
- when I want something my mom/dad will get it for me.
-I need all that stuff or because it would be fun.
We cannot get everything we need and want because:
-stores might run out of stuff.
-I/we don’t have that much money
-my mom/dad might say no
-I might only get to chose one thing
We can get what we need, but not everything we want because:
-there is always going to be something I want that I cannot afford
-there is not enough money to get everything I want
Taking Informed Action: Students will make a class list of wants and needs for the classroom. They will brainstorm methods of fulfilling the need or want for the classroom.
They will then select and act on a method of fulfilling the need or want for the classroom.
Example: They want new kick balls for recess. There is no money to purchase the balls. The students think about asking for donations from parents or selling lemonade to
raise the money. They choose selling lemonade and use the money they earn to purchase new kickballs.
Interdisciplinary Connection:Read books that depict the idea of scarcity. (ex. A Castle on Viola Street by DyAnne DiSalvo and Erandi’s Braids by Antonio Hernandez Madrigal).
Listen to read alouds exhibiting wants and needs.(ex. The Trouble with Money or The Berenstain Bears Get the Gimmies by Jan Berenstain and The Bag I’m Taking to
Grandma’s by Shirley Neitzel)

41

Differentiation
How will we respond if students have not learned?
Interventions:
Re-teach in small groups to understand the difference between wants and needs,
knowing what scarcity is and how we might be able to avoid it in the
classroom/home, and that given a choice opportunity cost is what you didn’t choose
or what you gave up when you made your choice. Use picture cards and real life
classroom examples.

How will we respond if students have already learned?
Extensions/Enrichments:
Students who understand the difference between wants and needs can discuss why
wants are desired but needs are essential to survival. For the concept of scarcity they
can discuss ways to prevent possible scarcities in some circumstances. Students that
understand opportunity cost can discuss how and why they make decisions and what
the opportunity cost is is each decision made using examples outside the classroom
(such as a trip to the store).
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD:
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

The student will state a personal life example of
a time in which they experienced opportunity
cost and scarcity.

3.0

The student:
● Describes wants and needs
● Describes examples of scarcity
● Describes examples of opportunity cost

●

The student will explain why something is a want
or a need. Ex: A banana is a need because it is
food and we need it to live.
The student will participate in an activity where
they have to choose 1 item out of 2 choices. The
student will explain that the item they didn’t
choose is their opportunity cost.
The student will participate in an activity where
there is a limited number of an item. The
student will explain that the item is scarce
because there is not enough for everyone.

●

The student exhibits no major errors or omissions.
●

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Wants, needs, scarcity, opportunity cost
● Performs basic processes, such as:
○ Identifies wants and needs
○ Identifies examples of scarcity
○ Identifies examples of opportunity cost

●
●
●

Given 2 choices, the student will identify the
want and the need.
Given 2 choices, the student will identify an item
that is scarce in the classroom.
Given 2 choices, the student will identify which
item is the opportunity cost (does not have to
explain their reasoning).

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Grade 1 Social Studies Curriculum
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CURRICULUM OVERVIEW
COURSE/GRADE LEVEL: 1st Grade

CURRICULUM WRITTEN: Social Studies

CREDIT(S):

BOARD APPROVAL:

PREREQUISITES:

REVISED:

COURSE DESCRIPTION: Students explore their school, community and world
through an inquiry approach in order to better understand civics, economics,
history and geography.

COMMITTEE MEMBERS: Jessica Johnson and Amy Overton

UNITS IN THIS COURSE/GRADE LEVEL
UNIT TITLE

UNIT DURATION

UNIT 1: Civics

6 Weeks

UNIT 2: Geography

6 weeks

UNIT 3: History

Throughout the year as holidays arise

UNIT 4: Economics

6-8 Weeks

:
BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE

ADDITIONAL INSTRUCTIONAL MATERIALS

Networks - McGraw-Hill
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Unit Overview - Unit 1 - Civics
Content Area: Civics

Unit Title: Good Citizens

Course/Grade Level: 1st

Unit Duration: 6 Weeks

Materials/Instructional Resources For This Unit:

Big Idea: Government, Democracy and Culture.

●
●
●
●
●
●
●
●

Networks Social Studies: Unit 4 Good Citizens
Chart Paper
Photographs of citizens being responsible and irresponsible
Pictures of community leaders (fireman, police officers, nurses, etc.)
Pictures of the Statue of Liberty, US Capitol, Bald Eagle, Liberty Bell
Writing Paper
Leveled Social Studies Readers on US Symbols
BrainPop Jr. (National Symbols)

Enduring Understandings: Learners will understand that rules and Laws guide people to Essential Questions:
live safely and be responsible citizens.
● How do my school and community influence each other?
● Why are symbols important for our community and country?
● How are rules and laws made, enforced and followed?
● What is the purpose of the government?

Objective #1 I can be a good citizen.
Essential Question: Am I a good citizen?
Standards:
GLE/CLE: RI.6.A.1, RI.6.B.1, RI.6.C.1, RI.6.D.1, TS.7.A.1.a, TS.7.A.1.b, TS.7.D.1, TS.7.E.1, C3: D2.Civ.1.K-2, D2.Civ.2.K-2., D2.Civ.3.K-2., D2.Civ.6.K-2., D2.Civ.7.K-2., D2.Civ.7.K-2,
D2.Civ.8.K-2, D2.Civ.8.K-2., D2.Civ.9.K-2., D2.Civ.10.K-2., D2.Civ.11.K-2., D2.Civ.12.K-2., D2.Civ.14.K-2., D4.1.K-2., D4.2.K-2., D4.3.K-2., D4.4.K-2., NCSS: Theme 10 Civic Ideals
and Practices, Theme 5 Individuals, Groups, and Institutions
Academic Vocabulary:
● citizen
● rules
● laws
● individual rights
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●
●
●

role model (community leaders)
community
character traits
Lesson Plan

Supporting Question:
What does it mean to be a responsible citizen in my
school and classroom?

Supporting Question:
What does it mean to be a responsible citizen in the
community and world?

Supporting Question:
Who are important role models in our community and
what are their character traits?

Formative Performance Task:
Task 1: Have the class talk and turn to discuss what they
think the word citizen means. Share out as a group.
Task 2-Discuss in small groups what it means to be a
responsible citizen in school/classroom.
Task 3-Discuss what a rule is and why it’s important and
what happens when you break a rule.
Task 4-Have the students work in small groups and each
take a school/classroom rule. Have them discuss and
present on what the rule is, why it’s important and
should be followed and what would happen if someone
breaks that rule.
Task 5-Whole group-choose students to model what it
looks like to be a responsible citizen in
school/classroom. Then, have students model what it
should not look like and why.

Formative Performance Task:
Task 1-Discuss in small groups what it means to be a
responsible citizen in the community and world.
Task 2-Discuss what a law is and why laws are important
and what happens when you break a law. (Have the
students share their ideas first before discussing the
word law more formally).
Task 3-Compare laws to school/classroom rules. Have
students discuss how they are similar and different.
Task 4-Expose the students to the word government.
First, have them talk and turn to discuss the term. Then,
guide them into understanding that the government
makes our rules and laws.
Task 5-Define and discuss the term individual rights and
how it relates to rules and laws.
Task 6-Watch the rights and responsibilities video on
BrainPop Jr.
Task 7-Sort real life photographs depicting citizens being
responsible and irresponsible and discuss.

Formative Performance Task:
Task 1-Discuss in small groups the important role
models in our community.
Task 2-Show pictures of firemen, police officers,
military, nurses/doctors, teachers, mayor/city counsel,
etc. and have students discuss who they are, what they
do and why they’re important.

Task 3-Discuss what it means to serve others in our
community and why it’s important.
Task 4-Watch the community helpers video on BrainPop
Jr.
Task 5-Have a community leader come in and talk to the
class. (Have the class prewrite thank you letters
thanking them for their service to the community using
examples of what they do for the community).
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Task 8-Have the students show how they can be
responsible in their community (ex. pick up trash on the
playground)
Task 9-Teach a lower grade level what it means to be a
responsible citizen in school/classroom.

Summative Performance Task: Students draw on the understanding developed through the formative performance tasks to craft an argument that addresses the compelling
questions and is supported with evidence drawn from the featured sources. The argument can be presented in groups. Each student will choose which argument they agree
on, formulate their argument and present it to the class as a group.
Which school/classroom rule is the most important and why?
Which law in the community is the most important and why?
Which role model within the community is the most important and why?

Taking Informed Action: As a class, or grade level figure out a way to serve the community. Some examples include:
●
●
●
●
●
●

Holding a clothing or canned food drive.
Picking up trash around the community.
Visiting a nursing home.
Create cards and send to a local hospital.
Video chat with kids at a hospital or nursing home (kiddos can sing songs to them, etc.)
Visit an animal shelter.

Interdisciplinary Connection: Read books involving being responsible at the beginning of the year when establishing what it looks like to be a good student. Suggest books:
Know and Follow Rules by Cheri J. Meiners, David Goes to School by David Shannon, What if Everybody Did That? By Julia Cook.

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach (after assessing students, re-teach specific concepts that the
students did not master)
● Pull small groups and/or individuals (after assessing, determine which
specific concepts were not mastered and pull small groups of students who
all need to be re-taught the same concepts).

How will we respond if students have already learned?
Extensions/Enrichments:
● Have these students plan and organize a service project.
● Explore the different branches of the military and what they do.
● Explore the local community leaders and write them a letter to convince
them to come and visit.

48

For example, review some of the key vocabulary like citizen, rules, laws, etc. Then,
show more picture of citizens being responsible and irresponsible have the the
students discuss and sort the pictures.

Objective #2 I can recognize and explain the significance of national symbols.
Essential Question: What symbol best represents the United States?
Standards:
GLE/CLE: PC.1.B.1, PC.1.C.1, PC.1.D.1, PC.1.E.1, PC.1.F.1.a, PC.1.F.1.b, TS.7.A.1.a, TS.7.A.1.b, TS.7.D.1, TS.7.E.1, C3: D4.1.K-2., D4.2.K-2., D4.3.K-2., D4.4.K-2., NCSS: Theme 6
Power, Authority, and Governance

Academic Vocabulary:
● Statue of Liberty
● US Capitol
● Bald Eagle
● Liberty Bell
Lesson Plan
Supporting Question:
What symbols represent the United States?

Supporting Question:
Why do we have national symbols?

Supporting Question:
How do people use the Statue of Liberty as a symbol?

Formative Performance Task:
Task 1-Show pictures of the Statue of Liberty, US
Capitol, Bald Eagle and Liberty Bell. Have the children
discuss what they know about each symbol.
Task 2-Read a book and discuss each symbol. Then,
have the students draw a picture of each symbol and
state what it represents.
Task 3-Watch the symbols video on BrainPop Jr.
Task 4-As a class, write a nonfiction teaching book about
the US symbols (Statue of Liberty, US Capitol, Bald Eagle
and Liberty Bell). Divide the sections up and have a
small group write each section.

Formative Performance Task:
Task 1-Ask the question; Why do we have national
symbols? Have the students discuss.
Task 2-Work with the computer teacher to have
students prepare a small presentation on each symbol.
Children could work in small groups and include pictures
and basic facts about the symbol and why it’s
important. (Research can be done in the classroom
using simple readers and then the presentations can be
created in the computer lab).

Formative Performance Task:
Task 1-Ask-what is the statue of liberty?
Task 2-Take a virtual field trip to Ellis Island.
(Ellis Island National Parks Department).
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Summative Performance Task:Students draw on the understanding developed through the formative performance tasks to craft an argument that addresses the compelling
questions and is supported with evidence drawn from the featured sources. Each student will choose an argument and then as a group try to convince the principal (or
another teacher) that their argument is the best.
Which national symbol is the most important?

Taking Informed Action:
Design a symbol for the classroom/ school or community explain what it represents and why it is important then present it to the powers that be.

Interdisciplinary Connection: During your non-fiction reading unit read various books about US Symbols.

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach (after assessing students, re-teach specific concepts that the
students did not master)
● Pull small groups and/or individuals (after assessing, determine which
specific concepts were not mastered and pull small groups of students who
all need to be re-taught the same concepts).
For example, have the students rewatch the US symbols video on BrainPop Jr. on
chromebooks and then discuss and draw picture of all the symbols.

How will we respond if students have already learned?
Extensions/Enrichments:
● Read and research other US symbols or symbols from around the world and
present to the class.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD:
SCORE
4.0

DESCRIPTION
In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

SAMPLE TASKS
●
●
●
●

3.0

The student:
● Rules and Civic Attitudes
○ Explain the difference between a responsible citizen vs. irresponsible citizen.
○ Explain how to be a responsible citizen in the school and classroom.
○ Explain how to be a responsible citizen in the community and world.
○ Explain what a role model is and describe character traits.
○ Explain what a law is and why laws are important.
●

United States Symbols
○ Recognize and explain the significance of the following national symbols (Statue of Liberty,
Liberty Bell, Bald Eagle, United States Capitol)

●
●
●

●

●
The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ citizen, role model, rule, law, Statue of Liberty, Liberty Bell, Bald Eagle, United States Capitol
● Performs basic processes, such as:
○ Sort pictures of responsible and irresponsible citizens
○ Give an example of a role model in the classroom or community.

●
●

●
However, the student exhibits major errors or omissions regarding the more complex ideas and processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

Read and research other US symbols or symbols from
around the world and present to the class.
Have these students plan and organize a service project.
Explore the different branches of the military and what
they do.
Explore the local community leaders and write them a
letter to convince them to come and visit.

Discuss in small groups what it means to be a responsible
citizen in the community and world.
Discuss what a law is and why laws are important and
what happens when you break a law.
Show pics of firemen, police officers, military,
nurses/doctors, teachers, mayor/city counsel, etc and
have students discuss who they are, what they do and
why they’re important.
Show pictures of the Statue of Liberty, US Capitol, Bald
Eagle and Liberty Bell. Have the children discuss what
they know about each symbol.
Read a book and discuss each symbol. Then, have the
students draw a picture of each symbol and state what it
represents.

Sort real life photographs depicting citizens being
responsible and irresponsible and discuss.
Show pics of firemen, police officers, military,
nurses/doctors, teachers, mayor/city counsel, etc and
have students discuss who they are, what they do and
why they’re important.
Show pictures of the Statue of Liberty, US Capitol, Bald
Eagle and Liberty Bell. Have the children discuss what
they know about each symbol.
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Unit Overview - Unit 2 - Geography
Content Area: Geography

Unit Title: Can Our Life Fit on a Map?

Course/Grade Level: 1st Grade

Unit Duration: 6 weeks

Materials/Instructional Resources For This Unit:
● Unit 2 and the Map section of McGraw Hill “Our Community and Beyond”
● Compass Rose
● Globes
● Maps (world, US, neighborhood, zoo, mall, etc.)
● Pictures of different climates, highways, bridges, buildings, parks and
transportation.

Big Idea: Geography and how it applies to me.

Enduring Understandings:

Essential Questions:

Learners will read and construct maps, understand the concept of location to make
predictions and solve problems and understand concept of place.

Can my life fit on a map?
Where am I?
What are the physical and human characteristics of place?

Objective #1 I can read, interpret and construct maps of both familiar and unfamiliar places and explain relationships between the
locations of places.
Essential Question: Can My Life Fit on a Map?
Standards:
GLE/CLE EG.5.A.1.a, EG.d.A.1.b, EG.5.A.1.c, TS.7.E.1, TS.7.A.1.a C3 D2.Geo.1.K-2, D2.Geo.2.K-2,D2.Geo.3.K-2,D2., NCSS: Theme 3
People, Places, and Environments
Academic Vocabulary:
Compass rose, symbols, cardinal directions, map, globe
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Lesson Plan
Supporting Question:
What are map symbols and how do I use
them?

Supporting Question:
What are cardinal directions and how do
I use them?

Supporting Question:
What are other tools on a map and how
do they work?

Supporting Question:
How can I make a map of a real-life
place?

Formative Performance Task:
Identify three or four map symbols and
explain how and why they are helpful.

Formative Performance Task:
As a group and/or class, write a
paragraph describing how to locate an
object in the classroom using cardinal
directional vocabulary.

Formative Performance Task:
Identify map tools and interpret their
purpose and how they work by creating a
graphic organizer.

Formative Performance Task:
Based on a walking tour of the block or
surrounding area, make a map of the
area around the school.

Summative Performance Task:
Students draw on the understanding developed through the formative performance tasks to craft an argument that addresses the compelling questions and is supported with
evidence drawn from the featured sources. The argument can be presented in groups. Each student will choose which argument they agree on, formulate their argument and
present it to the class as a group.
Student Arguments may include:
●
●
●
●
●

My life can fit on a map because every part of my life happens in a place.
My life can fit on a map because I can use symbols to show all the real-life people and things around me.
My life cannot fit on a map because my life has too much information to show on a map and because things change all the time.
I would need many maps to show my life.
Some of my life can fit on a map, but some places that are parts of my life would be hard to make a map of.

Taking Informed Action:
● Research a place in or near your school where there is an empty space/classroom where there is an empty lot or unused land. Brainstorm a list of ideas for how to
transform the space. From those ideas, create a map with a title, symbols, and compass rose to represent those ideas for using the space.
● Invite the principal into your classroom to listen to the ideas.
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Differentiation
How will we respond if students have not learned?
Interventions:
●
●

How will we respond if students have already learned?
Extensions/Enrichments:

Reteach
Pull small groups and/or individuals

●

Pick another place that is an important part of your life and research the
natural and manmade features in and around it. Make another map showing
this place and include a title, symbols, map key, and compass rose.

Objective #2 I can identify physical and human characteristics of my community.
Essential Question: Does Where I Live Matter?
Standards:
GLE/CLE EG.5.B.1, EG.d.C.1.a, EG.5.C.1.b C3 Geo.4.K-2, D2.Geo.5.K-2, D2.Geo.6.K-2, D2.Geo.7.K-2,D2.Geo.8.K-2, D2.Geo.9.K-2, D2.Geo.10.K-2, D2.Geo.11.K-2., D2.Geo.12.K-2
NCSS: Theme 3 People, Places, and Environments
Academic Vocabulary:
●
●

physical characteristics
○ river, climate
human characteristics
○ highways, bridges, architecture, parks, transportation
Lesson Plan

Supporting Question:
How do the physical characteristics of your community
impact the people and animals?

Supporting Question:
How do the human characteristics impact the people
and the animals?

Supporting Question:
What’s my address?

Formative Performance Task:
● Task 1-create an anchor chart of a person and
describe the physical characteristics.

Formative Performance Task:
● Task 1-Discuss how classroom behavior impacts
learning.
● Task 2-Display photographs of highways,
bridges, buildings, parks and transportation

Formative Performance Task:
Draw a picture of the place you live. Label your street
name, type of home and house number.
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●

●
●

Task 2-Display a photograph or map of your
community and discuss how the river and
climate impact the people and animals.
Task 3-What is the best physical characteristic
of your community and why?
Task 4-What if we had climate change in St.
Charles and we only had summer/or winter
(choose one)?

●
●

and discuss how they impact people and
animals.
Task 3-What is the best human characteristic of
our community and why?
Task 4-Should we have a train in St. Charles
taking us to and from the city?

Summative Performance Task:
Students draw on the understanding developed through the formative performance tasks to craft an argument that addresses the compelling questions and is supported with
evidence drawn from the featured sources. The argument can be presented in groups. Each student will choose which argument they agree on, formulate their argument and
present it to the class as a group.
●

Does where I live matter?

Taking Informed Action:
● Decide on one physical characteristic that we do not yet have in this community and write an opinion piece on why it should be built.
● Bring in a community leader (e.g. city planner, parks and recreation employee, local architect, environmentalist) to the classroom to present and answer questions.
Interdisciplinary Connection: In science students can build bridges and see which bridge is the strongest. In science students can plant a seed and put it into several different
environments. For example the freezer, refrigerator, outside in full sun, outside in the shade, ect. Have the students write their predictions of what will happen and graph
over time.

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach
● Small Group

How will we respond if students have already learned?
Extensions/Enrichments:
● Students can create their own city and physical environment and explain
how the physical and human characteristics affect the people who live there.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD:
SCORE
4.0

DESCRIPTION
In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

SAMPLE TASKS
●

●

3.0

The student:
●
Know their address, house number, street name, City and State.
●
Can construct maps, graphs and other representations of familiar places.
●
Use maps, graphs, photographs, and other representations to describe places and the relationships
and interactions that shape them.
●
Use maps, globes and other simple geographic models to identify cultural and environmental
characteristics of places.
●
Explain how weather, climate, and other environmental characteristics affect people’s lives in a
place or region,
●
D2 Geo 5: Describe how human activities affect the cultural and environmental characteristics of
places or regions.
●
D2 Geo 6: Identify some cultural and environmental characteristics of specific places.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
●
Recognizes or recalls specific terminology, such as:
○
river,
○
Climate
○
highways,
○
bridges,
○
architecture,
○
parks,
○
Transportation
○
Compass rose,
○
symbols,
○
cardinal directions,
○
map,
○
globe
●
Students will know their city and state in which they live.
However, the student exhibits major errors or omissions regarding the more complex ideas and processes.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

●
●
●
●
●
●

●

Research a place in or near your school where there is an empty
space/classroom where there is an empty lot or unused land.
Brainstorm a list of ideas for how to transform the space. From those
ideas, create a map with a title, symbols, and compass rose to
represent those ideas for using the space
Write about what would happen if we had a climate change in St.
Charles.

Identify three or four map symbols and explain how and why they are
helpful.
Discuss how to locate an object in the classroom using cardinal
directional vocabulary.
Identify map tools and interpret their purpose and how they work by
creating a graphic organizer.
Based on a walking tour of the block or surrounding area, make a
map of the area around the school.
Discuss how river and climate impact the people and animals.
Display pictures of highways bridges, buildings, parks and
transportation and discuss how they impact people and animals.

Match pictures to the vocabulary words.
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Unit Overview - Unit 3 - History
Content Area: History

Unit Title: History

Course/Grade Level: 1st Grade

Unit Duration: Throughout the year as the holidays arise.

Materials/Instructional Resources For This Unit:
● Unit 1: McGraw Hill Our Community and Beyond
● Chart Paper
● Photographs of Martin Luther King Jr, Abraham Lincoln, George Washington,
● Writing Paper
● Leveled Social Studies Readers on Holidays
● BrainPop Jr.
● Photographs of the past, pictures of St. Charles long ago, pictues of old
phones, first computers, ect.

Big Idea: History (Past & Present), Non-Religious Holidays and Contributions of Famous
Americans.

Enduring Understandings: Students will be able to compare and contrast their
community in the past and present as well as describe the contributions of people
typically associated with national holidays.

Essential Questions:
● How has life changed over time?
● How do we celebrate people and events?

Objective #1: I can describe the contributions of non-missourians and explain why we celebrate holidays (e.g. President’s Day, Independence Day, Memorial Day, Martin
Luther King Jr. Day, etc.).
Essential Question: How do we celebrate people and events?
Standards: GLE, H.3.B.1, H.3.C.1 C3 D2.His.1.k-2, D2.His.3.k-2 NCSS: Theme 1 Culture, Theme 2 Time, Continuity, and Change
Academic Vocabulary:
 Martin Luther King, Jr
 Civil Rights Movement
 segregation
 protest
 peaceful
 honesty
 Abraham Lincoln
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slavery
president
George Washington
Character
colonies
Memorial Day
Veterans Day
Independence Day
Thanksgiving
Pilgrim
Indians
Mayflower
Lesson Plan

Supporting Question: Who do we remember on
Holidays?

Supporting Question: What would like to be
remembered most for doing in your life? What holiday
should be named after you and what contributions to
history do plan on making to make it happen?

Supporting Question: Which person is the most
important to American History and why?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Task 1: Turn and tell your partner why we celebrate
different holidays.
Task 2: Make a list of the different holidays and why we
celebrate them.

Task 1: Turn and talk about what you would like to be
remember for when you are gone.
Task 2: Turn and talk What are going to be your
contributions to history to make your holiday happen?
Task 3: Name your holiday and which month would it be
celebrated and why?
Task 4: Design a poster around your holiday.
Task 5: Present their holiday to the class.

Task 1: Teach about Martin Luther King, Jr (segregation,
Civil Rights Movement, protest, peaceful)
Task 2: Teach about Abraham Lincoln (character,
slavery, Civil War, other major contributions)
Task 3: Teach about George Washington (character,
Revolutionary War, major contributions).

Summative Performance Task: Students draw on the understanding developed through the formative performance tasks to craft an argument that addresses the compelling
questions and is supported with evidence drawn from the featured sources. The argument can be presented in groups. Each student will choose which argument they agree
on, formulate their argument and present it to the class as a group.
Which student came up with the greatest contribution
● Play four corners and have the kids choose which holiday they like the best. Then do research on that holiday and debate with the rest of the class why that holiday
is the best.
● Present their holiday to the class.
● Write an opinion paper that answers which person is the most important to American History.
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Taking Informed Action:
● Students will create an action plan for themselves based on the contributions they want to make to history.
○ What do I need to do now?
○ What classes do I need to take in high school?
○ Do I need to go to college? If so, what type?
○ Graduate School?
○ Volunteer or internship?

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach
● Pull small groups and/or individuals

How will we respond if students have already learned?
Extensions/Enrichments:
● Have these students plan and organize a service project.
● Research a holiday not celebrated in the United States.
● Research another holiday that was not discussed.
● Research other American presidents.

Objective #2: Students will be able to compare and contrast their community in the past and the present.
Essential Question: How has life changed over time?
Standards:GLE RI.6.A.1, RI.6.B.1, RI.6.C.1, RI.6.D.1, TS.7.E.1,TS.7.A.1.b C3: D2.2.his.1.k-2, D2.His.2.k-2, D2.His,.K-2, D2.his.4.k-2, D2.his.6.k-2, D2.His.9.k-2, D2.His.10.K-2,
D2.His.11.K-2, D2.His.12.K-2, D2.His.14.K-2, D2.His.16.k-2 NCSS: Theme 1 Culture, Theme 2 Time, Continuity, and Change
Academic Vocabulary:
community
history
timeline
past
present
future
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Lesson Plan
Supporting Question: What makes something a part of
history?

Supporting Question: Why is history important?

Supporting Question: How were communities different
in the past compared to today?

Formative Performance Task:
Task 1: Turn and talk about what makes history.
Task 2: Make a list of people and things we know from
history.
Task 3: Timeline of their history. As a class you can also
keep a class timeline.
Task 4: Discuss one important thing from their
classmates timeline.

Formative Performance Task:
Task 1: Turn and talk about why history is important.
Task 2: Make a list of important events that have
happened in history.
Task 3: Work in small groups. Pick an event from the
list and discuss why that event was important and share
with the class.

Formative Performance Task:
Task 1: Sort pictures of a variety of objects that we use
today and the same objects from the past and discuss
how they have changed.
Task 2: Find old pictures of the community and discuss
how it has changed over the years.
Task 3: Discuss the pros and cons of a variety of
different inventions.
Task 2: Debate the greatest thing ever invented.

Summative Performance Task: Students draw on the understanding developed through the formative performance tasks to craft an argument that addresses the compelling
questions and is supported with evidence drawn from the featured sources. The argument can be presented in groups. Each student will choose which argument they agree
on, formulate their argument and present it to the class as a group.
If you lived a 100 years ago what would you miss the most and why?
Debate the greatest thing ever invented.
Taking Informed Action:
Make a class time capsule and tell the kids to come back and open it when they are seniors in high school.
Interdisciplinary Connection: Do an interactive writing piece as a class before you begin your nonfiction writing unit. Do an creative writing piece on what the world will be
like 10 years from now. During Reading time have book clubs around Martin Luther King, Jr, George Washington, and Abraham Lincoln have the students then teach the class
about this important figures in history. The same can be done with the other holidays.

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach
● Pull small groups and/or individuals

How will we respond if students have already learned?
Extensions/Enrichments:
● Choose an event in history and make a timeline.
● Make a diorama of a different time in history.
● Make a video of a different time in history.
● Create a PowerPoint with old pictures of the community.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD:
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.0

The student:
● Compare and contrast our community in the past and present
● Describe the contributions of people typically studied in k-5 programs associated
with national holidays.
● Describe cultural characteristics of your school and community.
● Propose peaceful resolutions of disputes in the classroom and on the playground.
● Recount stories about locations, people and events in your community.
● Describe how your community commemorates its cultural heritage.
● Identify and use artifacts
● Ask questions and find answers about a topic with assistance.

SAMPLE TASKS
●

Have the students come up with a Holiday in honor of them. When would
we celebrate it? Why would we celebrate it? Design a poster around your
holiday. Present their holiday to the class

●

●
●
●
●

Discuss the contributions of Martin Luther King Jr, Abraham Lincoln, and
George Washington.
Play four corners and have the kids choose which holiday they like the
best. Then have the kids do research on that holiday and debate why
their holiday is the best.
Make a timeline of their history.
Explain why history is important.
Discuss the pros and cons of different inventions.
Debate the greatest invention ever.

●

Sort objects into past and present.

●

The student exhibits no major errors or omissions.

2.0

There are no major errors or omissions regarding the simpler details and processes as the
student:
● Recognizes or recalls specific terminology, such as:
○ community
○ history
○ timeline
○ past
○ present
○ Future
○ Martin Luther King, Jr
○ Civil Rights Movement
○ segregation
○ protest
○ peaceful
○ honesty
○ Abraham Lincoln
○ slavery
○ president
○ George Washington
○ Character
○ colonies
○ Memorial Day
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●

○ Veterans Day
○ Independance Day
○ Thanksgiving
○ Pilgrim
○ Indians
○ Mayflower
Performs basic processes, such as:
○ Matching pictures to the Vocabulary Words.

However, the student exhibits major errors or omissions regarding the more complex ideas
and processes.

1.0

With help, a partial understanding of some of the simpler details and processes and some of
the more complex ideas and processes.
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Unit Overview - Unit 4 - Economics
Content Area: Social Studies

Unit Title: Economics

Course/Grade Level: 1st Grade

Unit Duration: 6-8 Weeks

Materials/Instructional Resources For This Unit:

Big Idea: Knowledge of Basic Economic Concepts

●
●
●
●
●

Networks Social Studies-Unit 3 Beginning Economics
BrainPop Jr: Economics
Pictures of good, services, consumers, producers, needs, wants
Pictures to practice making choices
Play money

Enduring Understandings: Learners will be able to define and understand the
relationship between consumers and producers, goods and services, needs and wants
and provide examples of opportunity cost all within the school and community.

Essential Questions:
● Why do we need money?
● How do people decide what to produce and what services to provide?
● How do we make choices about scarce resources?

Objective #1 I can define how and why money is used.
Essential Question: Why do we need money?
Standards:
GLE/CLE: E.4.A.1.a, E.4.A.1.b, E.4.A.1.c, TS.7.A.1.a, TS.7.A.1.b, TS.7.D.1, TS.7.E.1, C3: D4.1.K-2., D4.2.K-2., D4.3.K-2., D4.4.K-2. D2.Eco.1.K-2., D2.Eco.3.K-2., D2.Eco.4.K-2.,
D2.Eco.6.K-2., D2.Eco.7.K-2. D2.Eco.10.K-2., D2.Eco.12.K-2., NCSS: Theme 7-Production, Distribution, and Consumption

Academic Vocabulary:
money
earn
save
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Lesson Plan
Supporting Question: What is money?

Supporting Question: How do people earn money?

Supporting Question: Why do people save money?

Formative Performance Task:
Task 1: Create a KWL chart for money.
Task 2: Pass out different types of US currency for the
students to explore and discuss.
Task 3: Have students draw pictures of things they
would like to buy if they had money saved up.
Task 4: Read a Social Studies reader on US currency
and/or watch a currency video on BrainPop Jr.
Task 5: Go back to the KWL chart and have the students
complete it.

Formative Performance Task:
Task 1: Have students talk and turn to answer this
question and then share and chart students ideas.
Task 2: Have students divide a piece of paper up into 6
boxes. Have students think about different family
members and draw pictures of various jobs where
people can earn money. Share out whole group.
Task 3: Pose the question, “why do people need to earn
money?” Have the students turn and talk and then
share out whole group.

Formative Performance Task:
Task 1: Have students talk and turn to answer the
question and then share out and chart student ideas.
Task 2: Have students discuss what would happen if
people did not save money.
Task 3: Show students various pictures of items they
may want. Have them determine if they would need to
save up for a long time or short amount of time to buy
the items in the pictures.

Task 4: Watch BrainPop Jr. video on Saving and
Spending. Discuss.

Summative Performance Task: Students draw on the understanding developed through the formative performance tasks to craft an argument that addresses the compelling
questions and is supported with evidence drawn from the featured sources. The argument can be presented in groups. Each student will choose which argument they agree
on, formulate their argument and present it to the class as a group.
Have the students play four corners. Put up four different pictures around the room of items the students may want. For example, a new Shopkins Toy, a video game, a
Minecraft tee-shirt and a minions plush toy. Have each student go to a corner of the item they would like. Then, have the students answer the following questions and
present as a group to the class.
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●
●
●
●

Do you need to save money to buy your item?
If yes, how will you save your money?
How long will it take you to save up to buy your item?
Will you buy your item/toy with all your savings or will you wait until you have saved more than you need so you still have money left in your piggie bank?

Taking Informed Action: Have the students create a mini bank out of a shoe box to start saving the money they have earned.

Interdisciplinary Connection: At the beginning of the school year to help reinforce positive behavior in the classroom, individual students or tables can earn play money or
tokens each day and then have the opportunity at the end of each week/month to use the tokens to buy something from the classstore OR save the tokens/money and use
them the next time to buy a bigger item.

Differentiation
How will we respond if students have not learned?
Interventions:





Reteach (after assessing students, re-teach specific concepts that the
students did not master)
Pull small groups and/or individuals (after assessing, determine which
specific concepts were not mastered and pull small groups of students who
all need to be re-taught the same concepts).
For example, students who are still not understanding the concept of saving
money could rewatch the saving and spending videos on BrainPop Jr. using
the chromebooks.

How will we respond if students have already learned?
Extensions/Enrichments:
●
●

Have the students create a mini-presentation on saving/spending money and
have them present it to a kindergarten class.
Have the students think about supplies or materials that they may need in
the classroom and then brainstorm what they could do to raise money to
buy those items.

Objective #2 I can explain the relationship between consumers and producers and goods and services.
Essential Question:
How do people decide what to produce and what services to provide?
Standards:
GLE/CLE: E.4.A.1.a, E.4.A.1.b, E.4.A.1.c, TS.7.A.1.a, TS.7.A.1.b, TS.7.D.1, TS.7.E.1, C3: D4.1.K-2., D4.2.K-2., D4.3.K-2., D4.4.K-2. D2.Eco.1.K-2., D2.Eco.3.K-2., D2.Eco.4.K-2.,
D2.Eco.6.K-2., D2.Eco.7.K-2. D2.Eco.10.K-2., D2.Eco.12.K-2., NCSS: Theme 7-Production, Distribution, and Consumption
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Academic Vocabulary:
 goods
 services
 producers
 Consumers

Lesson Plan
Supporting Question: Who are the consumers and
producers in my school and community?

Supporting Question: What are goods and services?

Supporting Question: How are goods made, delivered
and used?

Formative Performance Task:
Task 1: Have the students talk and turn to discuss the
terms consumers and producers. Share out whole
group.
Task 2: Show various pictures of consumers and
producers in their school/community. Tell the students
that the photographs show images of producers and
consumers. Then, ask the above question again. Guide
the students into understanding the difference between
a consumer and producer.
Task 3: Give small groups of students picture of
consumers and producers and have them sort the
pictures into two piles.
Task 4: Then, have the students discuss various types of
consumers and producers.
Task 5: Ask the students if they think they are
consumers or producers, and why.

Formative Performance Task:
Task 1: Have the students talk and turn and discuss the
terms good and services.
Task 2: Show various pictures of goods and services.
Tell the students that photographs show images of
goods and services. Then, ask the above question again.
Guide the students into understanding the difference
between a good and service.
Task 3: Give small groups of students picture of goods
and services and have them sort the pictures into two
piles.
Task 4: Then, have the students discuss various types of
goods and services.
Task 5: Watch the goods and services video on BrainPop
Jr.

Formative Performance Task:
Task 1: Divide the class up into three groups and then
pose one of the following questions to each group.
Then, chart the ideas on chart paper and rotate each
group so each group has a chance to answer and chart
each question.
● How are goods made?
● How are goods delivered?
● How are goods used?
Task 2: Bring the class back together as a whole and
discuss the anchor charts. Keep all true information and
cross out all incorrect information.
Task 3: Set up a store and factory in the class and have
the students role-play being consumers and producers
by making, delivering, selling, buying and using various
goods.
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Summative Performance Task:
Argue
 How do consumers and producers affect goods and services?
 Could we survive without producers? Why or why not?
 Could we survive without services? Why or why not?
 Can we have everything we want? why or why not?

Taking Informed Action: Take the students on a field trip to visit a local grocery store and take a tour of the store.

Interdisciplinary Connection-Read books about consumers and producers during your non-fiction reading and/or writing unit.

Differentiation
How will we respond if students have not learned?
Interventions:
●

Reteach (after assessing students, re-teach specific concepts that the
students did not master)
● Pull small groups and/or individuals (after assessing, determine which
specific concepts were not mastered and pull small groups of students who
all need to be re-taught the same concepts).
For example, have the students sort pictures once again of goods/services and
consumers/producers.

How will we respond if students have already learned?
Extensions/Enrichments:
●
●

Have students create a new type of service that could help students in their
school or community.
Have students create a new product that could be useful to their classmates
and decide where this product could be sold.

Objective #3:I can make choices based on needs and wants as it pertains to scarcity.
Essential Question: How do we make choices about scarce resources?

Standards:
GLE/CLE: E.4.A.1.a, E.4.A.1.b, E.4.A.1.c, TS.7.A.1.a, TS.7.A.1.b, TS.7.D.1, TS.7.E.1, C3: D4.1.K-2., D4.2.K-2., D4.3.K-2., D4.4.K-2. D2.Eco.1.K-2., D2.Eco.3.K-2., D2.Eco.4.K-2.,
D2.Eco.6.K-2., D2.Eco.7.K-2. D2.Eco.10.K-2., D2.Eco.12.K-2., NCSS: Theme 7-Production, Distribution, and Consumption
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Academic Vocabulary:
 needs
 wants
 scarcity
Lesson Plan
Supporting Question: What is the difference between
needs and wants?

Supporting Question: What is scarcity?

Supporting Question: How would scarcity affect your
choices?

Formative Performance Task:
Task 1: Have the students talk and turn to discuss the
terms needs and wants. Share out whole group.
Task 2: Show various pictures of needs and wants. Tell
the students that photographs show images of needs
and wants. Then, ask the above question again. Guide
the students into understanding the difference between
a need and want.
Task 3: Give partners pictures of needs and wants and
have them sort the pictures into two piles.
Task 4: Then, have the students discuss and draw
pictures of various types of needs and wants.
Task 5: Have the students watch the needs and wants
video on BrainPop Jr.

Formative Performance Task:
Task 1: Have the students turn and talk about what they
think the word scarcity means. Share out whole group.
Task 2: Have the students imagine that they have a
choice of where they’d like to go to dinner for their
birthday. GIve them 2 choices and then have them pick
1 of the two options. Then, discuss why they had to
make a choice and couldn’t just go to both restaurants.
Task 3: Relate choice to scarcity (see Networks Social
Studies Curriculum Unit 3, Lesson 4 for support). Then,
define and chart the term scarcity.
Task 4: Have the students think about choices they have
to make at home or school and the reason behind why
they make those choices.
Task 5: Provide different scenarios to students and have
them state which resources may be scarce. For example,
an apple orchard that has received very little rain. Or a
popular toy at Christmas time that may be very difficult
to find because everyone wants it.

Formative Performance Task:
Task 1: Have the students think about materials in the
classroom that they use a lot (ex. pencils, erasers, dry
erase markers). Then,have them work in small groups
to discuss why those items are limited and things they
can do in the classroom to make sure they last the
whole year.
Task 2: Have the students do the same activity but this
time brainstorm items from home. For example, a bag
of chips or a package of napkins. What would happen if
you ate the whole bag of chips in one day? Or, what
would happen if you used five napkins every time you
ate a meal?

Summative Performance Task:
Do we have scarcity in our school and community? Support your answer
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Taking Informed Action: After the students have thought about how we may have scarcity in our school, have them work in small groups to devise a plan to inform and
educate other first grade students about the need to value our classroom materials and use them sparingly or responsibly. For example, starting a scratch paper pile for
any/all extra unused copies.
Interdisciplinary Connection: Assign additional classroom jobs to help with scarcity in the classroom. For example, marker captain (to make sure caps are always put back on
markers).

Differentiation
How will we respond if students have not learned?
Interventions:





Reteach (after assessing students, re-teach specific concepts that the
students did not master)
Pull small groups and/or individuals (after assessing, determine which
specific concepts were not mastered and pull small groups of students who
all need to be re-taught the same concepts).
For example, provide students with more examples of choices using pictures
i.e. a photo of ice skating lessons or swim lessons. Have the students circle
which one they would choose and then discuss as a small group why they
can’t have both.

How will we respond if students have already learned?
Extensions/Enrichments:
●

●

Have the students think about what resources may be scarce in the school
and have them create posters to hang around the school to remind students
to use those materials responsibly.
Have the students think about scarcity on a bigger level and think about
items that may be scarce throughout Missouri and discuss how their school,
families and community can do their part to make better choices. For
example, recycle, carpool, walk to school on nice days instead of drive, don’t
throw away so much food, turn the water off while brushing teeth, etc.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD:
SCORE
4.0

DESCRIPTION
In addition to score 3.0, in-depth inferences and applications that go beyond what was
taught.

SAMPLE TASKS
●

●

3.0

The student:
● Explain the importance of money and why it’s important to save money.
● Describe the relationship between consumers, producers, goods and services.
● Explain the difference between needs and wants.
● Define scarcity and how it relates to choice.

●

The student exhibits no major errors or omissions.

●
●

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the
student:
● Recognizes or recalls specific terminology, such as:
○ Goods, services, consumers, producers, needs, wants, money
● Performs basic processes, such as:
○ Sort various pictures of goods, services, consumers, producers, needs
and wants
○ Give an example of how people can earn and save money

●
●

●
●
●
●

Have the students think about what resources may be scarce in the school
and have them create posters to hang around the school to remind students
to use those materials responsibly.
Have the students think about scarcity on a bigger level and think about items
that may be scarce throughout Missouri and discuss how their school, families
and community can do their part to make better choices. For example,
recycle, carpool, walk to school on nice days instead of drive, don’t throw
away so much food, turn the water off while brushing teeth, etc.

Have students think of a toy they want to buy and how they could save
money to buy that toy.
Give small groups of students picture of consumers and producers and have
them sort the pictures into two piles.
Give small groups of students picture of goods and services and have them
sort the pictures into two piles.
Sort pictures of needs and wants.
Give the students a choice for snack and explain why they can’t have both.

Give small groups of students picture of consumers and producers and have
them sort the pictures into two piles.
Give small groups of students picture of goods and services and have them
sort the pictures into two piles.
Sort pictures of needs and wants.
Show a picture of a toy. Have the student explain what they would need to
do to get that toy.

However, the student exhibits major errors or omissions regarding the more complex ideas
and processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0
content.

1.0

With help, a partial understanding of some of the simpler details and processes and some
of the more complex ideas and processes.
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Grade 2 Social Studies Curriculum
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The City of St. Charles School District
Social Studies Curriculum Overview
CURRICULUM OVERVIEW
COURSE/GRADE LEVEL: 2nd Grade

CURRICULUM WRITTEN: Social Studies

CREDIT(S):

BOARD APPROVAL:

PREREQUISITES:

REVISED:

COURSE DESCRIPTION: Students explore their community, their country, their
government and their world through an interdisciplinary approach including
history, economics, geography, government and civics.

COMMITTEE MEMBERS: Kristel Jackson, Jeanie Wallut, Brittany Weaver, Leslie
Spears

UNITS IN THIS COURSE/GRADE LEVEL
UNIT TITLE

UNIT DURATION

UNIT 1: Communities

2-3 weeks

UNIT 2: Economics

2-3 weeks

UNIT 3: Geography

4-6 weeks

UNIT 4: Government

6 weeks

UNIT 5: History

4-5 weeks

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE

ADDITIONAL INSTRUCTIONAL MATERIALS

Networks - McGraw-Hill
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Unit Overview - Unit 1 - Communities
Content Area: Social Studies

Unit Title: Communities and Cultures

Course/Grade Level: 2nd

Unit Duration:2 weeks

Materials/Instructional Resources For This Unit:

Big Idea:
People, groups, and cultures within our communities

McGraw Hill textbook
Chart paper
Word web
Book: Little Mouse on the the Prairie
Role play dispute scenarios
Folk figure stories
Cultural music
Word web
Enduring Understandings:

Essential Questions:

Learners will understand how people create, learn, share, and adapt to culture and
What is a peaceful resolution?
then make informed decisions in an interdependent society and interconnected world.
Why do people move from one community to another?
How is culture shared?
What are ways that people can share their cultures?

Objective #1 Demonstrate a peaceful resolution to a dispute
Essential Question: What is a peaceful resolution?
Standards:
GLE/CLE RI.6.B.2 Math; NCSS -Theme 1: Culture & Cultural Diversity
Academic Vocabulary: dispute, peace, communities, peaceful resolution
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Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What is a dispute?

What is a peaceful resolution?

How do people in our community solve disputes
peacefully?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Brainstorm disputes that students might have in a
classroom? On the playground? In our community?

Make a list chart of ways to solve a dispute
peacefully(sharing, rock paper scissors, take turns, etc.)

Identify people in our community(teachers, police
officers, principal, parents, etc.) Think of disputes they
face and discuss how they resolve the disputes
peacefully.

How are disputes started?

Summative Performance Task:
Students will create a word web with a dispute in the center. Fill in bubbles with different ways to solve the dispute peacefully.

Taking Informed Action:
Students will role play scenarios where they are solving problems peacefully.
Make an anchor chart and keep track of disputes handled throughout the unit. Chart will show the dispute and how it was resolved.
Read Little Mouse on the Prairie. Discuss what can be gained from working together and compromise.

Interdisciplinary Connection: Write about a time you were in a dispute and how you solved it.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Draw a picture of a problem you have dealt with. Discuss good choices to handle this
dispute.

Students can interview people in the community. Discuss disputes they have faced
and they have handled them. Report back and share with the class.
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Objective #2 Describe how regions commemorate cultural heritage
Essential Question: Why do people move from one community to another?
Standards: GLE R.1.6.A.2, R1.6.D.2, NCSS -Theme 1: Culture & Cultural Diversity
Academic Vocabulary:
culture, language, tradition, custom, immigrant
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What is culture?
How does culture shape a community?

Why do immigrants come to the United States?

What contributions have immigrants made to our
country?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Define the word culture.

Discuss how life would be different depending upon
where people live. Make a list of different items, you
would find in each area.

Using a venn diagram, compare/contrast the
contributions of cultures in our country.

Fill out a KWL chart - discussing what we know about a
culture and how it shapes our community.
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Summative Performance Task: List contributions that immigrants have brought to the United States over the years.

Taking Informed Action: Ideas of how to cross curricular connections
Create a poster about your culture - Draw and label the pictures. Discuss how our culture shapes our community.
Make bead jewelry from different cultures that represent their culture and heritage.
Additional resources:
www.brainpopjr.com Different cultures
Discovery Education: Culture and traditions

Interdisciplinary Connection: Use Discovery ED culture and traditions for a cross curricular connection.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Students can draw a picture of their community.

Write a story about different cultures and their customs.

Write a story about a time you or someone you know moved to a new place.

Objective #3 Compare cultural characteristics of regions in the state
Essential Question: How is culture shared?
Standards:
GLE R1.6.A.2, R.1.6.D.2, NCSS -Theme 1: Culture & Cultural Diversity
Academic Vocabulary: culture, ceremony, festival, celebration, language, tradition
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Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What do you celebrate in your culture?

How do different cultures contribute and influence
American culture?

What is something from a different culture you have
noticed in everyday life?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Brainstorm a list of foods, music, and clothing from your
culture. Circle the things you are the most proud of and
want to share with others.

Identify different countries on the map that represent
different countries.

List traditions from other cultures that we celebrate
today (birthdays, festivals, ceremonies).

Who do you celebrate with?

Summative Performance Task:
Students will create a word web. The center will be a culture given by the teacher. Student will fill in outer bubbles with customs of that culture.
Taking Informed Action:
Cut pictures from a magazine, representing other cultures
Have a presenter from another culture present to the class and bring artifacts. Contact Ruth Guffey with Adult Education to coordinate.
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Additional resources:
www.brainpopjr.com Traditions
Discovery Education: Culture and traditions

Interdisciplinary Connection: Watch different videos off of Discovery ED to learn about cultures. Compare and contrast the cultures. Videos on Discovery Education include:
Asia: Tradition & Culture, Introduction: The People of Europe, & Chinese Culture & Traditions.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach with a Read Aloud Book About Cultures

How will we respond if students have already learned?
Extensions/Enrichments:

Listen to different kinds of music. Identify if each song is from a certain culture.

Students research landmarks of American culture. Identify what each landmark
represents.
www.brainpopjr.com Statue of Liberty

Objective #4 Recall stories and songs that reflect the cultural history of regions in the United States, including folk figures and African American folktales
Essential Question: What are ways that people can share their cultures?
Standards:
GLE R1.6.C.2, NCSS -Theme 1: Culture & Cultural Diversity
Academic Vocabulary:
heritage, folk figures, folktales, ceremony, tradition
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What have you celebrated in your life?

How can stories reflect a culture’s history?

How can music reflect a culture’s history?
What instruments do certain cultures use?

How did you celebrate?
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Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Write a story about a celebration (wedding, birthday,
festival, ceremony)

Read a story about a folk figure and identify cultural
history you notice in the story (Ex. Anansi the Spider,
Davy Crocket, Johnny Appleseed, John Henry, Paul
Bunyon) Ex - Johnny Appleseed who established
orchards throughout the American Midwest.

Listen to songs from different cultures. Identify
different instruments and characteristics that you
notice.

Summative Performance Task:
List and describe ways people can share their cultures.
Identify the cultural characteristics of different folk figures and songs.

Taking Informed Action:




Reader’s theater with classic folk figures
Sing and dance to songs from various cultures
Additional resources:
o www.brainpopjr.com Traditions, Music
o www.pbs.org Folktales
o Discovery Education: Culture and traditions

Interdisciplinary Connection: Bring in speakers from different cultures to have them present their culture. Contact the Adult Education coordinator to arrange this.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Look at pictures of people in different cultures. Discuss what they notice about the
different cultures.

Research a holiday from another culture. Describe how it is celebrated.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Communities
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.0

The student:
● Compare and Contrast different cultures, including food, clothes, music, and traditions
● The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the
student:
●
●

SAMPLE TASKS

●
●

●
●

Using a venn diagram, compare/contrast the
contributions of cultures in our country.
Present to the class the difference between two
cultures

Explain the word culture by using words or pictures
Match vocab words with a picture

Identify what a culture is and how it shapes our community.
Recognizes or recalls specific terminology, such as: dispute, community, culture,
tradition, heritage

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the
more complex ideas and processes.
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Unit Overview - Unit 2 - Economics
Content Area: Social Studies

Unit Title: Effective Economics

Course/Grade Level: 2nd grade

Unit Duration: 2 Weeks

Materials/Instructional Resources For This Unit:
● McGraw Hill textbook
● Magazines/catalogs
● Pretend money
● Small items for classroom store
● Book: Alexander Who Use to Be Rich Last Sunday.
● Word web

Big Idea:
● Basic economic concepts

Enduring Understandings:
● Learners will understand the economic way of thinking and understand the
interaction of buyers and sellers in markets, workings of the national
economy, and interactions within the global marketplace.

Essential Questions:
● How are goods made, delivered, and used?
● Why do we need money for goods and services?
● How do we earn an income and use it for the cost-benefit of our needs?

Objective #1: Describe consumption, production, and their relationship to goods and services within your region.
Essential Question: How are goods made, delivered, and used?
Standards:SS4 1.6, SS4 1.9, GLE - E.4.A.2.a, C3 - D2.Eco.3 K-2; NCSS Discipline 4: Economics
Academic Vocabulary: consumption, production, goods, services, needs, wants, resources, scarcity
Lesson Plan
Supporting Question:
●
●

What is consumption?
Why can’t people have everything they want?

Supporting Question:
●
●

What is production?
How do people decide what to produce and
what services to provide?

Supporting Question:
●
●

What is the relationship of goods and services
within your region?
If goods are scarce, how does that affect us?
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Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

●

What is a consumer?

●

What is a producer?

●

●

Use a word web to brainstorm examples of a
consumer (family shopping, people eating
dinner, child riding a bike, etc.).

●

Use a word web to brainstorm examples of
producers (farmers, baker, auto mechanic,
seamstress, etc.).

Identify different methods for allocating scarce
goods and services in the school and
community (food banks, second hand clothing
store, etc.).

Summative Performance Task:
● Students will create a T-chart of producers and consumers, by identifying where a given person/thing belongs.
● Students will create a list of different places in our school and community to get goods and services.
● Students will problem solve scenarios when goods and services are a scarcity.

Taking Informed Action:
● Play charades with the role of producers and consumers. Give students cards with words that would show how goods are made, delivered and used. (Ex. clothing
factory, truck driver, store, family)
● Cut pictures from a magazine to construct a poster of producers and consumers. Next to each picture, write sentences to tell how producers made the products and
consumers used the items produced.
Additional materials/resources:
● Junior achievement lesson
● www.brainpopjr.com :Goods and Services video

Interdisciplinary Connection: Read the book Alexander Who Used to Be Rich Last Sunday during read aloud. Identify the problem the character faced in the story.

Differentiation
How will we respond if students have not learned?
Interventions:
● Pictures of familiar consumers and producers in our community.

How will we respond if students have already learned?
Extensions/Enrichments:
● Choose an economic challenge to address and brainstorm ways to overcome
it.
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●

Small group sorting consumers and producers.

●
●

Collage showing ways to improve scarcity in our community.
Organize a food and clothing drive at your school.

Objective #2: Demonstrate how people use money to buy, sell, barter goods and services.
Essential Question: Why do we need money for goods and services?
Standards:SS4 1.9, GLE - E.4.A.2.b-c, C3 - D2.Eco.3-5, K-2; NCSS Discipline 4: Economics

Academic Vocabulary: money, buy, sell, goods, services, earn, bartering
Lesson Plan
Supporting Question:
● What is money and how do we earn it?

Supporting Question:
● How do we buy and sell goods and services?

Supporting Question:
● How do we barter to get what we want and
need?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

●

●

Brainstorm a list of ways to earn money.

●

Create a classroom store for students to buy
and sell items (pens, stickers, candy).

●

Give students a list of needs and wants that
they must purchase with “fake” money.

●

Create a trading activity: Using picture cards or
real items from home, let students make equal
trades.

●

Show images of goods and services. Discuss
how their worth is different.

Students earn “class” money for jobs at school.
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Summative Performance Task:
● Students identify ways to earn money. Then purchase or barter for goods and services needed in our community.

Taking Informed Action:
● Look at catalogs for needs and wants and their cost. Choose items of most importance and worth.
● Create an anchor chart showing why we need money for goods and services.

Additional materials/resources:
●

Junior achievement lesson

●

www.brainpopjr.com : Needs and Wants video

Interdisciplinary Connection: Using the book, Alexander Who Used to Be Rich Last Sunday, explain opportunity cost as: what you give up when you decide to do or buy
something. Talk about why people need money and use examples from the story. Why did Alexander need money in the story?
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Differentiation
How will we respond if students have not learned?
Interventions:
● Show pictures of things we need and want.
● Small group: Students barter with the teacher.

How will we respond if students have already learned?
Extensions/Enrichments:
● Have a school sale with donated items. Students organize and price the
items. Then give the money earned to a local food bank.

Objective #3: Explain the relationship of income and wages with cost benefit analysis
Essential Question: How do we earn an income and use it for the cost-benefit of our needs?
Standards:SS4 3.2, GLE - E.4.A.2.d, E.4.B.2, C3 - D2.Eco.6-7, K-2; NCSS Discipline 4: Economics

Academic Vocabulary: income, labor, wages, cost-benefit analysis
Lesson Plan
Supporting Question:
● What is income and how do we
earn it?

Supporting Question:
● What wages are we paid for our
labor?

Supporting Question:
● What decisions do people have based on their needs and wants?
● Why do we have cost-benefit analysis?

Formative Performance Task:
● List jobs in the community
● Use a T-chart to brainstorm how
people use income for goods
and services.

Formative Performance Task:
● Create a list of possible
occupations in the community.
Then number them in order of
importance by their
likes/dislikes.

Formative Performance Task:
● Read: Alexander Who Use to Be Rich Last Sunday.
● Create a word web with money/income in the center. Fill in bubbles
with ways your family spends money.
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Summative Performance Task:
● Students will identify ways to earn income and wages
● Make a list of needs and wants. Number the list in order of importance.

Taking Informed Action:
● Pay students “pretend” money for helping and completing tasks in the classroom. Have students purchase classroom items that are of the most importance.
(Ex. snack if hungry, pencil if they lost theirs, tablet time to work on math facts, etc…..Instead of buying candy, toys, stickers, etc.
● Have students draw a picture of themselves earning money and then show how they used the money to buy needs vs wants.
Additional materials/resources:
● Junior achievement lesson
● www.brainpopjr.com : Saving and Spending video
Interdisciplinary Connection: Using the book Alexander Who Used to Be Rich Last Sunday during read aloud. Identify ways that Alexander could have earned his money
back. Brainstorm a list of ideas together.

Differentiation
How will we respond if students have not learned?
Interventions:
● Let students explore with coins and dollars.
● Small group: Students earn and spend money.

How will we respond if students have already learned?
Extensions/Enrichments:
● Research jobs students want to do when they are older. Find the job duties and income earned.
● Make a needs/wants shopping list, based on a certain budget.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Economics
SCORE

DESCRIPTION

4.0

In addition to Score 3.0, in-depth inferences and applications that go beyond what was taught

3.0

The student:
● Explains or demonstrates how people trade using money and bartering
● Explains how to make decisions using cost/benefit analysis
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of the 3.0 content

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Determines when trading (using money and bartering) is most effective
● Determines how to receive goods and services through earning, spending, and saving money
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content

1.0

With help, a partial understanding of some of the simpler details and processes and some of the
more complex ideas and processes.

SAMPLE TASKS

●
●

●
●

Describe factors to consider when making a trade
or buying something
Choose between 2 items. Explain the cost benefit
of each item.

Create a trading activity: Using picture cards or real
items from home, let students make equal trades.
List the ways you could earn money and save
money
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Unit Overview - Unit 3 - Geography
Content Area: Social Studies

Unit Title: Places and the people who live there

Course/Grade Level: 2nd grade

Unit Duration: 4-6 weeks

Materials/Instructional Resources For This Unit:
● Note: This unit is great to teach in conjunction with the My Sci unit: Wind &
Water Change the Earth.
● Digital Maps, Globe, Paper Map
● Computer for online maps

Big Idea:
● World Geography

Enduring Understandings:
● Learners will understand that geographic reasoning rests on deep knowledge
of Earth’s physical and human features, including the locations of places and
regions, the distribution of landforms and water bodies. Geographic inquiry
helps people understand and appreciate their own place in the world, and
fosters curiosity about Earth’s wide diversity of environments and cultures.

Essential Questions:
● How can a map help give us information?
● What are the different regions that exist in the world? Where are they
located?

Objective #1: Construct a map with a title and key
Essential Question: How can a map help give us information?
Standards: Reading and Constructing Maps, SS5 1.8, D2. Geo.1-3.K-2; GLE/CLE, C3, NCSS: Theme 3: People, Places and Environments; Discipline 2:
Academic Vocabulary: map, map key, title, compass rose,
Lesson Plan
Supporting Question:
● What is a map?
● How do maps help us?
● What are the different types of maps?

Supporting Question:
● Why do maps have a title?
● What is a compass rose?
● What is a map key and how is it helpful?

Supporting Question:
● How do you construct a map?
● How can a map help you get from place to
place?
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Formative Performance Task:
● Pre-assessment--What is a map? How do they
help us? --Collect data
● Show students a map and have them note
observations and locate items on a map.
● Students will explore different types of maps
(paper, globe, google maps, GPS, etc.) and
compare and contrast them.

Formative Performance Task:
● Brainstorm why maps have titles and how a
title is determined
● Students will collaborate in groups to create a
map with a title, key, and compass rose.(School
playground, art room, etc.)
● Describe the location of one place on a map in
relation to other places.

Formative Performance Task:
● Make a map of the school and have students
navigate through the school using the map.
Reflection---did the map help us? Was the map
accurate? What changes need to be made?

Summative Performance Task:
● Students will create a map with a title, key, and compass rose. (room in your house, theme park, playground, circus, zoo, etc.)
● Students will write directions from one place to another, when given a printed map.

Taking Informed Action:
Brainstorm a list of times that a map would be needed. Use a compass rose to navigate to a place in our community.
Bring in paper maps for students to explore (The St. Louis Zoo, Six Flags, Grant's Farm, etc.)
Interdisciplinary Connection: Using the book Mapping Penny’s World (or a similar book that deals with maps), talk about the advantages of understanding our city, state and
world. Why is it good for someone to have a good sense of direction?

Differentiation
How will we respond if students have not learned?
Interventions:
● Work with students in a small group to explain what a map is. Show many
examples of maps and talk about how they are useful to navigate around a
room. Create a map together to show them how to do it.

How will we respond if students have already learned?
Extensions/Enrichments:
● Students will create a map with a map key but will leave the title off.
Partners will work to identify where the location of the map is using the
information provided.
● Students create a digital map using a map key, compass and title. Students
create questions for a partner such as: How do I get from the library to the
store? What direction do I travel to get home from school? Partners will give
the map a title based on the information provided.
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Objective #2: Identify and locate different regions of the world
Essential Question: What are the different regions that exist in the world? Where are they located?
Standards: GLE/CLE, C3, SS5 1.4-1.6, NCSS: Theme 3: People, Places and Environments; Discipline 2:
Academic Vocabulary: ocean, continent, world, globe, region, hemisphere, equator, prime meridian
Lesson Plan
Supporting Question:
● What is an ocean?
● What are the names of the five oceans?

Supporting Question:
● What is a continent?
● What are the names of the seven continents?
● What is one main characteristic of each
continent?

Supporting Question:
● What is a hemisphere?
● What separates the hemispheres?

Formative Performance Task:
● Identify the five oceans.
● Give students a blank copy of a world map and
label the oceans together.
● Google search ocean images and videos and
show kids what an ocean looks and sounds like.
● Make a file folder game with a map of the
world on it. Use velcro to label the oceans.
● Describe the different regions we have in the
world. Talk about what would happen in the
region of Antarctica vs Africa. Show pictures of
the people and landscape. Talk about how
things are different depending on where you
live.

Formative Performance Task:
● Identify the seven continents.
● Label the seven continents on a map.
● Watch Brainpop video on Oceans and
Continents.
● Toss a globe ball around a circle and name an
ocean or continent.

Formative Performance Task:
● Introduce the word hemisphere and use a
globe to show how earth is divided into
hemispheres.

●

Use anchor chart above to explain prime
meridian.
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Summative Performance Task: Label the oceans, continents, and hemispheres when given a map and word bank.
Taking Informed Action: Track oceans and continents that students have visited, by pinning locations on a map. Students bring in artifacts from other continents and oceans.
(coins, seashells, sand, flag, souvenirs, etc.)
Interdisciplinary Connection: Research a country and write a report on it; Use geography apps to learn info about other countries);

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach
● Provide additional visuals and opportunities for hands on activities
● Color code a map of the oceans and continents

How will we respond if students have already learned?
Extensions/Enrichments:
● Compare/Contrast the difference between two continents
● Explain where North America is in relation to other continents.
● Research facts about the continents.

Objective #3: Identify and describe physical characteristics of the world--landforms, bodies of water, etc.
Essential Question: What are the different types of landforms and bodies of water in the world? What are the differences between them and how do they impact human life?
Standards: SS5 1.6, D2. Geo.4.K-2., D2.Geo.9.K-2. GLE/CLE, C3,NCSS: Theme 3: People, Places and Environments; Discipline 2
Academic Vocabulary: landforms, ocean, sea, lake, valley, desert, plains, peninsula, mountains, river, glacier, volcano, plateau, canyon, island, desert
Lesson Plan
Supporting Question:
● What are the different types of landforms we
have in the world?
● Why do the different landforms exist?

Supporting Question:
● What are the different forms of water we have
in the world?
● What are the differences between the different
forms of water? --Salt water vs fresh water,
size, flowing vs still

Supporting Question:
● How can living near different types of
landforms or bodies of water affect how
people in that region live? (shelter, planning,
jobs, economics, transportation)
● What landforms and bodies of water are
present in our region?( climate, topography,
water, population, architecture, etc.)
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Formative Performance Task:
● Introduce the different types of landforms. Use
pictures and videos to show the differences.
● Show the Brainpop video on Landforms
● Use Lesson 3 of the My Sci Science Kit to build
landforms out of salt dough
● Teach Landforms Song (see appendix)
● Discovery Ed Video on Landforms:
http://app.discoveryeducation.com/player/vie
w/assetGuid/388D8EB0-C409-4E72-B9E91916148959A1
● Use anchor chart below to explain the different
landforms

Formative Performance Task:
● Complete a project or poster to draw and
illustrate all eight types of landforms.
● Get books from the library on different
landforms
● Compare and contrast (using a Venn Diagram)
different types of landforms and/or bodies of
water.

Formative Performance Task:
● Students will work in small groups to research a
landform or body of water and create a poster..
Poster to include:
○ Name of the land form
○ Picture
○ Characteristics
○ Real Life examples
○ How do people benefit from these
sources?
●

Discuss posters to identify if these landforms
are present in Missouri.

Summative Performance Task: Identify and label all eight landforms on a picture. Match landforms to their definitions

Taking Informed Action: Pick a landform that you would like to visit, and research exciting facts about your landform. Create travel guides for a chosen landform. Imagine
living on a landform that is completely different from where you live now, how would life be different?
Interdisciplinary Connection: Use My Sci Kit for 2nd grade- Wind and Water Change the Earth to connect social studies and science.
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Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach
● Provide additional visuals and opportunities for hands on activities
● Color provided pictures of different types of landforms

How will we respond if students have already learned?
Extensions/Enrichments:
● Give them playdough and have them build a model of a landform
● Research famous landforms in the U.S (Grand Canyon, Mojave Desert, etc.

Objective #4: Understand the importance of communication and transportation in our world today.
Essential Question: What are the different types of transportation and communication?
Standards: SS5 4.1, SS 5 1.6, SS5 1.10, D2.Geo.6.K-2. GLE/CLE, C3, NCSS: Theme 3: People, Places and Environments; Discipline 2: Geography
Academic Vocabulary: region, transportation, communication, subway, email, texting, phones
Lesson Plan
Supporting Question:
● What are the types of communication we have
today?
● Why is communication important?

Supporting Question:
● How do we use transportation?
● Why is transportation vital to our world?

Supporting Question:
● What are the advantages and disadvantages of
different types of communication and
transportation?

Formative Performance Task:
● Identify the different forms of communication
(letters writing, emails, phone calls, texting,
social media)

Formative Performance Task:
● List different types of transportation.
● Watch Brainpop video on Transportation.
● Talk about how farmers rely on transportation
to move their food across the country.
● Use geography to explain how today’s
supermarkets are able to see apples
throughout the year.
● Discuss companies like UPS, Fedex, and the
Postal Service and how they

Formative Performance Task:
● Venn Diagram and/or T-Chart
● Pose questions like: Why would someone
rather send an email over writing a letter? Talk
about how certain types of communication
are faster than others.
● Make a pro/con list with different types
transportation. --Think about distance, time,
size, cost.
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●

●

●

●

Watch Brain Pop videos on Communication-Different videos include: Email and IM,
phones, radios, etc.
Explain how communication has changed over
the years, even how letter writing has taken
new forms today with emails and texting or
how radio used to be the only source of
communication.
Pose this question to the class: Why is
communication important? Discuss answers
and have them realize that communication is
essential to our world.
Show verbal/nonverbal forms of
communication.

Summative Performance Task: Name forms of communication and transportation, list advantages and disadvantages of each. Give scenarios, students identify the best form
of communication or transportation to use.
Taking Informed Action: Discuss real life situations. What type of communication and/or transportation would be best in that situation? Why do you think so? If that form
of communication/technology is not available or working, what might happen? What else could you do?
Interdisciplinary Connection: Use read alouds to build background on different types of transportation. Do a Flat Stanley project to learn about different countries.
Play a game where you have students go in a circle and name a type of transportation. Have them keep going in a circle naming types until they can’t think of anymore.
Discuss how different places use different types of transportation--- for example subways are used in New York but not in St. Louis, horses are used in the country not in the
city, 3rd world countries don’t have advanced technology so animals are used often, etc.

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach using visuals
● Find images to show to explain forms of transportation and communication
● Find level books in the library that talk about transportation and
communication

How will we respond if students have already learned?
Extensions/Enrichments:
● In writing, explain the new advances of technology and communication and
why it is important to have those advances.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Geography
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.0

The student:
● Constructs map with title and key
● Identifies and locates the world’s seven continents and four oceans
● Identifies and describes physical characteristics in the world.

SAMPLE TASKS

●
●

Give students a blank map of the world and have
them name all of the ocean and continents.
Construct a map of their house or the school
using a map key

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as: ocean, continents
○
● Performs basic processes, such as recalls the features of a map, recalls landforms, and recalls
continents and oceans.
○

●
●
●
●

Have students recall what an ocean and a
continent.
Explain to a partner the meaning of the word
map.
Illustrate the following words: ocean, continent
Match the correct landform to the picture

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 4 - Government
Content Area: Social Studies

Unit Title: Our Government, Leaders and Decision Making

Course/Grade Level: 2nd grade

Unit Duration:5-6 weeks

Materials/Instructional Resources For This Unit:
● Access to BrainPop Jr. and BrainPop
● Access to Discovery Education
● Books for read alouds

Big Idea:
● Traits of a good citizen
● US Symbols
● Levels of government and leaders
● Decision Making process

Enduring Understandings:
● Learners will understand how people participate in a governing society.
● Learners will learn civic practices such as voting, volunteering, jury service,
and joining with others to improve society.
● Learners will also have the opportunity to practice taking informed action
themselves.

Essential Questions:
1. How are laws and rules made in my community?
2. What are the traits of a good citizen?
3. What are the symbols that represent my country?
4. Why does the United States have three levels of government? What does each
level do?
5. What are the responsibilities of the three branches of the Federal
government?

Objective #1 Explain how laws and rules are made and changed within the community (3 days)
Essential Question: How are laws and rules made in my community?
Standards: PC. 1.B.2.a, PC. 1.D.2.a, PC. 1.D.2.b, D2. Civ.3.K-2, D2. Civ.6.K-2., D2. Civ.11.K-2., D2.Civ.12.K-2, NCSS Discipline 3: Civics & Government
Academic Vocabulary: rules, laws, authority, citizen, community, local government, mayor, city council
Lesson Plan
Supporting Question: How are rules and laws made in
my school and community? What is the difference
between a rule and a law?

Supporting Question: What happens when rules and
laws are not followed?

Supporting Question: Who makes the laws in my
community? How are rules and laws changed in my
community?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:
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-Review the vocabulary rule and law.
- Students will brainstorm a list of rules in their school
and in their community. How are these the same and
different? Why do we have these rules?
- Discuss positions of authority in: school? home?
community?

- Create a 2-column chart of “Rules/Laws &
Consequences”- list rules/laws we have in the
community and what may happen if we don’t follow
those laws

- Introduce vocabulary terms government, local
government, mayor, city council

- Exit slip: Why is it important for us to follow the laws
that are in place in our community?

- Brainstorm ways citizens can have input on laws (write
letters, petitions, city hall meetings, exercise your right
to vote)

- Discuss jobs of the mayor and city council

- Make a Venn diagram to compare/contrast rules and
laws

Summative Performance Task:
Teacher observation through discussions
Observation checklists
List 2 laws we must follow and why it is important to follow them.
Taking Informed Action:
Think about rules/laws in the school or community that may be an issue. Have a class discussion and brainstorm ways we could work as good citizens to resolve the
issue.
Interdisciplinary Connection: Use your school rules for discussion about rules and laws.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach
Include pictures to support vocabulary
Matching with picture cards for laws/consequences

How will we respond if students have already learned?
Extensions/Enrichments:
Write a letter to city council about a law and revision that needs to be made
Make a flowchart of how laws are made in our community

Objective #2: Identify and explain the responsibilities of a good citizen (5-10 days)
Essential Question: What are the traits of good citizen?
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Standards: PC.1.E.2, D2.Civ.2.K-2., NCSS Discipline 3: Civics & Government
Academic Vocabulary: citizen, volunteer, right, US Constitution, Bill of Rights
Lesson Plan
Supporting Question: What does it mean to be a good
citizen? What are the consequences when we don’t act
like good citizens?

Supporting Question: How can citizens create change in
the community? Why is it important for citizens to
contribute to their community?

Supporting Question: What are the
rights/responsibilities of a citizen?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

- Introduce vocabulary term citizen.

- Work in partners to create a list of things good citizens
can do in the community to make it a nice place to live
● Introduce vocabulary term volunteer

- Introduce vocabulary term right

- Turn and talk with a partner to brainstorm ways we
can be good citizens at school? In our community?
Create a chart of ideas as a class.
- Discovery Ed. (Board)- Citizenship
https://app.discoveryeducation.com/builders/boards?a
ssetGuid=6B306810-FF15-C33F-8FAE16F3A36866B1&includeHeader=true&layout=default

- Show Discovery Ed. video- Citizenship in the
community (17 mins)
http://app.discoveryeducation.com/player/view/assetG
uid/48018345-694D-4129-9738-3BDEA89D1ADF
- Exit slip: answer the question- Why is it important for
citizens to contribute to their community?

- Introduce US Constitution and Bill of Rights and
discuss
- Show BrainPop Jr. video- Rights and Responsibilities
- Make a web listing the rights of US citizens

- Create posters about being a good citizen and why it is
important. Present to the class.

- Show DE video The Constitution and Constitution Day:
A Beginner’s Guide
http://app.discoveryeducation.com/player/view/assetG
uid/0DBE0A0A-404D-4893-99CB-C46C7AC222EB

- Brainstorm consequences that may occur if we are not
good citizens

- Celebrate and complete activities for Constitution Day
(September 16)

Supporting Question: Who are some examples of good
citizens (leaders)? What did they do to make a
difference?
Formative Performance Task:
Read about and discuss some good leaders and how
they made a difference in the community. Some
examples are:
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●
●
●
●
●
●
●

Martin Luther King Jr.
Mary McLead Bethune
Cesar Chavez
Rosa Parks
Susan B. Anthony
George Washington
Sitting Bull

**See BrainPop Jr. and BrainPop for videos on many
famous American choices

Summative Performance Task:
List traits of a good citizen
-

Students will complete a flow chart (or other graphic organizer) to show what a good citizen would do in the teacher presented scenario (a problem in the school or
community)

-

Create T-chart and list 2 rights and 2 responsibilities of citizens

Taking Informed Action:
Develop some scenarios of things that happen in our school/community. Discuss ways we can be a good citizen to help solve the problem. Students may role
play/model what this would look like for the class
Interdisciplinary Connection: Use Discovery ED lessons on Citizenship to connect Science/Social Studies

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach
Picture sorts of things good citizens do vs what you shouldn't do (examples
littering/picking up trash)
Provide more real life examples

How will we respond if students have already learned?
Extensions/Enrichments:
Teach the information to a classmate
Work in small groups to develop a Reader’s Theater script and present it to
the class.
Research additional famous Americans who fought for the rights of US
citizens
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Objective #3: Describe and explain important US symbols (5 days)
Essential Question: What are the symbols that represent my country?
Standards: PC.1.F.2.a, PC.1.F.2.b, NCSS Discipline 3: Civics & Government
Academic Vocabulary: symbols, Pledge of Allegiance, Declaration of Independence, US Constitution, Bill of Rights, White House, US Capitol Building, Supreme Court,
national landmarks (Mt. Rushmore, Washington Monument, Lincoln Memorial, national parks, the Alamo, etc)
Lesson Plan
Supporting Question: What symbols represent the
United States? Why are they important?

Supporting Question: What do the Declaration of
Independence, US Constitution, and Bill of rights mean?

Supporting Question: What is the importance of the
Pledge of Allegiance?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

- Introduce vocabulary term symbols.

- Review what the US Constitution and Bill of Rights tell
us and why they are important

- Recite the Pledge of Allegiance. Discuss vocabulary in
the Pledge.

- Introduce Declaration of Independence. Discuss its
importance to our country.

-Give students a copy of the Pledge of Allegiance with
some words missing. See if they can fill in the missing
words.

Display/read a copy of the US constitution. Discuss the
vocabulary within and what it means.

- Students work in small groups to match terms from
the Pledge to their meaning.

- Create a list of important US symbols that students
know about and what they stand for
- Introduce and show pictures of: the White House, US
Capitol Building, Mt. Rushmore, Lincoln Memorial, etc.
Discuss the importance of each and what they stand for.

Display/read a copy of the Bill of Rights. Discuss the
vocabulary within and what it means. Review the rights
of all US citizens

Summative Performance Task:
Teacher observation
Label pictures of US Symbols (White House, US Capitol Building, Mt. Rushmore, Lincoln Memorial, Washington Monument)
Constructed response:
What is a pledge?
Why do we pledge to do something?
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-

Why do we say the Pledge of Allegiance?
Why are the US Constitution and Bill of Rights important?

Taking Informed Action:
Put together a presentation for other classes explaining the Pledge of Allegiance.
Interdisciplinary Connection: Read the book I Pledge Allegiance or something similar. Have students sequence the pledge of allegiance in order. Have the kids write the pledge
and illustrate what that pledge means to them.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach
Extra practice matching US symbols picture cards to their names
Practice reciting the Pledge (put the sentences of the Pledge in order)

How will we respond if students have already learned?
Extensions/Enrichments:
-

Research the Declaration of Independence
Research symbols of Missouri. Compare/contrast them with important
symbols of the US.

Objective #4 Distinguish the different levels of government and their responsibility in the decision making process (5 days)
Essential Question: Why does the United States have three levels of government? What does each level do?
Standards: GS.2.C.2, CS.2.D.2, D2. Civ.5.K-2., D2. Civ.8.K-2., NCSS
Academic Vocabulary: government, mayor, city council,judge, jury, taxes, governor, court, state capital, president
Lesson Plan
Supporting Question: What is government?

Supporting Question: What are the responsibilities of
the 3 levels of government? How are they the same and
different?

Supporting Question: Who are the leaders in each level
of government?
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Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Introduce and explain the term government (a group of
people who work together to run a community).

Discuss and list responsibilities of each level of
government. Some examples of responsibilities:

Tell students there are 3 levels of government (local,
state, and federal).

Local gov’t.- in charge of community issues and upkeep
in the community (local police/firefighters, parks,
libraries, road signs in community, etc), city council
meets to discuss laws, jury/judges run the courts,
collect taxes

Introduce the leaders and vocabulary for each level of
government.
Local-mayor
State- Governor
Federal- President

Provide a visual to show how the 3 levels of government
work together.
Example visual to show students how the
governments vary in size because of their
responsibilities:

Discuss and list their role as leaders.
Show pictures of each leader and where they work.

State gov’t.- in charge of state issues (state police dept.,
schools), help local gov’t with bigger projects
(highways/bridges, make and communicate laws for the
state of Missouri, collect taxes
Show BrainPOP Jr. Video-- Local and State Government
Federal gov’t- in charge of laws/ issues for the whole
United States, collect taxes
Pose some scenarios of issues/responsibilities each level
of gov’t may deal with. Discuss why that would fit for
the particular level of gov’t.

Discuss how the local government is in charge of
community decision making, state gov’t is in charge of
state decision making, and federal is in charge of making
decisions for the US.

Create a Venn Diagram or other graphic organizer to
compare and contrast the Local and State governments
and/or State and Federal governments

Summative Performance Task:
Matching responsibilities and leaders to each level of gov’t.
Compare 2 levels of gov’t. Give 2 examples of how they are similar and 2 examples of how they are different.
Taking Informed Action:
Discuss an issue that may be taking place in the community (ex. dangerous corner without a stop sign). Talk about what can be done as community member to bring
this to the attention of the gov’t. Discuss and role play the steps it may have to go through in the government.
Have a mock city hall meeting in the classroom
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Interdisciplinary Connection: Prove your point of an issue through writing.

Differentiation
How will we respond if students have not learned?
Interventions:
Review/Reteach providing more visuals

How will we respond if students have already learned?
Extensions/Enrichments:
Do research on a project such as building a road or a bridge. Present to the
class about how the three levels of government may work together to make
this happen.

Objective #5: Identify and explain the functions of the three branches of government (4 days)
Essential Question: What are the jobs of the three branches of Federal Government?
Standards: GS.2.C.2, CS.2.D.2, D2. Civ.5.K-2., D2. Civ.8.K-2., NCSS Discipline 3: Civics & Government
Academic Vocabulary: Legislative, Executive, Judicial, President, Supreme Court, Congress, Senate, House of Representatives, bill, veto, law
Lesson Plan
Supporting Question:
What are the responsibilities of the three branches of
the Federal Government?

Supporting Question:
Who are the key leaders in the three branches of the
Federal Government?

Supporting Question:
How do the three branches of the Federal Government
work together?

Formative Performance Task:
- Introduce the 3 branches of gov’t.: Executive Branch,
Legislative Branch, Judicial Branch. Create a 3-column
chart for the 3 branches (exec., leg., jud.) and list the
responsibilities of each branch.
- Show BrainPop Jr. Video and complete Quiz- Three
Branches of Government
-Discuss the decision making process for how a bill
becomes a law within the Federal government

Formative Performance Task:
- Add the key leaders from each branch to the 3-column
chart that was created and describe each of their roles.

Formative Performance Task:
- Discuss how the three branches work together.
Brainstorm what may happen if one branch has too
much power or what might happen if we did not have
one of the three branches
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Summative Performance Task:
Match responsibilities and leaders to the appropriate branches of gov’t.
Taking Informed Action:
Role play how the 3 branches of federal gov’t work together by assigning students roles in the gov’t.
Role play the job of the Legislative branch and how bills are passed.
Interdisciplinary Connection: Read Duck for President; House Mouse, Senate Mouse or any book along those lines. Talk about the roles of the president, senate, congress, etc.
Discuss the roles of the 3 branches of government.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach
Provide information on cards and have students practice putting
responsibilities and leaders under the appropriate branch of gov’t.

How will we respond if students have already learned?
Extensions/Enrichments:
Research and compare the Federal gov’t to our Missouri State gov’t. How
are they the same? How are they different?
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Government
SCORE
4.0

DESCRIPTION
In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

SAMPLE TASKS
●

●

3.0

The student:
● Explains how disputes can threaten the peace in a community and how they may be resolved
peacefully
● Describes why authoritative decisions are made, enforced and interpreted in local communities
● Describes the importance of the Pledge of Allegiance and explains terminology within
● Explains the function and importance of the three branches of the federal government
● Identifies and explains US symbols such as: the White House, US capitol building, Supreme
Court, and other important landmarks introduced.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Recalls terms such as rule/law, citizen, president, government, Pledge of Allegiance,
White House, US capitol building, Supreme Court
○ Recognizes peaceful resolutions
● Performs basic processes, such as:
○ Recites the Pledge of Allegiance
○ Recites rules/laws within the school/community
○ Identifies US symbols such as White House, US Capitol, Supreme Court Building
○ Identifies the 3 branches of the federal government
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

●

●
●
●

●
●
●

Student created situation in which the student
provides a peaceful resolution using the traits of
a good citizen and lists possible consequences if
good decisions aren’t made
Why do the 3 branches of the federal
government exist? What would happen if one
branch had all the power? Explain.

When given a situation, the student is able to
come up with a peaceful resolutions using the
traits of a good citizen.
Explain the meaning of the Pledge of Allegiance
List the jobs of each of the 3 branches of the
federal government
Compare two levels of government

Match situations to appropriate problem solving
strategies
Fill in the blanks with the Pledge of Allegiance
Name the 3 branches of the federal government
and/or match jobs and leaders to the
appropriate branch of the federal government
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Unit Overview - Unit 5 - History
Content Area: Social Studies

Unit Title: Our Country Then And Now

Course/Grade Level: 2nd grade

Unit Duration: 4-5 weeks

Materials/Instructional Resources For This Unit:
● McGraw Hill text books
● Leveled readers on content
● BrainPop Jr. (“Ellis Island” video, “George Washington Carver” video,
● A collection of folktales and fables, including Native American tales, such as
The Legend of BlueBonnet and The Legend of the Indian Paintbrush by Tomie
de Paola
● Partners in Education (Native American presentation)

Big Idea:
● Connections to people of our past

Enduring Understandings:
● Learners will understand that culture and communities change in some ways
over time and stay the same in some ways over time.
● Learners will compare and contrast the past and present lives of different
Native American groups.
● Learners will understand that the contributions of significant persons in U.S.
history affect our lives and country in the present time.

Essential Questions:
● How have people and cultures changed over time in our communities and
what remains the same?
● What was life like for different Native American groups in the past and how
have their lives changed over time?
● How have the first Americans and some of their contributions changed the
way we live today?

Objective #1: I can describe and explain how the cultures of people from other regions have affected life in our communities.
Essential Question: Why is our country called a “melting pot?”
Standards: H.3.A.2, TS.7.D.2, TS.7.E.2.a, D2.His.2.K-2, D2.His.3.K-2, D2.His.14.K-2, NCSS
Academic Vocabulary: colony, colonist, community, contribution, culture, custom, Ellis Island, region, Statue of Liberty
Lesson Plan
Supporting Questions:
● What was it like to be a colonist?

Supporting Questions:
● Why did immigrants travel so far to get to the
United States?

Supporting Questions:
● What are some of the cultures we see in our
communities?
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●
●

How does my life today compare to life in
Colonial America?
How do communities change over time?

●

How were the early immigrants like those of
today? How were they different?

●

How can cultures from different regions of the
world help us understand what it means to be
an American?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Illustrate a flowchart to represent the changes from
early colonial life to later colonial life and then to
present-day life in America.

Write a letter or journal entry to explain what it was like
to arrive in New York Harbor as an immigrant and the
reasons for coming.

Create a “My Culture” poster to illustrate a personal
culture (favorite food, music, art, type of celebration,
and type of clothing).

*This performance task goes with Unit 3, Lesson 1 in the
McGraw Hill text.

*This performance task goes with Unit 3, Lesson 2 in the
McGraw Hill text.
*Additional: BrainPop, Jr. video “Ellis Island”

*This performance task goes with Unit 3, Lesson 3 in the
McGraw Hill text.

Summative Performance Task:
Illustrate a food, a clothing, a dance, or a custom found in America that originated in another region of the world. Label it, identify its origin, and explain why it is found in
America and how it has changed our country. (This task can be a poster, a report, or even a demonstration if it is a dance or an activity.)
Taking Informed Action:
Students plan a menu for Thanksgiving treats that have connections to the first Thanksgiving.
Students design outfits that they could wear to recognize Chinese New Year and St. Patrick’s Day.

Interdisciplinary Connections: Shared Reading & Interactive Read Alouds: Read texts about the content during read alouds and shared reading activities. Writing: Have
students write personal narratives about a time when they celebrated a custom with their family.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Re-teach the content in a small strategy group. Have students draw something new
that they learned.

Have students write a short paragraph or letter comparing their daily life to that of an
early colonist’s daily life.
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Lesson 1 - Have students look at the pictures in the lesson and make a list of things
that look to be from long ago.

Have students design a new type of clothing, create a recipe for a new dish, or
introduce a new activity and try to persuade others that it should be a part of
American culture.

Lesson 2 - Have students brainstorm a list of reasons why people may move.
Lesson 3 - List a few holidays and have students name things they do every year at
that time.

Objective #2: I can compare and contrast the lives of different Native American groups.
Essential Question: How have the lives of Native Americans changed over time?
Standards: H.3.B.2, TS.7.A.2.b, TS.7.D.2, TS.7.E.2.a, D2.His.2.K-2, D2.His.4.K-2, NCSS
Academic Vocabulary: desert, culture, immigrant, Native American, natural resource, plain, prairie, region, settlement
Lesson Plan
Supporting Question:
● How does where you live affect how you live?

Supporting Question:
● How was daily life different between the Native
American groups who lived in different
regions?
● What were any similarities among the practices
and customs of the different Native American
groups?

Supporting Question:
● How has daily life for Native Americans
changed over the years?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Draw a picture of several natural resources available to
the Native Americans of the Southeast Woodlands and
draw a picture to demonstrate an understanding of how
that resource was used in daily life by that group.

Complete a venn diagram to explain the similarities and
differences between the Northeast Woodlands Native
Americans and the Native Americans of the Plains.

Compose a letter as a Native American to explain how
life has changed as a result of immigrants coming to
America.

*This performance task goes with Unit 2, Lessons 2 & 3
in the McGraw Hill text.

*This performance task goes with Unit 2, Lesson 6 in the
McGraw Hill text.

*This performance task goes with Unit 2, Lesson 1 in the
McGraw Hill text.
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Summative Performance Task:
Construct a “then-and-now” graphic organizer to illustrate a Native American and his or her home in Early America and then a Native American and his or her home today.
*This performance task should come after Unit 2 in the McGraw Hill text and a lesson about how Native Americans of today have blended into and become part of the overall
American culture.

Taking Informed Action:
Students write a “thank you” letter to the Native American presenter to express what they learned and what they appreciated most about the presentation.
Students buddy read Native American tales to classmates and to students in lower grades to teach them about the influence of Native Americans on our history and culture.
Interdisciplinary Connection: Shared Reading & Interactive Read Alouds: Read texts about the content during read alouds and shared reading activities. Writing: Have
students write opinion letters to recommend Native American stories or write persuasive (opinion) essays to describe why they believe the lives of one group of Native
Americans was ideal or better than the lives of another group.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Reteach the content in a small strategy group. Have students draw something new
that they learned.

Have students write a journal entry to explain what may have happened had the
immigrants not migrated to America.

Have students match pictures of natural resources found in the various Native
American regions to homes, food, and clothing used by the groups of those regions.

Have students create a poster to show a different example of how people use the
resources around them or write a story of how a community uses the natural
resources around them.

Have students complete a compare/contrast organizer, such as a venn diagram to
compare just one aspect of life of two Native American groups. (For example, just
focus on the homes for simplifications of the essential understanding.)
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Objective #3: I can describe how contributions of past Americans have changed they way people live.
Essential Question: How do Americans of the past still affect the way we live today?
Standards: H.3.C.2, TS.7.D.2, TS.7.E.2.a, D2.His.2.K-2, D2.His.3.K-2, D2.His.4.K-2, NCSS
Academic Vocabulary: community, contribution, culture, custom, invention, inventor, pioneer, region
Lesson Plan
Supporting Question:
● How did George Washington Carver help
improve life in America?

Supporting Question:
● How have the contributions of Alexander
Graham Bell affected our daily lives today?

Supporting Question:
● What have we learned from Lewis & Clark?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Read McGraw Hill trade book, George Washington
Carver, The Plant Doctor and participate in a grand
discussion about his contributions.

Watch the BrainPop, Jr. video, “Alexander Graham Bell.”
Complete the quiz (online or printed) and the teacherselected activities associated with the video.

Watch the BrainPop, Jr. video, “Lewis and Clark
Expedition.” Complete the quiz (online or printed) and
the teacher-selected activities associated with the
video.

Watch the BrainPop, Jr. video, “George Washington
Carver.” Complete the quiz (online or printed) and the
teacher-selected activities associated with the video.

Brainstorm a list of ways our lives may be different
today if Bell’s contributions did not happen.

Research how Lewis and Clark impacted our local
community in Missouri. Write a journal entry to explain
the findings.

Summative Performance Task:
Design a poster or trade card to illustrate the contributions of a past American, including a picture of what life was like both before and after the contribution.
Taking Informed Action:
Students write a letter to explain what they would like to contribute to society to change life in America.
Interdisciplinary Connections: Shared Reading & Interactive Read Alouds: Read texts about the content during read alouds and shared reading activities. Writing: Have
students create an informational book on one of the American pioneers or inventors.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Reteach the content in a small strategy group. Have students draw something new
that they learned.

Have students design a special award that they would give to an American who made
significant contributions to our lives.

Have students watch the BrainPop, Jr. videos again and do the remainder of the
follow-up activities with them.

Have students choose an American inventor or pioneer and predict what their next
contribution would have been that connected to their first contribution.
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PROFICIENCY SCALE FOR THIS STANDARD

STANDARD: History
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

3.0

The student:
● Compares and contrasts the culture of people in our community across multiple time periods.
● Compares and contrasts the habitats, resources, art and daily lives of Native Americans, past
and present.
● Explains the impact of past Americans’ contributions.

●

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as: colony, colonist, community, culture,
immigrant, invention, Native American, natural resource, pioneer
○
● Recognizes or recalls some habitats, resources, art, and aspects of daily lives of Native
American groups.
● Identifies the contribution of at least one past American.

●

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 1 - Civics
Content Area: Social Studies

Unit Title: Civics

Course/Grade Level: 3

Unit Duration: 4-6 weeks

Materials/Instructional Resources For This Unit:
● Access to BrainPop Jr. and BrainPop
● Access to Discovery Education
● Books for read alouds
● Textbooks

Big Idea:
 How are governmental decisions made at the state level?

Enduring Understandings:
 Learners will know the purposes and principles of the Constitution.
 Learners will describe the roles of citizens and government in carrying out
constitutional practices.
 Learners will list various state symbols.
 Learners will be able to resolve disputes peacefully.
 Learners will describe the branches of government and their daily role.

Essential Questions:
 How are laws made and changed within the state?
 Why does Missouri have a Constitution and why are laws enforced?
 How are the purposes and governmental structures within the Missouri and
U.S. Constitutions alike and different?
 How do citizens of Missouri participate responsibly within our government?
 What character traits and civic attitudes do influential Missourians display?
 How does the National Anthem symbolize our nation? What is the significance
of Missouri symbols?
 How do you recognize and explain the significance of
Missouri symbols, such as the Gateway Arch, official state
symbols, etc.?
 How can governments balance individual rights with common good to solve
local community or state issues?
 How can disputes between citizens be resolved peacefully?
 How are authoritative decisions made, enforced, and interpreted by the state
government across historical time periods and current events?
 What are the functions of the three branches of state government?

Objective #1: I can state the purpose and principles of the Constitution.
Essential Question: How are laws made and changed within the state?
Standards: PC.1.B.3.a, NCSS- Theme 6 Power, Authority, and Governance- Discipline # 3 Civics and Government; C3-D2.Civ.2.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5
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Academic Vocabulary: laws
Lesson Plan
Supporting Question:
What is a law?
Why do we need rules or laws?

Supporting Question:
How does a bill become a law?

Supporting Question:
How are laws changed within the state?

Formative Performance Task:
Review the vocabulary rule and law.
● Students will brainstorm a list of rules in their
school and in their community.
○ How are these the same and
different?
○ Why do we have these rules?
● Discuss/Brainstorm rules and laws within our
state and write letters to representative of new
laws that should be written

Formative Performance Task:
● Go over the content of How A Bill Becomes A
Law on http://kids.clerk.house.gov with the
class
● Create outline of steps that a bill goes through
in order to become a law (whole group)
● Discuss what happens when bill does not
become law
○ Why?
○ Called a veto

Formative Performance Task:
● Read textbook and discuss how and why laws
change
● Brainstorm a rule that was changed within our
school
○ Why was rule changed
○ What was the process it went through
to be changed
● Discuss law within our state that has been
changed and why

Summative Performances:
Role play: Have students act as the citizens, senator, representatives, and president, and as a class decide on a rule they’d like to turn into a law. Go through the process as if
this bill was going to become a law, have senators and representatives debate/discuss if it should become a law or not within classroom. Then have them make a final vote,
either passing bill or vetoing.
Taking Informed Action:
Think about any classroom or building rule within school or community that might be of concern. Discuss ways that we as citizens can resolve issue.
Interdisciplinary Connection: Use your school rules for discussion about rules and laws.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups, include pictures to support process of how bill becomes a
law

How will we respond if students have already learned?
Extensions/Enrichments:
● Write a letter to city council about a law and revision that needs to be made
● Make a flowchart of how laws are made in our community
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Objective #1 (cont.): I can state the purpose and principles of the Constitution.
Essential Question #2: Why does Missouri have a Constitution and why are laws enforced?
Standards: PC.1.B.3.b, NCSS-Theme 6 Power, Authority, and Governance- Discipline #3 Civics and Government; C3- D2.Civ.2.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5
Academic Vocabulary: constitution, laws
Lesson Plan
Supporting Question:
What is a Constitution?
Why does Missouri have a Constitution?

Supporting Question:
How are laws enforced and who enforces the laws?

Supporting Question:
What would happen if there were no state Constitution,
no laws, or no enforcement of laws

Formative Performance Task:
● Define keywords related to the Constitution,
including preamble, articles, and Bill of Rights.
● Discuss that our classroom rules are very
similar to the Constitution (Classroom
Constitution)
○ Why does our class have a
Constitution
● Therefore, discuss as a class and using anchor
chart, why does Missouri have its own
Constitution

Formative Performance Task:
Create a T-chart as a class of how laws are enforced and
who enforces those laws

Formative Performance Task:
Create a T-chart of rules/laws & consequences”- list
rules/laws we have in the community and what may
happen if we don’t follow those laws

How?
Ex. stop
signs/lights,
speed limits,
etc.

Who?

Exit slip: Why is it important for us to follow the laws
that are in place in our state?

Ex. Police
officers

Summative Performance Task: List the rights guaranteed to United States citizens and responsibilities of Americans.
Taking Informed Action: Discuss what our country would be like if every American could do whatever they liked. What would America look like? (people could drive
whatever speed they wished, or drive at any age) How could we keep order in our country?
Interdisciplinary Connection: Read a trade book included within the curriculum materials.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Small groups/reteach- review classroom rules and responsibilities and what happens
when they are not followed.

Create a pretend place (city or country) and make up the rules and laws for it.

Objective #1 (cont.): I can state the purpose and principles of the Constitution.
Essential Question #3: How are the purposes and governmental structures within the Missouri and U.S. Constitutions alike and different?
Standards: PC.1.B.3.c, NCSS-Theme 6 Power, Authority, and Governance- Discipline #3 Civics and Government; C3-D2.Civ.5.3-5, D2.Civ.8.3-5
Academic Vocabulary: Constitution, General Assembly
Lesson Plan
Supporting Question:
What is the purpose of the Missouri Constitution?

Supporting Question:
How is our government structured according to the
Missouri Constitution?

Supporting Question:

What is the purpose of the U.S. Constitution?
How is our government structured according to the U.S.
Constitution?
Formative Performance Task:

Formative Performance Task:

Define constitution as a plan of government.

Define General Assembly/Legislative Branch
Define Governor/President

Formative Performance Task:

Summative Performance Task: Compare and contrast how Federal Government is similar and different from State Government.
Taking Informed Action: Take a field trip to Jefferson City and watch our legislators in action.
Interdisciplinary Connection: Use a tune you already know. Put words to the tune to describe what you have learned about state government.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Small groups/reteach- review the purposes of a constitution, laws, and enforcement
of laws.

Research another state’s constitution and find similarities and differences to the
Missouri Constitution.

Objective #2 : I can explain the role of citizens and governments in carrying out constitutional principles.
Essential Question: How do citizens of Missouri participate responsibly within our government?
Standards: PD.1.D.3, NCSS-Theme 10 Civic Ideals and Practices- Discipline #Civics and Government; C3-D2.Civ.2.3-5, D2.Civ.2.6-8, D2.Civ.5.3-5, D2.Civ.6.3-5
Academic Vocabulary: Rights, responsibilities, citizen, civic participation
Lesson Plan
Supporting Question:
What is the balance between rights and responsibilities?

Supporting Question:
What is civic participation?

Supporting Question:
What is the role of the citizen in the community and the
state?

How do citizens become involved?
Formative Performance Task:
List rights and responsibilities American citizens possess

Formative Performance Task:
Hold a mock election where you vote on a particular
topic

Formative Performance Task:
Provide examples of how citizens take part in their
government- pay taxes, vote in elections, serve on juries

Summative Performance Task: Create a poster displaying our rights as United States citizens and our responsibilities
Taking Informed Action: Take a field to the Old Courthouse in St. Louis and participate in the Bubble Gum Trial.
Interdisciplinary Connection: Show a receipt and talk about the taxes that are added onto your purchase.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Small group/reteach

Research other forms of government- monarchy, dictatorship, etc. How do these
differ from democracy?

Objective #3 : I can identify character traits and civic attitudes of significant individuals.
Essential Question: What character traits and civic attitudes do influential Missourians display?
Standards: 1.E.3, NCSS-Theme 10 Civic Ideals and Practices- Discipline #5 Psychology; C3-D2.Civ.6.3-5, D2.Civ.10.3-5, D2.His.3.3-5
Academic Vocabulary: character traits, civic attitudes
Lesson Plan
Supporting Question:
What is a character trait?

Supporting Question:
What are civic attitudes?

What common character traits do influential
Missourians exhibit?

What common civic attitudes do influential Missourians
exhibit?

Formative Performance Task:
List positive character traits influential people exhibit

Formative Performance Task:
List civic attitudes influential people exhibit

Supporting Question:

Formative Performance Task:

Summative Performance Task: Create a poster displaying an influential Missourian (Lewis, Clark, etc) What character traits does that individual possess?
Taking Informed Action: Look at election brochures/advertisements. Locate character traits mentioned in these resources.
Interdisciplinary Connection: Discuss character traits of main character in current read aloud. Would this person be considered an influential person? Why or why not?
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Small group/reteach

Pretend you are running for political office. Create an advertisement describing why
you would make a good candidate.

Objective #4 : I can state the symbols of our state and nation.
Essential Question: How does the National Anthem symbolize our nation? What is the significance of Missouri symbols?
How do you recognize and explain the significance of Missouri symbols, such as the Gateway Arch, official state symbols, etc.
Standards: PC.1.F.3.a, PC.1.F.3.b, NCSS-Theme 10 Civic Ideals and Practices- Discipline #3 Civics and Government; C3-D2.Civ.5.3-5,
Academic Vocabulary: symbols
Lesson Plan
Supporting Question:
What is the National Anthem?

Supporting Question:
What are the official state symbols? Why are they
significant to Missouri?

Supporting Question:
What is the significance of the Gateway Arch?

Formative Performance Task:
List the various state symbols (state tree, bird,
instrument, etc)

Formative Performance Task:
Draw a picture of the Gateway Arch and discuss how it
marks St. Louis as the “Gateway to the West”

When and why was the National Anthem written?
Formative Performance Task:
Discuss the meaning of the National Anthem as written
by Francis Scott Key.

Summative Performance Task: Create a poster displaying various state symbols.
Taking Informed Action: Take a field trip to the Gateway Arch and discuss its importance in Missouri’s history.
Interdisciplinary Connection: Listen to the National Anthem and Missouri Waltz (our state song)
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Differentiation
How will we respond if students have not learned?

How will we respond if students have already learned?
Extensions/Enrichments:

Interventions:
Small groups/reteach

Create a new state flag. Be sure to incorporate important events in Missouri history
on the flag.

Objective #5: I can state the purpose and roles of government.
Essential Question: How can governments balance individual rights with common good to solve local community or state issues?
Standards: GS.2.A.3, NCSS-Theme 6 Power, Authority, and Governance- Discipline #3 Civics and Government; C3-D2.Civ.2.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5, D2.Civ.6.3-5,
D2.Civ.8.3-5, D2.Civ.13.3-5
Academic Vocabulary: individual rights, common good
Lesson Plan
Supporting Question:
What are the individual rights of citizens in a
constitutional democracy?
● common good
● liberty
● justice
● equality
● individual dignity

Supporting Question:
What is the common good?

Supporting Question:

What has our government established to promote
common good?
● parks
● public schools
● public libraries

How are our individual rights protected?
What would happen if citizens did not have those
individual rights?
Formative Performance Task:
Written explanations of basic rights and why citizens
need them.

Formative Performance Task:
Write about a time you used a common good.

Formative Performance Task:
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Summative Performance Task: Create a mock government (role play) where there are no citizen rights and have students discuss problems with having no rights.
Taking Informed Action: Create a class/school Bill of Rights and tell why those rights are important to students, teachers, and principals.
Interdisciplinary Connection: Read a trade book on the Bill of Rights

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Small groups/reteach
Research other countries and see if they have a Bill of Rights or constitution.

Objective #6: I can explain peaceful resolutions of pursuits.
Essential Question: How can disputes between citizens be resolved peacefully?
Standards: GS.2.B.3, NCSS-Theme 10 Civic Ideals and Practices- Discipline #3 Civics and Government; C3-D2.Civ.1.3-5, D2.Civ.7.3-5, D2.Civ.8.3-5, D2.Civ.9.3-5
Academic Vocabulary: legitimate authorities
Lesson Plan
Supporting Question:

Supporting Question:

What is the role of police in solving disputes?

What is the role of the court system in solving disputes?

Formative Performance Task:

Formative Performance Task:

List the role of police

Discuss the two sides involved in a court dispute

Supporting Question:

Formative Performance Task:

Summative Performance Task: Hold a mock trial in your classroom where someone is accused of committing a crime.
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Taking Informed Action: Take a field trip to the Old Courthouse in St. Louis and participate in a mock trial.
Interdisciplinary Connection: Read a trade book concerning court cases

Differentiation
How will we respond if students have not learned?

How will we respond if students have already learned?
Extensions/Enrichments:

Interventions:
Small groups/reteach

Research various treaties devised after wars and learn how disputes were settled.

Objective #7: I can explain the processes of governmental systems in decision making.
Essential Question: How are authoritative decisions made, enforced, and interpreted by the state government across historical time periods and current events?
Standards: GS.2.C.3, NCSS-Theme 6 Power, Authority, and Governance- Discipline #3 Civics and Government; D2.Civ.1.3-5, D2.Civ.4.3-5, D2.Civ.14.3-5
Academic Vocabulary: authoritative decisions, amendments
Lesson Plan
Supporting Question:
How can people work together to promote positive
changes in society?

Supporting Question:
What is the process to amend the Missouri
Constitution?

Supporting Question:

Formative Performance Task:
List amendments made to the Missouri Constitution

Formative Performance Task:

When problems develop within a democratic society
how can citizens bring about positive change?
Formative Performance Task:
Describe how citizens can voice their concerns about
problems within our government.
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Summative Performance Task: Create a timeline displaying the various amendments to the Missouri Constitution
Taking Informed Action: Look at the current Missouri Constitution. Is there one area you feel needs to be changed? How would you go about creating those changes?
Interdisciplinary Connection: read a trade book about a change to the constitution

Differentiation
How will we respond if students have not learned?

How will we respond if students have already learned?
Extensions/Enrichments:

Interventions:
Small group/reteach

Research amendments to the United States Constitution. Are there more to the US
Constitution or the Missouri Constitution?

Objective #8: I can describe the functions of governmental systems.
Essential Question: What are the functions of the three branches of state government?
Standards: GS.2.D.3, NCSS-Theme 6 Power, Authority, and Governance- Discipline #3 Civics and Government; C3-D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.5.3-5, D2.Civ.8.3-5
Academic Vocabulary: three branches of government (executive, legislative, judicial), checks and balances
Lesson Plan
Supporting Question:
What are the three branches of government?
● executive
● legislative
● judicial
What is the responsibility of each branch of
government?

Supporting Question:
Why do we have three branches of government?

Supporting Question:

What is a check and balance system?
What if we didn’t have a check and balance
governmental system?
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Formative Performance Task:
Create a chart listing the responsibilities of each branch
of government

Formative Performance Task:
Describe how each branch of government is checked by
another branch.

Formative Performance Task:

Summative Performance Task: Create a mobile summarizing the 3 branches of government with people involved in each branch, their role in government, building where
they work
Taking Informed Action: Take a field trip to Jefferson City and see the various branches of government- Capitol Building, Governor’s Mansion, and Missouri Supreme Court.
Discuss how these are similar and different from the Federal Government.
Interdisciplinary Connection: Read a book on Missouri’s first Governor, current Governor, or former President.

Differentiation
How will we respond if students have not learned?
Interventions:
Small groups/reteach

How will we respond if students have already learned?
Extensions/Enrichments:
Imagine you are creating a new government. How would you set up your
government. Who would be in charge? How would laws be created and passed?
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PROFICIENCY SCALE FOR THIS STANDARD

STANDARD: Civics
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

3.0

The student:
● Describes rights included in the Bill of Rights, including freedoms of religion, speech, press, to
assemble peacefully, to petition the government, and to be treated fairly by the government
● Explains the major purpose of the Constitution and Bill of Rights
● Explains why Missouri has a constitution and why the state makes and enforces laws
● Compares the functions of the three branches of government at the state level

●

Assessments that have open questions of
explain, describe, compare

●

Assessments that have matching or closed
questions

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Identifies the rights given to Americans in the Bill of Rights
● Determines if statements are true regarding the purpose of the Constitution and Bill of Rights
● Determines if statements are true regarding the purpose of Missouri’s Constitution
● Recalls the three branches of the state government
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 2 - History
Content Area: Social Studies
Course/Grade Level: 3

Unit Title: History
Unit Duration: 4-6 weeks

Materials/Instructional Resources For This Unit:
● Textbook
● Access to BrainPop Jr.
● Access to Discovery Education
● Books for read alouds

Big Idea:
● Early settlement in Missouri
● Cultural differences between different groups
● Contributions of significant people
● Dred Scott Decision
● Westward Expansion
● Causes and consequences of Civil War

Enduring Understandings:
● Learners will understand how cultural differences affect society
● Learners will learn the causes and consequences of war

Essential Questions:



What happened in the past which caused the early settlement of Missouri?
How do cultural differences between groups cause conflicts or help solve
problems?



Who are some of Missouri’s famous citizens and what did they do?



What are the contributions made by Thomas Jefferson?



What were the causes and consequences of the Dred Scott decision on the
nation?
What issues accompanied MO statehood?
What was the importance of the Louisiana Purchase and the Lewis and
Clark Expedition?
What events occurred during the Westward Expansion?
What was Missouri’s role in the Civil War?
What impact did the Westward Expansion have on Native Americans in
Missouri?
What educational, transportation, and communication have occurred in
Missouri since the Civil War?
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Objective #1: I can outline the exploration and early settlement of Missouri.
Essential Question: What happened in the past which caused the early settlement of Missouri?
Standards: H.3.A.3; C3- D2.His.1.3-5, D2.His.3.3-5, D2.His.4.3-5, D2.His.5.3-5, D2.Geo.3.3-5, D2.Geo.8.3-5; NCSS-Theme 2: Time, Continuity, and Change; Theme 3:
People, Places, and Environments; Discipline 1: History; Discipline 2: Geography

Academic Vocabulary: explorer, exploration, nomads

Supporting Question:
Who were the first inhabitants of
Missouri?
● Mississippians
● Osage
● Missouri

Supporting Question:
● Why did Europeans come to
Missouri?

Supporting Question:
How did the French trade lead to
settlements in Missouri?

Supporting Question:
Why did the control of Missouri switch
from the French to the Spanish?

Formative Performance Task:
● Draw a picture of a Native
American village that includes
places for shelter and fields to
grow crops.

Formative Performance Task:
● Students will write an exit slip
explaining why the French
explored the Mississippi River in
the 1600s and 1700s.

Formative Performance Task:
● Make a two column chart
summarizing the French
settlements of St. Genevieve and
St. Louis.

Formative Performance Task:
● Students will write a journal
entry about what life was like
during the time that Spain
controlled Missouri.

Summative Performance Task: Students will choose one of the following prompts:
1. Write a persuasive paragraph explaining how the French were helpful to Missouri.
2. Pretend you are Rene Auguste Chouteau. Write a journal entry about the day in 1764 when your father chose the site to build a trading post on the Mississippi River.
3. Create a travel brochure explaining why St. Genevieve would be an interesting historical place to visit.

Taking Informed Action: Compare and contrast St. Louis back in the 1800s and St. Louis today. Discuss how trade still affects St. Louis today

Interdisciplinary Connection:
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Differentiation
How will we respond if students have not learned?
Interventions:
1. Reteach, pull small groups of students.
2. Students will use a map to point out where St. Genevieve and St. Louis are
located. Write a description about each city’s location.

How will we respond if students have already learned?
Extensions/Enrichments:
1. Research more about trade in Missouri’s history. Explain what they think
would have happened if trading posts had not been set up.

Objective # 2: I can examine the cultural interactions and conflicts among these groups in MIssouri’s history (1600-present): Native Americans, Immigrants from Europe,
Africans brought to America
Essential Question: How do cultural differences between groups cause conflicts or help solve problems?
Standards: GLE - H.3.B.3; C3 - D2.Geo.4.3-5, D2.Geo.6.3-5, D2.His.1.3-5, D2.His.3.3-5, D2.His.4.3-5, D2.His.5.3-5 NCSS- Theme 1: Culture; Theme 2: Time, Continuity, and
Change; Theme 3: People, Places, and Environments; Discipline 1: History; Discipline 2: Geography; Discipline 5: Psychology

Academic Vocabulary: cultural interaction, conflict
Lesson Plan
Supporting Question:
What is cultural interaction?

Supporting Question:
What cultural interactions and conflicts have
Native Americans experienced in Missouri?

Supporting Question:
What cultural interactions and conflicts have immigrants from Europe
experienced in Missouri?
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Formative Performance Task:
Write paragraph or exit slip about any
interaction the student has had with
someone from a different culture.
●
●

What did they have in common?
What was different?

Formative Performance Task:
Make a three-column chart stating the Native
American groups, who they met and what
happened.
●
●
●
●
●

Formative Performance Task:
Write a paragraph explaining how the French and Spanish were helpful to
Missouri.

Hopewell
Iowa
Missouri
Osage
Sac & Fox

Summative Performance Task:
The students will work in pairs to create an interview about how life changed for the Native Americans after Europeans arrived OR
The students will work in pairs to create an interview explaining what life was like for Africans who were free and those who were enslaved in Missouri.

Taking Informed Action:
After understanding the issues during that time, discuss how each of these groups experience cultural interaction or conflict today. What is the student's’ part in helping
prevent or solve any conflict in today’s world?
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Differentiation
How will we respond if students have already learned?

How will we respond if students have not learned?
●
●
●

Extensions/Enrichment
● Research John Berry Meachum. Write a short biography of his life.
● Write a sensory poem about the Underground Railroad.
○ The poem should include details referring to the five senses (sight,
hearing, smell, touch, taste)
● Students create a chart that summarizes the actions of some of the Europeans.
○ List what the person did and if they interacted with Native Americans
○ If they did, students should list the outcomes
○ Then students will write a short essay based on their chart

Reteach, pull small groups of students.
Make a timeline identifying important dates in European exploration and
settlement of Missouri.
Students will write the dates, a sentence, describing the event, and an
illustration of the event on an index card.

Objective # 3: I can describe the contributions of significant persons in US history.
Essential Question A: Who are some of Missouri’s famous citizens and what did they do?
Standards: H.3.C.3a NCSS-Theme 5 Individuals, Groups, and Institutions- Discipline # 1 History; C3-D2.His.3.3-5, D2.His.6.3-5
Academic Vocabulary:
Lesson Plan
Supporting Question:
Who are the following individuals:
-Lewis and Clark
-Mary Easton Sibley
-John Berry Meacham
-George Washington Carver
-Laura Ingalls Wilder
-Mark Twain
-Harry S. Truman
-Thomas Hart Benton

Supporting Question:
What were the contributions of these individuals?

Supporting Question:

Why were their contributions important?
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Social Inquiry
What resources can you use to better your research?
●
●
●
●
●
●
●

letters
objects
pictures
textbooks
internet
newspapers
maps

Formative Performance Task:
Read books on these individuals.
Social Inquiry.
●
●

Teach students different types of resources you could use.
Provide different graphic organizers and teach students
how to take and use notes as they’re researching

Give students a topic to research and have them identify which
artifacts would be appropriate to use.

Formative Performance Task:
Research the contributions of one famous Missourian.
Take notes on what you have learned about your
Missourian making use you know why they are
important in history.

Formative Performance Task:

Social Inquiry
Teach students different ways to present research.
At the end of a unit, have students present on their
topic.Have students pick 1-2 ways to present research to
audience.

Summative Performance Task:
Create wax museum representing one famous Missourian. Dress and role play describing contributions they made in MO history.
Have students write a paragraph on topic of discussion. Have students provide both primary and secondary artifacts to support their writing.
Taking Informed Action:
Susan Blow created the 1st public kindergarten in St. Louis. Discuss the similarities and differences between her vision and present day kindergartens.
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Differentiation
How will we respond if students have not learned?
Interventions:
● Small Group posters on individuals

How will we respond if students have already learned?
Extensions/Enrichments:
● Create PowerPoint presentation including pictures of the individual, places
lived, careers, and products created.

Objective #3: I can describe the contributions of significant persons in US history.
Essential Question B: What are the contributions made by Thomas Jefferson?
Standards: H.3.C.3.b NCSS-Theme 2 Time, Continuity, and Change- Discipline# 1 History; C3-D2.His.1.3-5, D2.His.2.3-5, D2.His.3.3-5, D2.His.14.3-5
Academic Vocabulary: Louisiana Purchase
Lesson Plan
Supporting Question:
Who was Thomas Jefferson?

Supporting Question:
What were his contributions to MO and the US?

Supporting Question:
What did Jefferson do in the early 1800’s
as it relates to the Louisiana Purchase?

Formative Performance Task:
Read aloud A Picture Book About Thomas Jefferson and identify
words to describe him.

Formative Performance Task:
List contributions from Thomas Jefferson.

Formative Performance Task:
On a map, show how the US doubled in
size with the LA purchase.

Summative Performance Task:
Create a timeline of Thomas Jefferson’s life. Be sure to include events which display how his leadership skills helped to build the United States.
Taking Informed Action:
Thomas Jefferson wrote the 1st draft of the Dec. of Independence. Look at the changes/amendments that have been made to this historic document throughout the years.
Interdisciplinary Connection: Read a trade book on Thomas Jefferson or watch a video on Discovery ED about his life.
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Differentiation
How will we respond if students have not learned?
Interventions:
Small group
Provide web with Jefferson’s accomplishments

How will we respond if students have already learned?
Extensions/Enrichments:
Pretend you are Thomas Jefferson. Write a journal entry of the discussions you had with
Napoleon Bonaparte regarding the sale of the LA purchase.

Objective #4: I can explain political developments and reform movements in the United States.
Essential Question: What were the causes and consequences of the Dred Scott decision on the nation?
Standards: H.3.E.3 NCSS-Theme 6 Power, Authority, and Governance- Discipline #3 Civics and Government; C3-D2.Civ.3.3-5, D2.Civ.10.3-5, D2.Civ.12.3-5, D2.Civ.14.3-5,
D2.His.2.3-5, D2.His.3.3-5, D2.His.4.3-5, D2.His.5.3-5D2.His.14.3-5

Academic Vocabulary: Dred Scott Decision, abolitionists
Lesson Plan
Supporting Question:
Who was Dred Scott?

Supporting Question:
What was the Dred Scott Decision?

What did he argue in court?

What impact did the decision have on the country?

Formative Performance Task:

Formative Performance Task:

Introduce time lines to the class. Start a timeline about
Dred Scott.

Add more items to the timeline as you discuss Dred
Scott.

Supporting Question:

Formative Performance Task:
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Summative Performance Task:
How do you think people decided whether or not to support slavery? Consider the economics of the North and South.
Taking Informed Action:
Tour the St. Louis Courthouse where the Dred Scott case was tried.
Interdisciplinary Connection- Song was important to enslaved Africans. They could express joy and sadness with music. Play “Swing low, Sweet Chariot.” Discuss the meaning
of the song.

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach, pull small groups

How will we respond if students have already learned?
Extensions/Enrichments:
 Research the Underground Railroad. What routes went through MO? Label
these “stations” on a map.

Objective #5: I can explain Westward Expansion and settlement in the United States.
Essential Question A: What issues accompanied MO statehood?
Standards: H.3.F.3.a NCSS-Theme 2 Time, Continuity, and Change- Discipline #1 History; C3-D2.His.2.3-5, D2.His.4.3-5, D2.His.5.3-5, D2.His.14.3-5, D2.Civ.5.3-5
Academic Vocabulary: Missouri Compromise
Lesson Plan
Supporting Question:
What are the requirements for a territory to become a
state and enter the U.S.?

Supporting Question:
What were the problems MO faced when wanting to
become a state?

Supporting Question:
What was the United States’s solution to allowing
Missouri to become a state?
What was the Missouri Compromise?
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Formative Performance Task:
T-chart of issues faced by Missouri and solutions made
to become a state

Formative Performance Task:
T-chart of issues faced by Missouri and solutions made
to become a state

Formative Performance Task:
Label on a map free states, slave states, and the MO
Compromise line.

Summative Performance Task:
Write a paragraph about the early years of Missouri statehood using each term; pioneers, territory, Missouri Compromise, and Constitution

Taking Informed Action:
If you could name our state capital after a person who made a significant contribution to Missouri, who would you choose and why? Write a paragraph explaining your choice
and reasons.

Interdisciplinary Connection: Read the MO Compromise by Michael Burgan

Differentiation
How will we respond if students have not learned?
Interventions:
● Reteach, pull small groups
● Have 2 students who are opposed to the same issue reach a compromise

How will we respond if students have already learned?
Extensions/Enrichments:
On a map of the U.S., list the year each state was admitted into the country

Objective #5: I can explain Westward Expansion and settlement in the United States.
Essential Question B: What was the importance of the Louisiana Purchase and the Lewis and Clark Expedition?
Standards: H.3.F.3.b NCSS-Theme 2 Time, Continuity, and Change- Discipline #1 History; C3-D2.His.1.3-5, D2.His.2.3-5, D2.His.3.3-5, D2.His.14.3-5
Academic Vocabulary: Louisiana Purchase

137

Lesson Plan
Supporting Question:
What did Jefferson do in the early 1800’s as it relates to
the Louisiana Purchase?

Supporting Question:
Who were Lewis & Clark?

Supporting Question:
What was the significance of the expedition?

What was the Lewis & Clark Expedition?
Who were other significant members of the expedition
and what were their contributions?

Formative Performance Task:
On a map, show how our country doubled in size with
the Louisiana Purchase

Formative Performance Task:
List members of the expedition and their role

Formative Performance Task:
Discuss how Lewis & Clark’s findings helped other
explorers

Summative Performance Task: Create a timeline and map of Lewis & Clark’s journey
Taking Informed Action: How do you think Native American groups reacted to the arrival of Lewis & Clark? Why?
Interdisciplinary Connection: Math-How many miles did the Lewis & Clark Expedition cover?

Differentiation
How will we respond if students have not learned?
Interventions:
 Reteach, pull small groups

How will we respond if students have already learned?
Extensions/Enrichments:
● Write a journal entry from point of view of someone who explored with
Lewis & Clark.
○ Write about one day on your journey.
○ Describe the sights you see, the foods you ate, and the people you
met.
○ Be sure to include details about how the journey makes you feel.
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Objective #5: I can explain Westward Expansion and settlement in the United States.
Essential Question C: What events occurred during the Westward Expansion?
Standards: H.3.F.3.C NCSS-Theme 2 Time, Continuity, and Change- Discipline #1 History; C3-D2.His.1.3-5, D2.His.2.3-5, D2.His.3.3-5, D2.His.14.3-5

Academic Vocabulary: Westward Expansion, “jumping off point”

Lesson Plan
Supporting Question:
What is the Westward Expansion and why did it occur?

Supporting Question:
What hardships did travelers experience?

Supporting Question:
Why did Missouri become the “jumping off point” to the
west?

Formative Performance Task:
List various reasons why people left their homes and
traveled west

Formative Performance Task:
Create a “Settlers Beware” poster. List/draw dangers
and hardships settlers would face.

Formative Performance Task:
Locate Independence, MO on a map. NOte it was
located at the head of 2 important trails (Santa Fe and
Oregon)

Summative Performance Task: On a map, show where the various trails were located

Taking Informed Action: Suppose you own a general store that supplies travelers heading west. Draw or write some of the things you would sell.

Interdisciplinary Connection: Read Bound for Oregon. It discusses one family’s journey west.
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Differentiation
How will we respond if students have not learned?
Interventions:
 Reteach, pull small groups

How will we respond if students have already learned?
Extensions/Enrichments:
● Create journal entries pretending your family was traveling West.
○ List specific places you passed, and difficulties experienced along
the way.

Objective #6: I can understand the causes and consequences of the Civil War.
Essential Question A: What was Missouri’s role in the Civil War?
Standards: H.3.G.3.a NCSS-Theme 2 Time, Continuity, and Change- Discipline #1 History; C3-D2.His.1.3-5, D2.His.2.3-5, D2.His.3.3-5, D2.His.4.3-5D2.His.14.3-5
Academic Vocabulary: border state, Union, Confederate, state’s rights, secede
Lesson Plan
Supporting Question:
 Was Missouri a Union or Confederate state?
 Was Missouri a slave state or a free state?

Supporting Question:
What conflict did Missouri experience being a slave
state and part of the Union?

Supporting Question:
What impact did Missouri have on the outcome of the
Civil War?

Formative Performance Task:
Label Union states and Confederate states on a map.

Formative Performance Task:
Complete a T-chart comparing the Union and
Confederacy. Include the number of states and beliefs.

Formative Performance Task:
Locate early Civil War battles fought in Missouri
(Lexington, Boonville, Carthage, Wilson’s Creek,
Belmont)

Summative Performance Task: Create a timeline displaying important events concerning the Civil War in Missouri.
Taking Informed Action: After the Civil War, Abraham Lincoln wrote the Emancipation Proclamation announcing the freedom of enslaved people. Women often do not get
paid the same as men. How can we ensure the equality of all people in our country?
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Interdisciplinary Connection: We usually think of soldiers as just being men. Read a book on Francis Clalin, a woman who dressed up as a man to fight alongside her
husband.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups

How will we respond if students have already learned?
Extensions/Enrichments:
Suppose you are a soldier during the Civil War. Write a letter to a friend that
describes your food, clothing, shelter, and how you feel about being a soldier. Use the
library and internet to help you with your research.

Objective #6: I can understand the causes and consequences of the Civil War.
Essential Question B: What impact did the Westward Expansion have on Native Americans in Missouri?
Standards: H.3.G.3.a NCSS-Theme 1 Culture and Cultural Diversity- Discipline #1 History; C3-D2.His.1.3-5, D2.His.2.3-5, D2.His.3.3-5, D2.His.4.3-5, D2.His.14.3-5, D2.His.16.3-5
Academic Vocabulary:
Lesson Plan
Supporting Question:
What happened to the Native Americans of Missouri?

Supporting Question:

Supporting Question:

Formative Performance Task:

Formative Performance Task:

Most left our state

Formative Performance Task:
Locate on a map where Native American tribes moved
to reservations set aside by our government (Kansas
and Oklahoma)
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Summative Performance Task: Compare and contrast original Native American settlements to those after Westward Expansion. Notice how the settlements drastically
changed in size.

Taking Informed Action: Discuss how the presence of settlers often kept Native Americans from hunting.
Interdisciplinary Connection: Read Buffalo Hunt by Russell Freedman.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups

How will we respond if students have already learned?
Extensions/Enrichments:
Research the hunting habits of Native Americans. Focus on how they used every part
of the buffalo and wasted very little.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: History
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.0

The student:
● Describe the significance of individuals from Missouri who have made contributions to our state and
national heritage
● Describe the contributions of Thomas Jefferson
● Explains Missouri’s role in the Civil War
● Explains issues of Missouri’s statehood such as the Missouri Compromise
● Sequences and describes the importance of the Louisiana Purchase and lewis and Clark Expedition
● Summarizes the events of of Westward Expansion including people’s motivations, their hardships, and
Missouri as a jumping-off point to the West
● Evaluates the impact of Westward Expansion on the Native Americans in Missouri
● Describes the changes in education, transportation, and communication in Missouri since the Civil War
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology such as heritage, ethnic groups, settlements, Missouri
Compromise,, Louisiana Purchase, Thomas Jefferson, Lewis and Clark Expedition, Westward Expansion,
Reconstruction
● Identifies significant individuals from Missouri
● Recalls important facts about Thomas Jefferson
● Recalls ethnic groups who came to Missouri and where they settled
● Recalls the role of Missouri in the Civil War and the issues Missouri faced with the Missouri
Compromise
● Recalls important facts about the Louisiana Purchase and Lewis and Clark Expedition
● Recalls important facts about Westward Expansion in the United States
● Identifies changes in Missouri after the Civil War
However, the student exhibits major errors or omissions regarding the more complex ideas and processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

SAMPLE TASKS
●

●

Assessments that have open questions of
explain, describe, compare.

●

Assessments that have matching or
clozed questions
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Unit Overview - Unit 3 - Economics
Content Area: Social Studies

Unit Title: Economics

Course/Grade Level: 3

Unit Duration: 4-6 weeks

Materials/Instructional Resources For This Unit:
 Magazines
 Poster Board
 Index cards
 Chrome Books

Big Idea:
 How does the economy play a part in each Missourians life?

Enduring Understandings:
 Learners will gain knowledge of basic economic concepts.
 Learners will understand the consequences of economic decisions.
 Learners will understand the various types of taxes and their purposes.
 Learners will understand factors that influence the economy.

Essential Questions:
 How are private good and services & public good and services similar and
different?
 What is the difference between natural, capital and human resources?
 What is the meaning of economy?
 What is a cost benefit analysis?
 What are taxes and how are they generated and what services do they
provide?
 What factors, past and present, have influenced changes in Missouri’s
economy?

Objective #1: I can describe basic economic concepts.

Essential Question A: How are private goods, public goods, and services similar and different?

Standards: E.4.A.3.a; NCSS Theme #7 Production, Distribution and Consumption; Discipline #4 Economics; C3-D2.Eco.12.K-2, D2.Eco.12.3-5

Academic Vocabulary: private goods, public goods, services
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Lesson Plan
Supporting Question:
 What are private goods?
 What are some examples?



Supporting Question:
 How are private and public goods similar and
different?

Supporting Question:
 What are services?
 How are goods and services similar and
different?

Formative Performance Task:
Complete Venn Diagram

Formative Performance Task:
Create T-chart fo everyday goods and services.

What are public goods?
What are some examples?

Formative Performance Task:
Complete a T chart listing private and public good.
(Public good for example is a public school because
everyone benefits from it.
Private good is offered by private companies and only
certain people benefit from it.)

Summative Performance Task: How does government help meet the needs of Missourian today?
Taking Informed Action: Discuss: What would happen if there was no free public education in Missouri anymore? How would you get an education?
Interdisciplinary Connection: Research the salaries of public service workers and make conclusions about city level vs state level workers.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

reteach, pull small groups

Research various goods and services jobs in our country. Do more people work in the
service industry or provide goods? DOes one option pay more?
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Objective #1: I can describe basic economic concepts.
Essential Question B: What is the difference between natural, capital, and human resources?
Standards: E.4.A.3.b; NCSS Theme #7 Production, Distribution and Consumption; Discipline #4 Economics; C3-D2.Eco.3.3-5
Academic Vocabulary: natural resources, capital resources, human resources

Lesson Plan
Supporting Question:
What is a natural resource?
What are some examples of natural resources in
Missouri?

Supporting Question:
What is a capital resource?
What are some examples of capital resources in
Missouri?

Supporting Question:
What is a human resource?
What are some examples of human resources in
Missouri?

Formative Performance Task:
Make lists of resources/chart
Verbal discussions
M/C constructed responses

Formative Performance Task:
Add to list/chart

Formative Performance Task:
Add to list/chart

Summative Performance Task: Find pictures of each type of resource in magazines and make posters.
Taking Informed Action: Research alternate sources of energy since natural resources are limited.
Interdisciplinary Connection: Design a pamphlet discussing one example of each type of resource.

Differentiation
How will we respond if students have not learned?
Interventions:
Pull small groups/Find examples of each type of resource in your posters.

How will we respond if students have already learned?
Extensions/Enrichments:
Select another state/country and discover examples of each type of resource
available.
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Objective #1: I can describe basic economic concepts.
Essential Question C: What is the meaning of economy?
Standards: GLE/CLE, C3, NCSS Theme #7 Production, Distribution and Consumption; Discipline #4 Economics; C3-D2.Eco.1.3-5, D2.Eco.2.3-5
Academic Vocabulary: economy
Lesson Plan
Supporting Question:
What does economy mean?

Formative Performance Task:
Discuss how communities depend on one another to get
all goods/services needed.

Supporting Question:
What are consumers?

Supporting Question:
What are producers?

What role do they play in Missouri’s economy?

What role do they play in Missouri’s economy?

Formative Performance Task:
Write about a time you were a consumer.

Formative Performance Task:
Write about a time you were a producer.

Summative Performance Task: How do producers and consumers help each other?
Taking Informed Action: How do consumers help decide the price of a product?
Look at store ads, which store would shop at & list your reasons.
Interdisciplinary Connection: Read aloud Charlie Needs a Cloak, Strega Nona, or The Art Lesson by Tomie de Poala to review economic understanding.

Differentiation
How will we respond if students have not learned?
Interventions:
Small groups/reteach

How wll we respond if students have already learned?
Extensions/Enrichments:
Develop a new product. Create poster describing your product and discuss how you
determined your price.
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Objective #2: I can understand the consequences of economic decisions.
Essential Question: What is a cost benefit analysis?
Standards: GLE/CLE, C3, NCSS Theme #7 Production, Distribution and Consumption; Discipline #4 Economics; C3-D2.Eco.1.3-5, D2.Eco.2.3-5
Academic Vocabulary: cost benefit analysis, opportunity cost
Lesson Plan
Supporting Question:
What is a cost benefit analysis?

Supporting Question:
What is an opportunity cost?

Supporting Question:
How do supply and demand influence each other?

Formative Performance Task:

Formative Performance Task:
Students make choices. Students will decide to give up
something to get something else. Would it be worth it?

Formative Performance Task:
Give examples of supply and demand.

Pick a project for the class and discuss how much it
would cost to make it. Weigh the cost vs benefit to
decide if it is worth it.

Summative Performance Task: Given a specific amount of money and multiple items wanted, students will decide how much the items cost that they want, determine how
much they can afford, and what their opportunity cost would be.
Taking Informed Action: We have many options to get what we need. Research prices in a store vs online. Where should consumers choose to spend their money.
Interdisciplinary Connection: Have a class store with items priced. Give kids a set of money and talk about how to decide what to buy.

Differentiation
How will we respond if students have not learned?
Interventions:
Small group/reteach
Create flashcards with definitions of new vocabulary

How will we respond if students have already learned?
Extensions/Enrichments:
Choose a good or service you use. Write about what might cause the supply of that
good or service to go down.
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Objective #3: I can understand the various types of taxes and their purposes.
Essential Question 1: What are taxes and how are they generated?
Essential Question 2: How are tax monies used and who benefits from tax-supported services?
Standards: E.4.C.3.a, E.4.C.3.b; NCSS Theme #7 Production, Distribution and Consumption; Discipline #4 Economics; C3-D2.Eco.12.K-2, D2.Eco.12.3-5
Academic Vocabulary: taxes, tax generation
Lesson Plan
Supporting Question:
What are taxes?

Supporting Question:
How does Missouri collect taxes?

Supporting Question:
What are tax-supported services? What are some
examples?

Formative Performance Task:
Create chart listing various taxes (sales, real estate,
personal property)

Formative Performance Task:
List examples of tax supported services.

Why are they important?
Formative Performance Task:
Why is it important for every citizen to pay taxes?
Include an example of something for which tax money
may be used.

Review public goods- public schools, roadways, fire
stations, public libraries and park services.

Summative Performance Task: Create a poster displaying the various things tax money is used for ie. fire trucks, police cars, stoplights, salaries of gov’t workers.
Taking Informed Action: How would our lives be different if people did not pay their taxes? What services would not exist?
Interdisciplinary Connection: Get a pay stub and determine how much money is taking out of a paycheck.

Differentiation
How will we respond if students have not learned?
Interventions:
reteach, pull small groups

How will we respond if students have already learned?
Extensions/Enrichments:
Given students a sales advertisement and determine actual prices including sales tax
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Objective #4: I can explain factors that influence the economy.
Essential Question: What factors, past and present, have influenced changes in Missouri’s economy?
Standards: E.4.D.3.; NCSS Theme #7 Production, Distribution and Consumption; Discipline #4 Economics; C3-D2.Eco.13.3-5, D2.His.2.3-5
Academic Vocabulary: economy
Lesson Plan
Supporting Question:
What factors have influenced changes in technology?
● Internet (weather reports for farmers)
● Scanners to keep track of purchases
● Cell phones, email, computers

Supporting Question:
What factors have influenced the movement of people
in Missouri?
● Highways and rivers are excellent
transportation resources- ship goods.

Supporting Question:

Formative Performance Task:
List examples of new technology.

Formative Performance Task:
List examples of how people and goods are transported.

Formative Performance Task:

Summative Performance Task: How does technology help Missouri businesses?
Taking Informed Action: As Missouri continues to produce goods, provide services, how is our environment changing (trees cut down, pollution created)? What changes can
we make to ensure a quality environment?
Interdisciplinary Connection: Compare prices of goods like bread and milk from the 1960s and figure out what percentage of increase took place.
Discuss the reasons for the increase.

Differentiation
How will we respond if students have not learned?
Interventions:
reteach, pull small groups

How will we respond if students have already learned?
Extensions/Enrichments:
Research international trade- find examples of good exported from MO to other
countries.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Economics
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

3.0

The student:
● Analyzes how needs are met by groups and organizations
● Explains how the state gets the money it needs to provide goods and services, especially by the
collection of taxes
● Explains supply and demand
● Interprets past, explains present and predicts future consequences of economic decisions
● Explains how households, businesses, and governments affect one another

●

Assessments that have open questions of
explain, describe, compare

●

Assessments that have matching or clozed
questions

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology such as needs, wants, goods, services, taxes,
economic, supply, demand, saving, interdependent
● List ways needs are met by groups and organizations
● Identifies how the state gets its money and what they may use it for
● Recognizes the consequences of economic decisions
● Recognizes the effects of economic decisions between households, businesses, and
governments
○
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 4 - Geography
Content Area:Social Studies

Unit Title: Geography

Course/Grade Level: 3

Unit Duration: 4-6 weeks

Materials/Instructional Resources For This Unit:
-maps of Missouri (past & present)
-photographs and prints of Missouri’s landmarks (past & present)
-examples of different kinds of maps, such as physical, political, resource, climate,and grid
-textbook
-social studies trade books

Big Idea: Geography

Enduring Understandings:

Essential Questions:
-Why is it important to be able to read a map?
-What are the major cities, rivers, regions, and borders states of
Missouri and can you locate them?
-How can we find an absolute location using a grid system?
-What are the physical and human characteristics of Missouri?
-How are Missourians affected by, depend on, adapt to and
change their physical environments (past and present)?
-How do changes in communication and transportation
technologies affect people’s lives?
-How are Missouri’s regions similar to and different from one
another?
-How has geography impacted Missouri’s past and present?

By constructing maps and reading maps, learners will understand where people, places and resources are
located. Why they are there and why does it matter. They will explore the effect of the environment on
human activities and impact of the activities on the environment within Missouri.

Objective #1: I can read and construct maps.
Essential Question: Why is it important to be able to read a map?
Standards: GLE/CLE - EG.5.A.3; C3- D2.Geo.1.3-5, D2.Geo.2.3-5, D2.Geo.3.3-5; NCSS- Theme 3: People, Places & Environment, Discipline 2: Geography
Academic Vocabulary: Map, cardinal directions, compass rose, map key, symbols
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Lesson Plan
Supporting Question:
What is a map?
What are the components of reading a map?
● Cardinal Directions
● Intermediate Directions
● Compass Rose
● Map Scale
● Map Key
● Longitude/Latitude

Supporting Question:
What are the different kinds of maps?
● Physical Map
● Political Map
● Resource Map
● Climate Map
● Grid Map

Supporting Question:

Formative Performance Task:
● Draw a simple map of the classroom in a grid.
● Instruct students to include a title, compass rose, and a
map key with symbols.
● Have students write at least two questions about their
map and exchange their maps and questions with a
partner.

Formative Performance Task:
● Show students different kinds of maps.
● Create statements about the different maps.
● Ask students to identify whether your
statements are true or false. If the statement is
false, ask a student to restate it so it is true.

Performance Task:

Summative Performance Task:
Taking Informed Action: Discuss how maps are useful in our society today, including satellite maps. How does technology help us locate places today?
Interdisciplinary Connection:
1- Reading; Maps are important to solving mysteries. A-Z Mystery books include a map at the beginning of each book. Students use the map to help them follow the story
and solve the mystery.
2- Math: Coordinate grid maps in math can also be used to find absolute locations.
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Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students.
Show students different maps.
Have them identify the map elements.

How will we respond if students have already learned?
Extensions/Enrichments:
Give students different kinds of maps.
Each student writes questions about his/her map. Students exchange their maps and
questions.

Objective #2: I can understand the concept of location on a map..
Essential Question: What are the major cities, rivers, regions, and borders states of Missouri and can you locate them?
How can we find an absolute location using a grid system?
Standards: GLE - EG.5.B.3.a.b; C3- D2.Geo.1.3-5, D2.Geo.2.3-5, D2.Geo.3.3-5; NCSS Theme 3: People, Places & Environment, Discipline 2: Geography
Academic Vocabulary: regions, border states, absolute location, grid system
Lesson Plan

Supporting Question:
Where are the following cities located on the map of Missouri?
● Kansas City
● Springfield
● St. Louis
● Jefferson City
● Columbia
● St. Charles
Use a grid system to find the absolute location of these cities.

Supporting Question:
What are the major rivers and border states of Missouri?
● Missouri River
● Mississippi River
● Arkansas
● Illinois
● Iowa
● Kansas
● Kentucky
● Nebraska
● Oklahoma
● Tennessee

Supporting Question:
What are the five regions of Missouri?
● Glaciated Till Plains
● Osage Plains
● Ozark Highlands
● Mississippi Lowlands
● Alluvial River Plains
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Formative Performance Task:
● Students will be given a blank map of Missouri
● Students will locate each of the cities in the supporting
question.

Formative Performance Task:
● Students will be given a blank map of the U.S.
● Students will label Missouri, the bordering states,
and the Mississippi and Missouri Rivers.

Formative Performance Task:
● Students will make a chart
naming the five regions and the
specific landforms in each
region.

Summative Performance Task: Create a salt dough map of Missouri and bordering states, including the Missouri and Mississippi Rivers.
Taking Informed Action: Students will discuss how the landforms in Missouri’s five regions affect the lives of the people who live there today. How can these problems be
addressed
Interdisciplinary Connection: Writing-persuasive-Explain why you think one river (Mississippi or Missouri) is more important than the other.
Writing-narrative- Write a letter to a friend describing the region you live in.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students

How will we respond if students have already learned?
Extensions/Enrichments:
Make a travel brochure highlighting why someone should visit Missouri

Objective #3: I can understand the concept of place.

Essential Question: What are the physical and human characteristics of Missouri?

Standards: GLE- EG.5.C.3.a.b; C3- D2.Geo.2.3-5, D2.Geo.3.3-5, D2.Geo.8.3-5; NCSS- Theme 3: People, Places & Environment; Discipline 2: Geography

Academic Vocabulary: physical characteristics, human characteristics
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Lesson Plan
Supporting Question:
What physical characteristics are found in Missouri?
● different landforms (topography)
● climate
● relationship to water
● ecosystems

Supporting Question:
How are the physical characteristics different from each
other? How are they similar?
(See previous supporting question for physical
characteristics.)

Supporting Question:

How can living near different types of landforms or
bodies of water affect how people in that region
live? (architectural structures, recreational
activities, economics, transportation)
What types of communication networks are
available to Missourians?
 phones
 internet
 postal service

Formative Performance Task:
Review physical characteristics in previous regions.

Formative Performance Task:
Student chooses two different regions comparing and
contrasting the physical characteristics using a Venn
Diagram or a T-chart.

Formative Performance Task:
● Students look at a map of Missouri, which gives
information about Missouri’s geography,
including bodies of water, other landforms, and
state parks.
● Students will locate a specific place and think of
what kinds of activities people could
experience when living in that area.

Summative Performance Task: Students will write a description of where their town is located in terms of landforms.
Students will explain the various activities they enjoy in relation to the geography of the land and bodies of water.
Taking Informed Action: Discuss how taking care of our landforms and bodies of water in our area are important to the region.
Interdisciplinary Connection: Math-Find measurements of mountains, hills, length of rivers in Missouri

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students

How will we respond if students have already learned?
Extensions/Enrichments:
Students will choose a location in Missouri. After researching, students will create a
poster or Google document to persuade others to visit this area.

Review different types of landforms found in Missouri
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Objective #4: I can understand the human-environment interactions within Missouri.
Essential Question: How are Missourians affected by, depend on, adapt to and change their physical environments (past and present)?
Standards: GLE/CLE- EG.5.D.3; C3- D2.Geo.2.3-5, D2.Geo.7.3-5, D2.Geo.8.3-5, D2.Geo.9.3-5; NCSS - Theme 3: People, Places, and Environments; Discipline 2: Geography
Academic Vocabulary: environments
Lesson Plan
Supporting Question:
How do we depend on the environment?

Supporting Question:
How do people change the environment?

Supporting Question:
How does the environment influence human activity?
● natural disasters

i.e. Lake of the Ozarks, building dams, cutting down
trees, increase in pollution
Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Missouri is rich in natural resources.
Make a chart of Missouri’s renewable and
nonrenewable resources.

Exit Slip:
Rivers are a valuable resource, but present a danger
because of flooding.
Explain what actions people have taken to control
flooding.
Or
How has pollution changed our environment?

Missouri is located in an area of the country that is
prone to tornado activity.
Research the damage done by tornadoes in Missouri.

Summative Performance Task: Explain why it is important to protect our environment. State and explain at least two ways we can protect our environment.
Taking Informed Action: Describe the “three R’s” of recycling: reduce, reuse, and recycle. In small groups make a poster to hang around school to remind students to limit
the resources they have.
Interdisciplinary Connection: Read trade books about recycling.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Reteach. Pull small groups of students.

Do research to find out how different types of materials are recycled.
Write a paragraph explaining how one type is recycled.

Objective #5: I can understand relationships between and among places.
Essential Question: How do changes in communication and transportation technologies affect people’s lives?
Standards: GLE/CLE- EG.5.E3; C3- D2.Geo.4.3-5, D2.Geo.5.3-5, D2.Geo.6.3-5, D2.Geo.7.3-5, D2.Geo.9.3-5, D2.His.2.3-5, D2.His.3.3-5, D2.His.14.3-5, NCSS- Theme 2: Time,
Continuity, and Change; Theme 3: People, Places & Environment; Theme 8: Science, Technology, and society; Discipline 1: History; Discipline 2: Geography
Academic Vocabulary:
Lesson Plan
Supporting Question:
In terms of communication, how was life in the past
similar to and different from life today?

Supporting Question:
In terms of transportation, how was life in the past
similar to and different from life today?

How has communication evolved with our new
technologies?

How has transportation evolved with our new
technologies?

Formative Performance Task:

Formative Performance Task:

Write a paragraph how the new technologies of the
“Roaring Twenties” changed the way people
communicated. Then compare and contrast that to the
technology we use today.

Write a paragraph about how the railroads helped
Missouri grow quickly in the late 1800s.

Supporting Question:

Formative Performance Task:

Write a paragraph how the new technologies of the
“Roaring Twenties” changed the way people traveled.
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Summative Performance Task: Make a Venn-diagram or T-chart comparing and contrasting the transportation and technology of today with those of the past.
Taking Informed Action: Discuss why it is important to businesses today that Missouri has many highways and rivers. What can we do to make sure our highways and rivers
are safe? How would it affect the businesses in Missouri if they were not reliable?
Interdisciplinary Connection: Read related trade books about inventors of that time.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Reteach. Pull small groups.
Write a paragraph comparing and contrasting railroad travel to wagon travel.

Create a powerpoint or Google document comparing and contrasting the mail
delivery from the 1860s until today.

Objective #6: I can understand relationships between and among regions.
Essential Question: How are Missouri’s regions similar to and different from one another?
Standards: GLE/CLE- EG.5.F3; C3- D2.Geo.2.3-5, D2.Geo.3.3-5, D2.Geo.4.3-5, D2.Geo.6.3-5, D2.Geo.8.3-5; NCSS- Theme 3: People, Places & Environment; Discipline 2:
Geography
Academic Vocabulary: regions
Lesson Plan
Supporting Question:
How are rural, suburban, and urban regions similar to
and different from one another?

Supporting Question:
How are landscapes of each Missouri region similar to
and different from one another?
● Glaciated Till Plains
● Osage Plains
● Ozark Highlands
● Mississippi Lowlands
● Alluvial River Plains

Supporting Question:
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Formative Performance Task:
● Whole group, read “Country Mouse, City
Mouse.” Make a Venn Diagram to list out
similarities and differences between two mice.
● After researching more, have students write a
paragraph about how rural, suburban, and
urban regions are similar and different.,

Formative Performance Task:
● Complete a project or poster to draw and
illustrate different types of regions
● Compare and contrast (using a Venn Diagram)
different types of regions

Formative Performance Task:

Summative Performance Task: Label and identify each one of Missouri’s regions.
Taking Informed Action: Pick a region that you would like to visit, and research interesting facts about your region. Create travel brochure or poster for one of the regions.
Write about living in a region that is unfamiliar/different than what you’re used to. Write about the similarities and differences between where you currently live from the
region you chose to write about.
Interdisciplinary Connection: Informational Writing-Research one region and write an informational story on that region.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach
Provide additional visuals and opportunities for hands on activities
Color provided pictures of different types of landforms

How will we respond if students have already learned?
Extensions/Enrichments:
Create a powerpoint, using pictures, illustrations, and descriptions about each region
of Missouri.

Objective #7: I can use geography to interpret, explain, and predict life experiences in Missouri’s past and present.
Essential Question: How has geography impacted Missouri’s past and present?
Standards: GLE/CLE- EG.5.G.3; C3- D2.Geo.4.3-5, D2.Geo.5.3-5, D2.Geo.6.3-5, D2.Geo.7.3-5, D2.Geo.8.3-5, D2.Geo.9.3-5, NCSS- Theme 2: Time, Continuity, and Change;
Theme 3: People, Places & Environment; Discipline 2: Geography
Academic Vocabulary: floodplain
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Lesson Plan
Supporting Question:
Why have rivers played an important role in human
transportation?

Supporting Question:
What would be a good location for a city and why?

Supporting Question:
What would likely happen if a city was built in a
floodplain?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Make a KWL chart to access prior knowledge. Show a
picture or video of a river. Discuss rivers that are in
Missouri. Talk about past and present use of rivers.

Brainstorm whole group where a good location for a city
would be. Have students explain their answers.

Review the term floodplain. Show picture examples and
discuss devastation in areas around us that have been
affected by living in a floodplain.

Conclude as a class where would the best place be to
have a city (where there is a source of water)
Have students get into groups and make a poster about
the City of St. Charles.. In the poster include:
● Where it is located?
● Why did early settlers decide to reside by the
river?
● What benefits are there to living by a river?
● Are there other successful cities in the country
that are next to a river?

Have students fill out exit slip:
Are there any floodplains near where we live? What are
the risks of building a city in a floodplain?

Summative Performance Task: Write a paragraph about where and why early settlers build their cities. Is that still true today?
Taking Informed Action: Where would you want to build a new house and why?
Interdisciplinary Connection: Read nonfiction texts about how rivers has been crucial to human water transportation.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Reteach, pull small groups

Imagine that you’re an explorer looking to build a city in a whole new location. In
order to get funding to start your city, you need to think about the livelihood of your
city and what would make it thrive. In a paragraph and illustration write about what
location would you want to build your city in, in order to get the proper “funds” to
build your new city.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Geography
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

3.0

The student:
● Constructs and interprets maps of Missouri including the cities of Kansas City, Springfield, St.
Louis, Jefferson City, Columbia, and St. Joseph
● Compares regions of Missouri
● Uses geography to interpret the past and predict future consequences

●

Assessments that have open questions of
explain, describe, compare

●

Assessments that have matching or closed
questions

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology such as geography, region, consequences
● Labels the parts of a Missouri map
● Identifies the geographical regions of Missouri
● Recalls accurate statements about geography to interpret the past and predicts future
consequences

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 5 - People, Places and Culture
Content Area: Social Studies

Unit Title: People, Places and Culture

Course/Grade Level:3

Unit Duration: 4-6 weeks

Materials/Instructional Resources For This Unit:
● United States map
● Photographs of different cultures
● Literature:
○ On the Way Home by Laura Ingalls Wilder
○ Boss of the Plains- The Hate that Won the West by Laurie Carlson
○ Missouri: The Show Me State by Judy Young
○ Buffalo Woman by Paul Goble
● Song: The Missouri Waltz
● List of festivals held in Missouri
Counselors

Big Idea: How does geography affect the way people live? What happens when
different people first meet?

Enduring Understandings:
Essential Questions:
● Learners will understand how people create, learn, share and adapt to culture.
● How does our culture make us similar and different?
● Learners will appreciate the role of culture in shaping their lives and the
● How can we resolve a conflict?
society in which they live.
● How do stories and songs help us learn about the cultural history of Missouri?
● Learners will understand how cultural beliefs, behaviors and values allow
● How do people in Missouri preserve their cultural heritage?
human groups to solve the problems of daily living.
● How has the role of various cultural groups in Missouri changed throughout
● Learners will understand how culture may change in response to changing
history?
needs and concerns.
● Learners will understand how various aspects of culture influence its
literature, music and art.

Objective #1: I can explain that “culture” refers to the behaviors, beliefs, values, traditions, institutions, and ways of living together of a group of people.
Essential Question: How does our culture make us similar and different?
Standards: GLES RI.6.A.3, C3 D2.Geo.3.3-5, D.2.Geo.4.3-5,NCSS-Theme 1 Culture; Theme 2-People, Places, and Environments; Theme 3-Individual Development and Identity;
Discipline 1: History; Discipline: Geography
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Academic Vocabulary: Cultural characteristics, diversity, customs
Lesson Plan
Supporting Question:
What is culture?

Supporting Question:
How are groups of people alike and different?
● Language
● Traditions
● Celebrations
● Customs
● Holidays
● Artistic Expression
● Food
● Dress

Supporting Question:
How are the cultural characteristics of people living in
Missouri different from other regions in our nation?

Formative Performance Task:
● Display photographs to represent the cultures
of North America.

Formative Performance Task:
● Answer survey questions about each child’s
culture
● Hold a class discussion about the cultures
found in the classroom
● What are some of the traits that make up
culture?

Formative Performance Task:
● Research the culture of each of these regions;
○ Northeast
○ Southeast
○ Midwest (Missouri)
○ Southwest
○ West

●

Ask students, “Which photograph represents
the United States? Why?”

Summative Performance Task:
The U.S. has a diverse culture. Some characteristics are specific to each region. Some characteristics are the same across the country. Complete a chart with the information
they learned about each region and its culture.
Taking Informed Action:
Students discuss the different cultures represented in their school. Students address the issues of different cultures and how they should relate to each other at school and in
our community.
Interdisciplinary Connection: Write about different traditions and celebrations students experience in their families or communities.
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Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students. Explain why customs are important.

How will we respond if students have already learned?
Extensions/Enrichments:
Use the internet to research the history of customs from another culture. Give
examples of how these customs have been integrated into the culture of the U.S.

Objective #2: I can take part in a constructive process or method for resolving conflicts (such processes or methods include; identifying the problem, listing alternatives,
selecting criteria for judging the alternatives, evaluating the alternatives and making a decision.)
Essential Question: How can we resolve conflict?
Standards: GLE-RI.6.B3, C3- D2.Civ.3.3-5, D2.Civ.6.3-5, D2.Civ.7.3-5, D2.Civ.11.3-5; NCSS-Theme 10- Civic Ideals and Practices, Discipline 3: Civics and government
Academic Vocabulary: conflict, resolution
Lesson Plan
Supporting Question:
What is a conflict?
What is a resolution?

Supporting Question:
How can we resolve conflict in the classroom, on the
playground, at home, etc.?

Supporting Question:

Formative Performance Task:
● Students will write about a conflict they
experienced at school or at home.
● Students will explain how the conflict was
resolved

Formative Performance Task:
● Role play several different ways to resolve
conflicts

Formative Performance Task:

Summative Performance Task:
● Students will create a situation of possible conflict
● Students will role play at least two ways to resolve the conflict
Taking Informed Action:
● Students will understand how conflicts can be resolved
● Students will discuss how they can help resolve conflicts on the playground or different areas in their school
Interdisciplinary Connection: Reading: Read books about people who have experienced conflict in their lives and how they chose to overcome it.
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Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students, role play

How will we respond if students have already learned?
Extensions/Enrichments:
Express through powerpoint presentations or Google documents how conflicts can be
resolved

Resource: Counselors

Objective #3: I can research stories and songs that reflect the cultural history of Missouri.
Essential Question: How do stories and songs help us to learn about the cultural history of Missouri?
Standards: GLE-RI.6.C.3; C3- D2.His.9.3-5, D2.His.10.3-5, D2.His.12 3-5, D2.Geo.4.3-5; NCSS- Theme 1 Culture; Theme 2: Time, Continuity, and Change; Theme 3: People,
Places, and Environments; Discipline 1: History; Discipline 2: Geography
Academic Vocabulary:
Lesson Plan
Supporting Question:
How can stories tell us about Missouri’s cultural history?

Supporting Question:
How can songs tell us more about the culture of
Missouri?

Supporting Question:

Formative Performance Task:
Research these stories
● On the Way Home by Laura Ingalls Wilder
● Boss of the Plains, The Hat That Won the West
by Laurie Carlson
● “Missouri! The Show Me State!” By Judy Young
● Buffalo Women by Paul Goble

Formative Performance Task:
Research “The Missouri Waltz” and other songs of the
area

Formative Performance Task:

166

Summative Performance Task: Construct a poster or presentation that explains how a story or song helps us learn more about the cultural history of Missouri.
Taking Informed Action: Students will understand the importance of informing others about the songs and stories of Missouri. Students will inform their families about a
song or story important to Missouri.
Interdisciplinary Connection:

Music: Music teachers can instruct the students about the “Missouri Waltz” and other songs of Missouri.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students

How will we respond if students have already learned?
Extensions/Enrichments:
Express through powerpoint presentations, Google documents, how other cultures
have influenced music in our area, such as jazz, blues, ragtime, bluegrass, and other
music.

Objective #4: I can describe how people in Missouri preserve their cultural heritage.
Essential Question: How do people in Missouri preserve their cultural heritage?
Standards: GLE-RI.6.D.3; C3- D2.Geo.4.3-5, D2.Geo.5.3-5, D2.Geo.6.3-5; NCSS-Theme 1 Culture ; Theme 3: People, Places, and Environments; Theme 4: Individual
Development and Identity; Theme 9: Global Connections; Discipline 1: History; Discipline 2: Geography
Academic Vocabulary: cultural heritage, symbols, ethnic groups
Lesson Plan
Supporting Question:
What does cultural heritage mean?

Supporting Question:
How can festivals help share the history and traditions
of people who share the same culture with others?

Supporting Question:
How can our cultural heritage be preserved through
museums and state parks?

Formative Performance Task:
Write a paragraph explaining the term cultural heritage.
Give an example.

Formative Performance Task:
Answer the question, “Why do Missourians hold
festivals in our state? Give an example.”

Formative Performance Task:
Explain how a specific museum or state park preserves
our cultural heritage in Missouri.
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Summative Performance Task: Students choose a festival, museum, state park, or state symbol to research and create a visual aid to present to the class
Taking Informed Action:
● Brainstorm a list of festivals in our area of St. Charles
● Discuss how we can promote these to our community to help others understand how important each one is to our cultural heritage
Interdisciplinary Connection: Reading/Writing: Write a nonfiction piece using a festival the student has attended as the main idea and adding supporting details.

Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students

How will we respond if students have already learned?
Extensions/Enrichments:
Express through powerpoint presentations or Google documents on several festivals
or state parks in Missouri and how they preserve our cultural heritage

Resource: Counselors

Objective #5: I can explain how culture may change in response to changing needs and concerns.
Essential Question: How has the role of various cultural groups in Missouri changed throughout history?
Standards:
GLE -RI.6.E.3, C3 - D2.Geo.4.3-5, D2. Geo 5.3-5, D2. Geo.6.3-5, D2.Geo.7.3-5, D2.His.3.3-5, D2.His.4.3-5; NCSS-Theme 1: Culture; Theme 2: Time, Continuity, and Change;
Theme 3: People, Places, and Environments; Discipline 1: History; Discipline 2: Geography

Academic Vocabulary: roles, immigrants
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Lesson Plan
Supporting Question:
How do cultures change over
time in response to changing
needs and concerns?

Supporting Question:
How has the role of Native
Americans changed throughout
Missouri’s history?

Supporting Question:
How has the role of immigrants
changed throughout Missouri’s
history?

Supporting Question:
How has the role of African
Americans changed

Supporting Question:
How has the role of women and
other groups changed
throughout history?

Formative Performance Task:
Students will write a paragraph
about how their needs and
concerns have changed
throughout their life.

Formative Performance Task:
Research a group of Native
Americans. Explain how their
needs and concerns have
changed.
● Osage
● Iowa
● Sac & Fox
● Missouri
● Cahokians
● Adena
● Hopewell

Formative Performance Task:
Research a group of immigrants
who came to Missouri. Explain
how their needs and concerns
have changed.
● German
● Irish
● Korean
● China
● Mexico
● Canada
● Vietnam
● Etc.

Formative Performance Task:
Research the roles of African
Americans at different times in
MIssouri’s history.
● Buffalo soldiers
● Equal rights
● Tenant farmers
● Civil War
● Slavery
● Underground Railroad

Formative Performance Task:
Research the role of women in
MIssouri’s history.
● Buffalo soldiers
● Civil War
● In factories
● As pioneers
● Suffrage
● Laura Ingalls Wilder

Summative Performance Task: Make a timeline showing how the role of one of these groups has changed throughout Missouri’s history.
Taking Informed Action:
● Students will assess the changes and importance of each of these cultural groups
● Students will discuss other ways these groups may change in the future
● Students will discuss what they can do to help any concerns
Interdisciplinary Connection: Reading: Read books about any of these various cultural groups throughout history.
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Differentiation
How will we respond if students have not learned?
Interventions:
Reteach, pull small groups of students

How will we respond if students have already learned?
Extensions/Enrichments:
● Imagine yourself as a member of one of these groups of people
○ Create a journal explaining how your needs and concerns have
changed throughout time
OR
○ Work in small groups to create a mural that shows the important
events and movements that led to equal rights for women and
African Americans in the U.S.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Culture
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

3.0

The student:
● Describe the process of conflict resolution
● Explain how stories and songs help us learn about the cultural history of Missouri
● Describe how the role of various cultural groups (Native American, immigrants, African
American, and women) in Missouri has changed throughout history

●

Assessments that have open questions of
explain, describe, compare

●

Assessments that have matching or closed
questions

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as cultural characteristics, cultural heritage, and
symbols
● Recall the state song- the Missouri Waltz
● Recall the names of various Missouri museums, state parks, state symbols, and festivals
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 6 - Social Science Inquiry
Content Area: Social Studies

Unit Title: Tools of Social Science Inquiry

Course/Grade Level: 3

Unit Duration: 1 week & ongoing throughout the year (embedded within other units)

Materials/Instructional Resources For This Unit:

Big Idea:
How does primary and secondary artifacts and knowing when to use them play apart in
social studies research.

**Each objective can be embedded within other units when appropriate.
Textbook
Artifact Examples
Chromebooks
Enduring Understandings:

Essential Questions:

Students will understand how to identify and analyze between primary and secondary
artifacts and know when to appropriately use them.

How do you identify, select, analyze primary and secondary sources to determine
importance with guidance and support?
How do you identify and use artifacts to further your research?
How do you conduct and present research to an audience using appropriate resources?
How can you generate questions and find answers using resources?
How can you list, describe, and use the steps in a research plan and identify
appropriate resources for investigating social studies topics?

Objective #1: I can identify, select, analyze, and evaluate resources to create a product of social science inquiry.
Essential Question 1: How do you identify, select, analyze primary and secondary sources to determine importance with guidance and support?
Essential Question 2: How do you identify and use artifacts to further your research?
Standards: TS.7.A.3.a, TS.7.A.3.b, NCSS
Academic Vocabulary: primary, secondary, artifact
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Lesson Plan
Supporting Question:
How do you differentiate between primary and
secondary sources?

Supporting Question:
Why is important to use primary and secondary sources
and where can you find these sources?

Primary-original records of political, economic, artistic,
scientific, social and intellectual thoughts and
achievements of specific historical periods, produced by
people who have witnessed or participated, i.e. audio,
images, artifacts, texts

How does identifying and using artifacts help you when
researching?
●

Supporting Question:
What is an example of an artifact?
●
●
●
●
●
●
●

helps you understand past cultures

building structures and materials
works of arts that represent culture
fossils
pottery
clothing
tools
musical instruments

Secondary- some types of sources about events created
by someone who referenced primary source, i.e.
textbook
Formative Performance Task:
This can be integrated in any unit.

Formative Performance Task:
This can be integrated in any unit.

Formative Performance Task:
This can be integrated in any unit.

Model what a primary and secondary artifacts is before
activity. Compare and secondary sources and give
examples.

Discuss why it is important to use different resources?
Why is it important to know the difference?

Ongoing throughout the year.

●
●

Lay out different artifacts (primary/secondary)
onto table.
Have students identify which artifacts are
primary artifacts and which artifacts are
secondary artifacts.

●
●

●

Give students an artifact.
Have students identify and write down the
author or maker or the source.
○ What is their connection to the
source?
Have them identify when source was created.
○ Was the author or maker at the
event? If yes, then it is a primary
resource

Summative Performance Task: On an Exit Slip, write a description of what a primary and secondary artifact is and provide examples.
Taking Informed Action: Students discuss examples of artifacts that we have in present day that could be used with future generations to help them research the way we
lived.
Interdisciplinary Connection: During informational writing unit, use primary and secondary artifacts to guide research.
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Differentiation
How will we respond if students have not learned?
Interventions:
Pull small groups to review vocabulary

How will we respond if students have already learned?
Extensions/Enrichments:
Have students choose their own research topic based on a unit you have taught
already. Have them write a paragraph about that topic using primary and secondary
artifacts to help guide their research.
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Objective #2: I can conduct and present research with appropriate resources.
Essential Question: How do you conduct and present research to an audience using appropriate resources?
Standards: TS.7.D.3, NCSS
Academic Vocabulary:
Lesson Plan
Supporting Question:
What resources can you use to better your research?
● letters
● objects
● pictures
● textbooks
● internet
● newspapers
● maps

Supporting Question:
How should you present research to an audience?
● artifacts represent culture
● visual aids make learning clear
● site sources if they want to continue to
research your topic

Supporting Question:

Formative Performance Task:
This can be integrated into different units.
● Teach students different types of resources you
could use.
● Provide different graphic organizers and teach
students how to take and use notes as they’re
researching

Formative Performance Task:
This can be integrated into different units.

Formative Performance Task:

Teach students different ways to present research.
At the end of a unit, have students present on their
topic.Have students pick 1-2 ways to present research
to audience.

Give students a topic to research and have them
identify which artifacts would be appropriate to use.

Summative Performance Task: Integrated in all units (constructed responses, discussions, and final informational writing)
Pick a unit (history) within Social Studies, have students write a paragraph on topic of discussion. Have students provide both primary and secondary artifacts to support their
writing.
Taking Informed Action: Students will be able to use these strategies to research additional topics throughout different units within school year.
Interdisciplinary Connection: During informational writing unit, use primary and secondary artifacts to guide research.

175

Differentiation
How will we respond if students have not learned?
Interventions:
Pull small groups, reteach

How will we respond if students have already learned?
Extensions/Enrichments:
Have students choose their own research topic based on a unit you have taught
already. Have them write a paragraph about that topic using primary and secondary
artifacts to help guide their research.

Objective #3: I will be able to develop a research plan and identify resources.
Essential Question 1: How can you generate questions and find answers using resources?
Standards: TS.7.E.3.a, NCSS
Academic Vocabulary:
Lesson Plan
Supporting Question:
What type of questions can you ask about your
resources to find out more information?
● find artifact (how does it represent culture,
time period, etc.) whether it is audio, fossil,
structure of building, art, clothing, tools,
pictures, etc.

Supporting Question:

Supporting Question:

Formative Performance Task:
Model how to generate questions to get information
that will be beneficial to research.
● Students will get with a partner to generate
different questions to ask about their topic in
order to get appropriate artifacts needed for
their research.
● Provide students with a graphic organizer to
write down information

Formative Performance Task:

Formative Performance Task:
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Summative Performance Task: Each student picks someone in history to research (famous Missourian)
Wax Museum
Taking Informed Action: Discuss how internet has aided in our research abilities
Interdisciplinary Connection: During informational writing unit or researching unit in social studies, use primary and secondary artifacts to guide research.

Differentiation
How will we respond if students have not learned?
Interventions:
Pull small groups, reteach

How will we respond if students have already learned?
Extensions/Enrichments:
Have students choose their own research topic based on a unit you have taught
already. Have them generate their own questions in order to research their topic.

Objective #3: I will be able to develop a research plan and identify resources.
Essential Question 2: How can you list, describe, and use the steps in a research plan and identify appropriate resources for investigating social studies topics?
Standards: TS.7.E.3.b, NCSS
Academic Vocabulary:
Lesson Plan
Supporting Question:
What are the steps in a research plan and what does
each step entail?
1. Identify Problem
2. Develop Hypothesis
3. Gather data
4. Analyze data
5. Draw Conclusion

Supporting Question:

Supporting Question:
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Formative Performance Task:
● Discuss where we might use these same steps
(science) to research or study a topic.
● Model whole group when to use steps in
research plan.
○ Pick a topic as a class to use as an
example.

Formative Performance Task:

Formative Performance Task:

Summative Performance Task: Have students take a quiz on the steps of a research plan and ask them identify what each step entails.
Taking Informed Action: Can use this process during Science experiments.

Differentiation
How will we respond if students have not learned?
Interventions:
Pull small groups, reteach

How will we respond if students have already learned?
Extensions/Enrichments:
Have students pick an experiment in science and have them use research plan/steps.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD:
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

3.0

The student:
● Compare primary and secondary sources
● Compare primary and secondary artifacts
● Describe the steps in a research plan
● Describe how to present research to an audience

●

Assessments that have open questions of
explain, describe, compare

●

Assessments that have matching or clozed
questions

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as primary source, secondary source, and
artifact
● List examples of various artifacts
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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CURRICULUM OVERVIEW
COURSE/GRADE LEVEL: Fourth

CURRICULUM WRITTEN: 2015 - 2016

CREDIT(S):

BOARD APPROVAL:

PREREQUISITES:

REVISED:

COURSE DESCRIPTION:
Our Nation (up to 1800)
Students engage in the study of events in early United States history ranging from
indigenous peoples here prior to colonization through the American Revolution. An
emphasis is placed on analyzing and evaluating a variety of documents, sources and
perspectives.

COMMITTEE MEMBERS:
Kim Hahn
Fran Ward
Kevin Stross

UNITS IN THIS COURSE/GRADE LEVEL
UNIT TITLE

UNIT DURATION

UNIT 1: Geography

8 weeks

UNIT 2: History

6 weeks

UNIT 3: Economics

6 weeks

UNIT 4: Civics

6 weeks

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE
Networks – McGraw-Hill

ADDITIONAL INSTRUCTIONAL MATERIALS
BrainPop, BrainPopJr.
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Unit Overview - Unit 1 - Geography
Content Area: SOCIAL STUDIES

Unit Title: GEOGRAPHY

Course/Grade Level: 4th Grade

Unit Duration: 8 weeks

Materials/Instructional Resources For This Unit:
Curriculum- McGraw Hill/ConnectED
www.discoveryeducation.com
https://www.brainpop.com/socialstudies/geography/
www.google.com/maps

Big Idea:
GEOGRAPHY STUDY
1. Map skills
2. Location
3. Place
4. Human environment interactions
5. Relationships among places
6. Relationships among regions
7. Geographic interpretations & predictions

Enduring Understandings:

Essential Questions:

1. Maps and globes can be constructed for information and interpretation.

1. How can you construct and interpret maps and globes?

2. Location on a map has meaning.

2. What does location mean on a map?

3. Maps are used to help interpret place and the relationship of places.

3. What does place mean in relationship to a map?

4. People are affected by changing environments.

4. How do people past and present adapt to changing environment?

5. Places affect communication, transportation, and society.

5. How do places affect communication, transportation and society?

6. Regions affect humans and society.

6. How do different regions affect humans?

7. Geography is helpful for interpreting, explaining, and predicting.

7. How is geography helpful in interpreting, explaining, and predicting?

Objective #1: Construct and interpret maps (historical & current)
Essential Question: How can you construct and interpret maps and globes?
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Standards:
GLE/CLE - EG.5.A.4, TS.7.B.4.a, TS.7.B.4.b C3 - D2.Geo.1.3-5, D2.Geo.2.3-5, D2.Geo.3.3-5 NCSS - Theme #3 People, Places and Environments
Academic Vocabulary
map key
boundaries
borders

compass rose
cardinal direction
intermediate directions

scale

latitude
longitude

Lesson Plans
Supporting Question #1

Supporting Question #2

How can you use map
symbols and keys to
interpret boundaries and
borders?

How can you use a
compass rose and
cardinal/ intermediate
directions when
interpreting a map?

Formative Performance
Task:
● Students will
analyze various
maps (local map,
state, or national
map)
● Students will
interpret various
map symbols:
land,
transportation,
political, and
natural.
● Students will use
symbols and keys
to determine
boundaries and
borders of
various locations.

Formative Performance
Task:
● Students will
demonstrate how
cardinal
directions
(N,S,E,W) are
used when
navigating
location on a
map.
● Students will
demonstrate how
intermediate
directions (NW,
NE, SW, SE) are
used when
navigating
location on a
map.

Supporting Question #3
How do you use a grid
map to find exact
locations?

Formative Performance
Task:
● Students will
explain why grid
maps are used
● Students will
interpret and
utilize city grid
maps

Supporting Question #4

Supporting Question #5

Supporting Question #6

How do you compare
distances using a map
scale?

How do you interpret and
use population maps?

How do you use latitude
and longitude to find
exact locations?

Formative
Performance Task:
● Students will
compare the ratio
relationships of a
map scale
● Students will use
a map scale to
measure
distances

Formative Performance
Task:
● Students will
interpret various
symbols found in
a population key
● Students will
analyze a
population map
based on the map
key symbols

Formative Performance
Task:
● Students will
define the
differences
between latitude
and longitude
● Students will be
given coordinates
to locate exact
locations
● Students will be
given exact
locations to
determine their
coordinates
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Summative Performance Task:
● Students will construct a map using various map symbols and key to determine an area’s features, borders, and boundaries.
● Students will construct a map and provide directions to determine locations using a compass rose with cardinal and intermediate directions.
● Students will show how to use a map scale to measure distance on a map.
● Students will analyze and demonstrate how to use a population map.
● Students will select exact locations, and determine their latitude and longitude.
Taking Informed Action:
● Brainstorm a list of when students/people need maps in the real world
● Use a compass rose to navigate relevant maps in our own community (school campus, neighborhood, parks, etc.)
● Explore on Google Maps, satellite images, and paper maps (Ex: Six Flags, The Zoo, St. Charles Main St., etc.)

Differentiation
How will we respond if students have not learned?
Interventions:
● Work with students in a small group to explain what a map is. Show many
examples of maps and talk about how they are useful for navigation. Create
a map together to show them how to do it.

How will we respond if students have already learned?
Extensions/Enrichments:
● Students create a map using a map key, compass and title. Students create
questions such as: How do I get from the library to the store? What
direction do I travel to get home from school? Etc.

Objective #2: Name and locate specific cities in MIssouri and places in the United States based on the study of historical and current figures.
Essential Question: What does location mean on a map?
Standards:
GLE/CLE - EG.5.B.4, TS.7.B.4.b C3 - D2.Geo.1.3-5, D2.Geo.2.3-5, D2.Geo.3.3-5 NCSS - Theme #3 People, Places and Environments
Academic Vocabulary
region
landforms

state
capital

river
mountain range

city
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Lesson Plans
Supporting Question #1

Supporting Question #2

Supporting Question #3

Supporting Question #4

Why are there regions in the United
States?

Why are there states and capitals?

Where are major river systems and
mountain ranges within the United
States?

Where are specific cities located in
Missouri and why?

Formative Performance Task:
● Students will examine a map
of the United States and
identify the 6 regions
● Students will explain why our
country is divided into regions

Formative Performance Task:
● Students will analyze a U.S. map
and recognize that there are 50
states and capitals.
● Students will justify and describe
the importance of capital locations
for states

Formative Performance Task:
● Students will locate river
systems and mountain ranges
on a U.S. map
● Students will infer the
relationships between major
river systems and mountain
ranges and how they’re
related

Formative Performance Task:
● Students will identify specific city
located in Missouri.
● Students will draw conclusions on
the location of the specific cities of
Missouri

Summative Performance Task:
● Students will compare and contrast two states and their capital locations. Students will critique the location for each capital.
● Students will create a fictional map and include river systems and mountain ranges and cite evidence for their location.
● Students will recall specific cities in Missouri and label them on a map.
Taking Informed Action:
● Assign a different state to each student in the class. Students will identify the region their state belongs to, explain the location of their state’s capital, identify the
river systems/mountain ranges, and locate major cities within their state.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will design a 51st state for our country. They will include the following:
region and capital location, develop new river systems/mountain ranges, and create
multiple major cities. Students will then prove why their new state is the best location
to live in.
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Objective #3 Identify and compare the diverse physical and human characteristics of specific regions within the nation.
Essential Question: What does place mean in relationship to other locations?
Standards:
GLE/CLE - EG.5.C.4a, EG.5.C.4.b., RI.6.A.4 C3 - D2.Geo.4.3-5, D2.Geo.5.3-5, D2.Geo.6.3-5 NCSS - Theme #2 Culture, Theme #3 People, Places and Environments
Academic Vocabulary
climate
topography
ecosystems
economy
religion

climate
topography
ecosystems
economy
religion

climate
topography
ecosystems
economy
religion

climate
topography
ecosystems
economy
religion

climate
topography
ecosystems
economy
religion

climate
topography
ecosystems
economy
religion

Lesson Plans
Supporting Question
#1
The Northeast:

Supporting Question
#2
The Southeast:

What physical
characteristics make up this
region (climate,
topography, bodies of
water, and ecosystems)?

What physical
characteristics make up this
region (climate, topography,
bodies of water, and
ecosystems)?

What diverse human
characteristics make up the
region (education,
language, economy,
religion, and etc.)?

What diverse human
characteristics make up the
region (education, language,
economy, religion, and
etc.)?

Formative Performance
Task:
● Students will examine
the Northeast's
climate, topography,
bodies of water, and
ecosystems

Formative
Performance Task:
● Students will examine
the Southeast's
climate, topography,
bodies of water, and
ecosystems

Supporting Question #3
The Midwest:

Supporting Question #4
The Mountain States:

Supporting Question #5
The West:

Supporting Question #6
The Southwest:

What physical
characteristics make up this
region (climate,
topography, bodies of
water, and ecosystems)?

What physical
characteristics make up
this region (climate,
topography, bodies of
water, and ecosystems)?

What physical
characteristics make up
this region (climate,
topography, bodies of
water, and ecosystems)?

What physical
characteristics make up
this region (climate,
topography, bodies of
water, and ecosystems)?

What diverse human
characteristics make up the
region (education,
language, economy,
religion, and etc.)?

What diverse human
characteristics make up
the region (education,
language, economy,
religion, and etc.)?

What diverse human
characteristics make up
the region (education,
language, economy,
religion, and etc.)?

What diverse human
characteristics make up
the region (education,
language, economy,
religion, and etc.)?

Formative Performance
Task:
● Students will examine
the Midwest's
climate, topography,
bodies of water, and
ecosystems

Formative Performance
Task:
● Students will
examine the
Mountain States’
climate, topography,
bodies of water, and
ecosystems

Formative Performance
Task:
● Students will
examine the West’s
climate,
topography, bodies
of water, and
ecosystems

Formative Performance
Task:
● Students will
examine the
Southwest’s climate,
topography, bodies
of water, and
ecosystems
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●

Students will examine
the Northeast’s
human characteristics:
education, language,
economy, religion,
and etc.

●

Students will examine
the Southeast’s human
characteristics:
education, language,
economy, religion, and
etc.

●

Students will examine
the Midwest’s human
characteristics:
education, language,
economy, religion,
and etc.

●

Students will
examine the
Mountain States’
human
characteristics:
education, language,
economy, religion,
and etc.

●

Students will
examine the West’s
human
characteristics:
education,
language, economy,
religion, and etc.

●

Students will
examine the
Southwest’s human
characteristics:
education, language,
economy, religion,
and etc.

Summative Performance Task:
● Students will create a flipbook of the 6 regions’ physical and human characteristics
Taking Informed Action:
● Examine various state brochures to critique their diverse human and physical characteristics of the state within the region.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students. Work in small groups.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will design a 51st state for our country (may use enrichment state from
object #2). Students will design a brochure including information about the new
state’s human and physical characteristics and how those characteristics fit within a
particular region.

Objective #4: Describe how people are affected by, depend on, adapt to and change their physical environments (past and present)
Essential Question #4: How do people past and present adapt to their changing physical environments?
Standards:
GLE/CLE - EG.5.D.4, RI.6.A.4, TS.7.A.4.a, TS.7.B.4.a, TS.7.D.4 C3 - D2.Geo.4.3-5, D2.Geo.5.3-5, D2.Geo.6.3-5, D2.Geo.7.3-5 NCSS - Theme #2 Culture, Theme #3 People, Places
and Environments
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Academic Vocabulary
physical environment
adaptation
Lesson Plans
Supporting Question #1
How did people in the past depend on, adapt to, and/or change their physical
environments ?

Supporting Question #2
How do people today adapt to and change to their physical environments?

Formative Performance Task:
● Students will explain how natural and human-made events from the past
affect people and their physical environment

Formative Performance Task:
● Students will explain how natural and human-made events from today can
affect people and their physical environment.

Summative Performance Task:
● Students will be given a historical map and a current map of a particular location. Students will compare and contrast how humans have affected the location’s
physical environment over time.
Taking Informed Action:
● Provide a map/images of historic St. Charles Main St. from the flood of 1993. vs. present day. Compare and contrast these two mediums and how human interactions
have affected this location.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students. Work in small groups.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will plan and develop a solution to a problem/issue in the community that is
related to natural events and/or human interactions within the environment.

Objective #5: Describe how changes in communication and transportation technologies affect people’s lives (past and present)
Essential Question 5: How do places affect communication, transportation, and society?
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Standards:
GLE/CLE - EG.5.E.4, C3 - D2.Geo.7.3-5, D2.Geo.9.3-5 , NCSS - Theme #3 People, Places and Environments, Theme #8 Science, Technology, and Society
Academic Vocabulary
communication
technologies
Lesson Plans
Supporting Question #1:
How did communication and technologies in the past affect people's lives based on
their geographic location?

Supporting Question #
How does communication and technologies in the present affect people’s lives
today based on their geographic location?

Formative Performance Task:
● Students will classify the communication and technology needs from various
time periods in history and the limitations faced due to geographic locations
● Students will make a connection on how technology available during a
particular time period impacted people’s ability to communicate from to
place to place

Formative Performance Task:
● Students will classify the communication and technology needs during
present day

Summative Performance Task:
● Students will develop a t-chart organizer and contrast past and present communication needs within a particular geographic location.(Example- 1900 vs. 2000
communication and technology needs of the geographic location: California)
Taking Informed Action:
● Identify familiar places where certain locations still lack the technology necessary to communicate with today’s culture.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students. Work in small groups.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will pick a specific rural location of their choice and research the advantages
and disadvantages of its location compared to an urban city.
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Objective #6: Identify different kinds of regions and analyze how their characteristics affect humans
Essential Question 6: How do different regions affect humans?
Standards:
GLE/CLE - EG.5.F.4, TS.7.B.4.a C3 - D2.Geo.7.3-5 NCSS - Theme #3 People, Places and Environments, Theme #4 Individual Development and Identity
Academic Vocabulary
economy
society
governance
culture
Lesson Plans
Supporting Question
#1
How does the Northeast
region affect human
history, economy,
governance, society, and
culture?

Formative
Performance Task:
● Students will describe
the affect human
history, economy,
governance, society, and
culture has had on the
Northeast region

Supporting Question
#2
The How does the
Southeast region affect
human history, economy,
governance, society, and
culture?

Formative Performance
Task:
● Students will describe
the affect human
history, economy,
governance, society,
and culture has had on
the Southeast region

Supporting Question #3
How does the Midwest
region affect human
history, economy,
governance, society, and
culture?

Formative
Performance Task:
● Students will describe
the affect human
history, economy,
governance, society,
and culture has had on
the Midwest region

Supporting Question
#4
How does the Mountain
States region affect human
history, economy,
governance, society, and
culture?

Formative
Performance Task:
● Students will describe
the affect human
history, economy,
governance, society,
and culture has had on
the Mountain States
region

Supporting Question #5

Supporting Question #6

How does the West
region affect human
history, economy,
governance, society, and
culture?

How does the Southwest
region affect human
history, economy,
governance, society, and
culture?

Formative
Performance Task:
● Students will describe
the affect human
history, economy,
governance, society,
and culture has had on
the West region

Formative
Performance Task:
● Students will describe
the affect human
history, economy,
governance, society,
and culture has had on
the Southwest region
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Summative Performance Task:
● Students will be placed in 6 cooperative learning groups and assigned a geographic region for each group. Each group will research their region’s human history,
economy, governance, society, and culture and report out to the rest of the class via slideshow presentation
Taking Informed Action:
● Debate which geographic region students would rather live in based on its human history, economy, governance, society, and culture

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students. Work in small groups.
Give students more research, exploration, and inquiry time, if needed

How will we respond if students have already learned?
Extensions/Enrichments:
Students will create a top 10 list persuading their audience to move to a geographic
region

Objective #7: Use geography to interpret the past and predict future consequences
Essential Question 7: How is geography helpful in interpreting, explaining, and predicting?
Standards:
GLE/CLE - EG.5.G.4, TS.7.B.4.a C3 - D2.Geo.5.3-5, D2.Geo.11.3-5 NCSS - Theme #2 Time, Continuity, and Change, Theme #3 People, Places and Environments
Academic Vocabulary
population
Lesson Plans
Supporting Question #1:
Why have rivers played an important role in human transportation?

Supporting Question #2
What will likely happen if the population of a city increases considerably?
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Formative Performance Task:
● Students will identify major rivers throughout the U.S. from the past and
compare them to present day river systems
● Students will then predict future patterns based on today’s geographic
conditions

Formative Performance Task:
● Students will examine various cities and predict whether certain cities can
sustain a significant population increase based on its geographic location

Summative Performance Task:
Students will construct an open-response to the following prompt: Think about living in a suburb versus living in the center of a city or town. Based on your future predictions
for that area, list a few things you might like or dislike about each area.
Taking Informed Action:
Provide a map of Missouri and locate the cities of St. Louis and Columbia, Missouri. Discuss their current conditions, the town's, roads, and travel time between them, and
predict how the landscapes between these two cities could change in the future?

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students. Work in small groups.
Give students more research, exploration, and inquiry time, if needed

How will we respond if students have already learned?
Extensions/Enrichment
Students will imagine that their school enrollment will increase by 300 students for
next year. Design a blueprint for your school in order to accommodate for more
classrooms and facilities. Think about all geographic factors currently affecting your
location, and be cautious of future limitations that could affect your design
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Geography
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student will:
● Construct and interpret various types of maps
● Name and locate specific cities in MIssouri and places in the United States based on the study of historical
and current figures.
● Identify and compare the diverse physical and human characteristics of specific regions within the nation.
● Describe how people are affected by, depend on, adapt to and change their physical environments (past
and present)
● Describe how changes in communication and transportation technologies affect people’s lives (past and
present)
● Identify different kinds of regions and analyze how their characteristics affect humans
● Use geography to interpret the past and predict future consequences

SAMPLE TASKS
●

Students will design a blueprint for their school in
order to accommodate for more classrooms and
facilities due to a possible increase of 300 students.
Think about all geographic factors currently affecting
your location, and be cautious of future limitations
that could affect your design.

●

Students will examine the climate, topography, bodies
of water, and ecosystems for the various regions of
the United States.
Students will examine the human characteristics:
education, language, economy, religion, and etc. for
the various regions of the United States.
Students will construct a map using various map
symbols and key to determine an area’s features,
borders, and boundaries and determine locations
using a compass rose with cardinal and intermediate
directions.

●

●

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Map key, boundaries, borders, compass rose, cardinal directions, intermediate directions, scale,
latitude, longitude, region, landforms, state, capital, river, mountain range, city, climate,
topography, ecosystems, economy, religion, physical environment, adaptation, communication,
technologies, economy, society, governance, culture, population
● Performs basic processes, such as:
○ Labels compass rose, identifies physical and human characteristics of specific regions within the
nation,

●
●

Students will construct flashcards with definitions.
Students will label parts of a map.

However, the student exhibits major errors or omissions regarding the more complex ideas and processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more complex
ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 2 - History
Content Area: Social Studies

Unit Title: History

Course/Grade Level: Fourth Grade

Unit Duration: 8 weeks

Materials/Instructional Resources For This Unit:
● Textbook
● Access to BrainPop Jr.
● Access to Discovery Education
○ Map-Guided Inquiry - Native American Cultures:
https://goo.gl/u97aGV
○ Other interactive investigations: http://goo.gl/xkyQpV
● Kids.gov
○ Links to Declaration of Independence, Bill of Rights, Constitution https://goo.gl/zdibkG
● Books for read alouds

Big Idea:
1. Movement of people
2. Cultural Interactions
3. Contributions of Significant Individuals
4. American Revolution
5. Political Developments and Reform

Enduring Understandings:

Essential Questions:

1.
2.
3.
4.
5.
6.

There was migration of Native Americans before Europeans came to America.
Europeans started settlements and explored early America.
Cultural interactions led to conflict during the colonial times.
There were contributions made by significant individuals during the colonial
times.
There were many factors that led to the success of the colonists during the
American Revolution.
There were significant reasons that political documents were created in early
America.

1.
2.
3.
4.
5.
6.

What was the migration of the Native American pre-European settlement like?
What was the exploration and early settlement of America by Europeans like?
What were the cultural interactions/conflicts during the colonial times?
What were the contributions of significant individuals up to 1800?
What were the important factors of the American Revolution?
What were the causes and consequences of the political documents created in
early America?

Objective #1: Describe the migration of Native American pre-European settlements
Essential Question: What was the migration of the Native American pre-European settlement like?
Standards:
GLE/CLE - H.3.B.4.a, RI.6.A.4, RI.6.C.4, RI.6.D.4, RI.6.E.4, TS.7.B.4.a C3 - D.2.His.1.3-5 NCSS - Theme #1 Culture; Theme #3 People, Places, and Environments
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Academic Vocabulary
Migration
native American
Pre-European
settlement
Lesson Plan
Supporting Question #1
How did the migration of the native Americans affect
early America?

Supporting Question #2
How did the native Americans migrate during early
America?

Supporting Question #3
Where did the native American migrate to during early
America?

Formative Performance Task:
● Students will define migration, native
American, Pre-European, and settlement.
● Students will investigate how the migration of
early Native Americans affected early America.

Formative Performance Task:
● Students will summarize citing evidence how
the Native Americans migrated during early
America.

Formative Performance Task:
● Students will construct a map of the places that
Native Americans migrated.

Summative Performance Task:
● Students will create a booklet on different tribes of Native Americans
● Students will analyze the lifestyles and differences of Native American cultures before and after Europeans came to America, including celebrations, customs, food,
dress, traditions, stories, songs, etc. that represent their culture.
● Students will conduct an interview with another student taking on the role of the native American describing how life was like before the Europeans came to
America.
Taking Informed Action:
● Students will look into how their community would be different if the migration hadn’t occurred during pre-European time. Students will create a display that
includes the information found.
Interdisciplinary Connection:
● Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.

How will we respond if students have already learned?
Extensions/Enrichments: Students will create a QR activity to display around the
school for the school community to understand how the native Americans migrated
throughout early America.
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Give students more research, exploration, and inquiry time, if needed

Objective #2 Outline the discovery, exploration and early settlement of America by Europeans
Essential Question: What was the exploration and early settlement of America by Europeans like?
Standards:
GLE/CLE - H.3.A.4.b, RI.6.E.4, TS.7.B.4.b C3 - D2.His.1.3-5, D2.His.5.3-5, D2.His.6.3-5, D2.His.14.3-5, D2.His.16.3-5 NCSS - Theme #2 Time, Continuity, and Change, Theme #9
Global Connections
Academic Vocabulary
Discovery
Exploration
Pre-Europeans
Lesson Plan
Supporting Question #1:
● What was the discovery of early America by
Europeans like?

Supporting Question #2:
● What was the exploration of early America
like?

Supporting Question #3:
● What was the early settlement by Europeans
like?

Formative Performance Task:
● Students will define discovery and exploration
and pre-Europeans.
● Students will identify how the Europeans
discovered early America.

Formative Performance Task:
● Students will create an outline/timeline
showing how Europeans explored early
America.

Formative Performance Task:
● Students will be given a graphic organizer to
identify patterns of the pre-Europeans.

Summative Performance Task:
Students will be given a graphic organizer to compare and contrast the reasons why pre-Europeans came and colonized early America.
Taking Informed Action:
● Students will investigate different challenges their community would be facing if the Europeans never set up settlements.
Interdisciplinary Connection:
● Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.
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Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed

How will we respond if students have already learned?
Extensions/Enrichments:
Research the impact of early American discovery and exploration on America today.
Create a presentation to of your findings.

Objective #3 Examine cultural interactions and conflicts among groups through Colonial Times
Essential Question: What were the cultural interactions/conflicts during the colonial times?
Standards:
GLE/CLE - H.3.B.4, RI.6.B.4, PC.1.D.4, PC.1.E.4 C3 - D2.His.4.3-5, D2.his.5.3-5, D2.His.14.3-5, D2.His.16.3-5 NCSS - Theme #2 Time, Continuity, and Change; Theme #5
Individuals, Groups, and Institutions, Theme # 6 Power, Authority, and Governance, Theme #10, Civic Ideals and Practices
Academic Vocabulary:
Culture
Interaction
Conflict
Native Americans
Immigrants
Africans
Lesson Plan
Supporting Question #1:
● What were the cultural interactions and conflicts among Native Americans, immigrants from Europe, and Africans brought to America?
Formative Performance Task:
● Students will define culture, interaction, conflict, Native Americans, Immigrants, Africans.
● Students will research and organize the relationships among the above mentioned groups of people.
● Students will create a graphic organizer that summarizes how they interact and their conflicts.

Summative Performance Task:
● Students will create a Gallery Walk…Students create a graphic organizer or infographic that includes important information about cultural interactions and conflicts
and the processes/methods for resolving the conflicts among the three mentioned groups. Students then post them on the wall for students to get up and view
different visual representations of the interactions and conflicts.

197

Taking Informed Action:
● Students will research people and society that are important to Missouri’s cultural heritage and the ways they have artistically represented their cultural heritage.
● Students will do an oral presentation of the information gathered.
Interdisciplinary:
● Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will choose one of the above groups and write a letter to someone
explaining how they were important to the cultural interactions and conflicts of early
America and how they affected America as it is today.

Objective #4 Identify and describe contributions of significant individuals up to 1800.
Essential Question: What were the contributions of significant individuals up to 1800?
Standards:
GLE/CLE - H.3.C.4 , PC.1.E.4 TS.7.D.4 C3 - D2.His.3.3-5, D2.His.10.3-5 NCSS - Theme #5 Individuals, Groups, and Institutions
Academic Vocabulary:
Significant Individuals
Lesson Plan
Supporting Question #1:
● Students will collect information about the following as to why they are considered significant to America: A variety of explorers, Founding Fathers, King George the
III, Pocahontas, Squanto, William Penn, Nathaniel Greene, Abigail Adams, Crispus Attucks, etc...
Formative Performance Task:
● Students will develop a logical argument as to why the above mentioned people were significant in the making of America.
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Summative Performance Task:
● Students will write a biography about the contributions of significant individuals up to the 1800’s. Students will cite evidence of why the person is important to early
America.
Taking Informed Action:
● Students will research and create a poster/presentation of present day important individuals from their community. Students will include why they are important to
their community.
Interdisciplinary:
● Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
● Students will create a slideshow of several individuals not mentioned in the
biographies and present to the class. Students will include the reasons why
they are important to early America.
● Students will create a Bio Poem about one of the above mentioned
significant Individuals.
To describe a character or a person, write
a poem that includes:
Line 1) First Name
Line 2) 3–4 adjectives that describe the person
Line 3) Important relationship
Line 4) 2–3 things, people, or ideas that the
person loved
Line 5) 3 feelings the person experienced
Line 6) 3 fears the person experienced
Line 7) Accomplishments
Line 8) 2–3 things the person wanted to see happen
or wanted to experience
Line 9) His or her residence
Line 10) Last name
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Objective #5 Explain the American Revolution including why the American colonists were successful.
Essential Question: What were the important factors of the American Revolution?
Standards:
GLE/CLE - H.3.D.4, TS.7.D.4, TS.7.E.4.a, TS.7.E.4.b C3 - D2.His.3.3-5, D2.His.6.3-5, D2.His.16.3-5 NCSS - Theme #2 Time, Continuity, and Change; Theme #5 Individuals, Groups,
and Institutions, Theme # 6 Power, Authority, and Governance, Theme #10, Civic Ideals and Practices
Academic Vocabulary:
American Revolution
Patriots
Loyalists
Lesson Plan
Supporting Question #1:
What were the causes that led to the
American Revolution?

Supporting Question #2:
What were the perspectives of the Patriots and the
Loyalists?

Supporting Question #3:
Why were the American Colonists successful?

Formative Performance Task:
● Students will be given a graphic organizer to
analyze and interpret the causes of the
American Revolution?

Formative Performance Task:
● Students will interpret the different acts that
were forced on Patriots and the Loyalists.

Formative Performance Task:
● Students will develop and support a series of
claims about how the colonists were
successful.

Summative Performance Task:
● Students will create a front page newspaper article to inform the factors that influenced the American Revolution. It should include the perspectives of the patriots
and loyalists and also explain why the American colonists were successful.
Taking Informed Action:
● Students will brainstorm how their community would be different if the Colonists were not successful during the American Revolution.
Interdisciplinary:
● Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?

How will we respond if students have already learned?
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Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

Extensions/Enrichments:
● Students will take the information collected when brainstorming what would
be different if the colonists were not successful and debate the information
in small groups.

Objective #6 Explain the causes and consequences of major political developments and reform.
Essential Question: What were the causes and consequences of the political documents created in early America?
Standards:
GLE/CLE - H.3.E.4, T.S.7.A.4.a, TS.7.B.4.a, TS.&.D.4, TS.7.E.4.a, TS.7.E.4.a, PC.1.A.4, PC.1.A.4, PC.1.B.4.a, PC.1.B.4.b, PC1.B.4.c, PC.1.C.4.a
PC.1.C.4b, C3 - D2.Civ.2.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.His.6.3-5, D2.His.14.3-5 NCSS - Theme #2 Time, Continuity, and Change; Theme #5 Individuals, Groups, and
Institutions, Theme # 6 Power, Authority, and Governance, Theme #10, Civic Ideals and Practices
Academic Vocabulary:
The Declaration of Independence
Articles of Confederation
The Constitution
The Bill of Rights
Inalienable rights
Consent of the governed
Redress of grievances
Limited government
Rule of law
Majority rule
Minority rights
Separation of powers
Checks and balances
Popular sovereignty
Rights and freedoms
Lesson Plan
Supporting Question #1:
● What were the causes and consequences of The Declaration of Independence, Articles of Confederation, The Constitution, and The Bill of Rights?
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Formative Performance Task:
● Students will define the following: The Declaration of Independence, Articles of Confederation, The Constitution, and The Bill of Rights.
● Students will be given a graphic organizer to compare each of the above items and how they helped form America’s government.
● Students will make a timeline of when each was written.

Summative Performance Task:
Construct an argument with evidence that addresses the above mentioned political reforms with how they affected the forming of our government in the form of an essay.
Taking Informed Action:
● Students will brainstorm a list of changes that would have occurred in their community if one/ or more of the above political reforms never came to be written.
Interdisciplinary Connection:
● Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will work in groups to create a KAHOOT quiz about the information written
during the summative performance task.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: History
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

Students will write a letter to a group/individual explaining how
they were important to the cultural interactions and conflicts of
early America and how they affected America as it is today.

3.0

The student will:
●
Investigate how the migration of early Native Americans affected early America.
●
Analyze the lifestyles and differences of Native American cultures before and after Europeans came to
America.
●
Create an outline/timeline showing how Europeans explored early America
●
Demonstrate the cultural interactions and conflicts among the Native Americans, Immigrants, and
Africans that were brought to America.
●
Analyze the contributions of significant individuals up to the 1800’s and discuss their effect on early
America.
●
Discuss the important factors of the American Revolution
●
Explain the causes and consequences of major political developments and reform created in early
America (including Declaration of Independence, the Articles of Confederation, the Constitution, and
the Bill of Rights).

●

Students will discuss the journey taken and the effect that it had on
early America.
Students will research the differences between Native American
cultures before and after Europeans came to America and discuss
the differences and the effects that migration had on the Native
Americans.
Students will create a timeline/outline that traces the steps of
discovery and exploration of America by the Europeans.
Create a graphic organizer or infographic that includes important
information about cultural interactions and conflicts among the
Native Americans, Immigrants, and Africans that were brought to
America
Students will create a front page newspaper article to inform the
factors that influenced the American Revolution. It should include
the perspectives of the patriots and loyalists and also explain why
the American colonists were successful.
Construct an argument with evidence that addresses the political
reforms in early America with how they affected the forming of our
government in the form of an essay.

●

●
●

●

The student exhibits no major errors or omissions.
●

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
●
Recognizes or recalls specific terminology, such as:
○
Migration, Native American, Pre-European, Settlement, Discovery, Exploration, PreEuropeans, Culture, Interaction, Conflict, Immigrants, Africans, Significant Individuals,
American Revolution, Patriots, Loyalists, The Declaration of Independence, Articles of
Confederation, The Constitution, The Bill of Rights, Inalienable rights, Consent of the
governed, Redress of grievances, Limited government, Rule of law, Majority rule, Minority
rights, Separation of powers, Checks and balances, Popular sovereignty, Rights and
freedoms
●
Performs basic processes, such as: construct a map of the migration path, compares/contrasts the
Native American cultures before and after Europeans came to America

●
●
●

Students will construct vocabulary flashcards with definitions and
online vocabulary practice
Students will construct a map of the migration of early native
Americans
Students will construct a Venn Diagram to show the similarities and
differences of the culture of Native Americans before and after
Europeans came to America.

However, the student exhibits major errors or omissions regarding the more complex ideas and processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

203

Unit Overview - Unit 3 - Economics
Content Area: SOCIAL STUDIES

Unit Title: ECONOMICS

Course/Grade Level: 4th Grade

Unit Duration: 8 weeks

Materials/Instructional Resources For This Unit:
Curriculum- McGraw Hill/ConnectED
www.brainpop.com
http://goo.gl/Cd6yEh (supply and demand activity)
www.pbs.org
discoveryeducation.com

Big Idea:
ECONOMIC STUDY
1. Economic concepts
2. Taxes
3. Economy influences

Enduring Understandings:
1. Savings and financial investments have similarities and differences.
2. Supply and demand affect our economy.
3. Profit and loss affect economic decisions.
4. Taxes are utilized to provide goods and services.
5. Factors influence changes in regional economies.

Essential Questions:
1. What are the similarities and differences between saving and financial
investment?
2. What is supply and demand?
3. What is the relationship between profit and loss in economic decisions?
4. How does the government utilize taxes to provide goods and services?
5. What factors influence changes in regional economies?

Objective #1 Compare and contrast saving and financial investment.
Essential Question: What are the similarities and differences between saving and financial investment?
Standards:
GLE/CLE - E.4.A.4.a C3 - D2.Eco.10.3-5, NCSS - Theme #7 Production, Distribution, and Consumption
Academic Vocabulary
saving
budget

income
debt
financial investment
Lesson Plan

Supporting Question #1:

Supporting Question #2:
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What does saving mean and how does it influence our economy?
Video resource: Cyberchase - http://www.pbslearningmedia.org/resource/fc855df0c290-4020-8f25-b2383216c1e7/fc855df0-c290-4020-8f25-b2383216c1e7/

What are financial investments and how do they influence our economy?

Formative Performance Task:
● Students will define the vocabulary word savings
● Students will interpret budget examples and determine if the income is
greater than the spending within the budget
● Students will describe how saving influences our economy when it comes to
needs and wants within a budget

Formative Performance Task:
● Students will define the vocabulary word financial investments
● Students will be given tasks cards with a fixed income. Students will set a
budget and decide how they will allocate their money
● Students will explain why financial investments influence our economy

Summative Performance Task:
● Students will be placed in 3 socioeconomic groups (lower class, middle class, and upper class). With each group, they will be given a fixed income and create a budget
that includes saving and spending needs. After establishing a budget and calculating the savings over a period time, the 3 groups will compare and contrast each of
their savings and financial investment plans
Taking Informed Action:
● Students will develop a personal budget based on their own actual income they receive over a given period of time. They will factor in their allowance, additional
earnings, and spending/consumer needs they might have. Once their savings is determined, students will set goals on future financial investments and design a
timeline until they reach their savings goal.
● Online Resource: http://pbskids.org/cyberchase/activities/make-savings-diary/
Interdisciplinary Connection:
Students will use math skills to complete a budget and calculate savings over a period of time.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will be given a fictional company budget and income. Students will analyze
the company's current expenses vs. company saving and design a new budgeting
system to earn the company more money for wiser savings/financial investments

Objective #2: Explain supply and demand
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Essential Question: What is supply and demand?
Standards:
GLE/CLE - E.4.A.4.b, C3 - D2.Eco.3.3-5, D2.Eco.6.3-5 , NCSS - Theme #7 Production, Distribution, and Consumption
Academic Vocabulary
supply
demand
goods
services
producers
consumers
Lesson Plan
Supporting Question #1
What are the cause and effect relationships of supply and demand?
Formative Performance Task:
● Students will define the differences between goods and services
● Students will classify and sort lists/examples of various goods and services that consumers need
● Students will be provided multiple producer scenarios of the following: high supply=low demand, low supply=high demand

Summative Performance Task:
Students will be given an allotted allowance to purchase goods (materials- popsicle sticks, rubber bands, tape, string etc,) to design a product. Students will determine a price
for their product, sell their good in a class store, and assess the supply and demand of their product.
Taking Informed Action:
Students will be given a real life product/service (ex: Pokemon cards, talking dolls, video games, electronics etc.) and compare its supply and demand relationship when the
demand was at it’s highest, in comparison to when the product/service was at it’s lowest demand. Students will identify patterns and relationships to the causes of these
changes.
Interdisciplinary Connection:
Students will use math skills to sell goods in the class store and determine if their goods are in demand or if their supply is too high.

Differentiation
How will we respond if students have not learned?

How will we respond if students have already learned?
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Interventions:
Give even more background information to students, based on student needs.Provide
notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed

Extensions/Enrichments:
Create a diagram showing the conditions (supply and demand) that cause price to go
up or down.

Objective #3: Explain the relationship of profit and loss in economic decisions.
Essential Question: What is the relationship between profit and loss in economic decisions?
Standards:
GLE/CLE - E.4.A.4.c, TS.7.E.4.a C3 - D2.Eco.7.3-5 , NCSS - Theme #7 Production, Distribution, and Consumption
Academic Vocabulary
Profit
Financial loss
Revenue
Income
Lesson Plan
Supporting Question #1
What is the relationship between profit and loss in economic decisions?
Video Resource: Making Dough: Profit and Loss - http://google.discoveryeducation.com/player/view/assetGuid/CCFBD9A8-98DA-458A-A7D4-F74DC04C47FF
Formative Performance Task:
● Students will define the differences between profit and loss
● Students will be provided with task card business scenarios to determine to the profit vs. loss of the company

Summative Performance Task: Students will describe the economic effects of a business that suffers financial loss and the possible outcomes for the community in which the
business operates. Students will also describe the opposite effects (if the business makes a profit).
Taking Informed Action:
Students will look at the profit/loss statements for the school/class store and determine what steps need to be made to increase profits.
Interdisciplinary Connection: Students will be using math skills to determine a company’s revenue and profit and loss based on sales.
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Objective #4: Explain how the government utilizes taxes to provide goods and services.

Essential Question: How does the government utilize taxes to provide goods and services?
Standards:
GLE/CLE - E.4.C.4, TS.7.D.4 C3 - D2.Eco.12.3-5 , NCSS - Theme #7 Production, Distribution, and Consumption
Academic Vocabulary
Sales tax
Income tax
Goods
Services
Lesson Plan
Supporting Question #1:
How does the government collect taxes?
●
●

●

Students will watch the Brainpop video- taxes.
Students will experience where their taxes go and how taxes support them
via an online interactive module - http://pbskids.org/democracy/mygovernment/
Students will compare and contrast multiple sales receipts and pay stubs and
look at the percentages collected at the federal and state levels.

Supporting Question #2:
What goods and services are provided by the government using tax dollar money?
●

Students will make a 3 column chart on how the government spends tax dollar
money at the federal, state, and local levels
FEDERAL
STATE
LOCAL
Highways
State parks Schools
Military
Stadiums,
Fire department
expenses
museums
Police
monuments
department

Summative Performance Task: Students will be given a tax return scenario (see Brainpop taxes activity link below) and complete a 1040EZ to analyze how an income and
other personal factors can affect the amount of taxes he/she needs to pay to the government.
https://www.brainpop.com/math/ratioproportionandpercent/taxes/activity/#=standard
Taking Informed Action:
Students will each be given a state and will look up the sales tax percentage for their particular state.
Interdisciplinary Connection:
Using the information from the taking informed action activity above, the teacher will provide a grocery list of items purchased. Students will solve multiple math problems by
calculating the sales tax percentage for different states.
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Differentiation
How will we respond if students have not learned?
Interventions:
● Give even more background information to students, based on student
needs.Provide notes, vocabulary flashcards, study guides to students.
● Give students more research, exploration, and inquiry time, if needed

How will we respond if students have already learned?
Extensions/Enrichment:
● Students will write an opinion letter to the government on how they should
spend tax dollars wiser at the federal, state, and local levels of government.

Objective #5: Interpret the factors, past and present, that influence changes in regional economies.
Essential Question: What factors influence changes in regional economies?
Standards:
GLE/CLE - E.4.D.4, TS.7.B.4.a, TS.7.E.4.a C3 - D2.Eco.2.3-5, NCSS - Theme #7 Production, Distribution, and Consumption, Theme #8 Science, Technology, and Society, Theme
#9 Global Connections
Academic Vocabulary
regional
economy
factors
population
technology
communication

movement
migration
Human Resources
Capital Resources
Natural Resources
Lesson Plan

Supporting Question #1:
How do technology, migration, and all types of resources affect regional economies?
Formative Performance Task:
● Students will define the vocabulary words regional, economy, factors,
technology, movement, and resources.
● Students will explain how factors can influence a region’s economy.
● Students will describe the changes they have seen in the area in which they
live (examples: new houses being built, stores and restaurants being built,
roads being improved, etc.)

Formative Performance Task:
● Students will determine which technology has had an effect on economies in
the past, present, and future.
● Students will determine the cause/effect that migration has had on
economies in the past, present, and future.
● Students will determine which resources had an effect on on economies in
the past, present, and future.
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Summative Performance Task:
● Students will be given several different factors and determine which factors had an effect on the past, present, and future
Taking Informed Action:
● Students will predict what would happen if their neighborhood migrated to another region. How would that migration impact the people in the community of that
particular area?
Interdisciplinary Connection: Students will read a nonfiction article on a form of technology and examine how it has impacted our economy.

Differentiation
How will we respond if students have not learned?
Interventions:
● Flashcards and vocabulary games
● Give even more background information to students, based on student
needs.Provide notes, vocabulary flashcards, study guides to students.
● Give students more research, exploration, and inquiry time, if needed

How will we respond if students have already learned?
Extensions/Enrichments:
● Develop a plan for economic growth for St. Charles city based on information
gathered during research of the city’s past and present economic situations.
● Students will research an specified area of the United States, and discuss how
the region has changed over the last 200 years due to the influence of various
factors such as technology, communication, movement, resources, etc.
● Students will create an economic situation in which technology, migration,
and/or resources played an important factor in the economy.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Economics
SCORE
4.0

DESCRIPTION
In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

SAMPLE TASKS
●

●

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student will:
●
Compare and contrast saving and financial investment
●
Explain the relationship of profit and loss in economic decisions.
●
Explain the relationship of profit and loss in economic decisions.
●
Explain how the government utilizes taxes to provide goods and services.
●
Interpret the factors, past and present, that influence changes in regional economies.

●

●
●

●
The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
●
Recognizes or recalls specific terminology, such as:
○
saving, budget, income, debt, financial investment, supply and demand, goods, services,
producers, consumers, profit, financial loss, sales tax, income tax, regional, economy, factors,
population, technology, communication, movement, migration, Human Resources, Capital
Resources, Natural Resources
●
Performs basic processes, such as:
○
keep track of their own income
○
determine which goods and services they use

●

●
●

Students will write an opinion letter to the government on
how they should spend tax dollars wiser at the federal, state,
and local levels of government.
Students will develop a plan for economic growth for St.
Charles City based on information gathered during research
of the city’s past and present economic situations.

Students will be given tasks cards with a fixed income.
Students will set a budget and decide how they will allocate
their money
Students will explain why financial investments influence our
economy
Students will be given an allotted allowance to purchase
goods (materials- popsicle sticks, rubber bands, tape, string
etc,) to design a product. Students will determine a price for
their product, sell their good in a class store, and assess the
supply and demand of their product.
Students will be given several different factors and determine
which factors had an effect on the past, present, and future.
Students will make a 3 column chart on how the government
spends tax dollar money at the federal, state, and local levels

Students will create vocabulary flashcards
Students will track income on a chart

However, the student exhibits major errors or omissions regarding the more complex ideas and processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas
and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 4 - Civics
Content Area: SOCIAL STUDIES

Unit Title: CIVICS

Course/Grade Level: 4th Grade

Unit Duration: 8 weeks

Materials/Instructional Resources For This Unit:
Curriculum- McGraw Hill/ConnectED
Online Resources
● www.brainpop.com
● www.icivics.org
Library of Congress
● Primary Resource: Symbols of the United States - http://goo.gl/utwI1g
Kids.gov
● Three Branches of Government - https://goo.gl/bivwBF

Big Idea:
1. Documents that Shaped Constitutional Democracy
2. Governance Systems
3. People - Groups and Cultures

Enduring Understandings:
Essential Questions:
1. Purposes and Principles of the Declaration of Independence, the Constitution,
1. What are the purposes and principles of the Declaration of Independence, the
and the Bill of Rights
Constitution, and the Bill of Rights?
2. Character Traits and Civic Attitudes of Significant Individuals
2. What were the character traits and civic attitudes of significant individuals of
3. Roles of Citizens and Governments in carrying out Constitutional Principles
the past?
including the purpose of Government
3. What are the roles and purposes of government to carry out constitutional
4. Knowledge of the Symbols of State and Nation
principles?
5. Functions and Processes of Governmental Systems including Decision Making
4. What are the symbols of our state and nation?
6. Conflict Resolution Processes - Colonial Period and Current Processes
5. What are the processes and functions of governmental systems in decision
7. Cultural Characteristics - People, Ideas, Beliefs, Heritage, Preservation, and
making?
Changes in Societal Roles and Status of Various Group
6. What are the methods of resolving conflict and dispute resolution?
7. What are the cultural characteristics of people, cultures, preservation of
heritage, changing societal roles and the status of various groups?

Objective #1: Research and analyze the text of the Declaration of Independence to determine important principles.
Essential Question: What are the purposes and principles of the Declaration of Independence, the Constitution, and the Bill of Rights?
Standards:
GLE/CLE - PC.1.A.4, TS.7.A.4.a, TS.7.A.4.b, TS.&.D.4, TS.7.E.4.a
3C - D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5, D2.Civ.8.3-5, D2.Civ.9.3-5, D2.Civ.10.3-5,
D2.Civ.12.3-5, D2.Civ.14.3-5 NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance
Theme #10 Civic Ideals & Practices
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Academic Vocabulary:
Inalienable rights
Declaration of Independence
Loyalists

consent of the governed
Militia
Patriots

redress of grievances
treason
Lesson Plan

Supporting Question:
What is the Declaration of Independence and why was it written?

Supporting Question:
What are the relationships between inalienable rights, government by consent of the
governed, and the redress of grievances ?

Formative Performance Task:
1. Students will watch the Brainpop.com video: Declaration of Independence,
and be able to discuss the importance of why it was written.
2. Students will read and discuss the actual Declaration of Independence
document.
3. Students will interpret the document in partner work or in small groups;
highlighting important sentences, words, and phrases that stand out.
4. Students come together as a class and discuss the purpose of the
document.

Formative Performance Task:
Students will construct a triangle organizer. For each vertex of the triangle, label
inalienable rights, consent of the governed, and the redress of grievances.
Students will complete the organizer and define each of the terms listed above,
showing their cause and effect relationships.

Summative Performance Task:
● Students will complete a “Start, Stop, and Continue” organizer on the Declaration of Independence. Students will construct one sentence to “start” or add to the
document, one sentence to “stop” or remove, and one sentence to “continue” or which they find most important to continue and justify why.
Taking Informed Action:
● As a class students will develop a declaration of independence to establish their own inalienable rights, how they want to be represented and governed, and how
they would want to address their grievances.
Interdisciplinary Connection:
● Students will read nonfiction books in reading to develop stronger background knowledge on the process of creating the Declaration of Independence.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of the Declaration of Independence, and the following terms:
alienable rights, consent of the governed, and redress of grievances.
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Objective #2: Explain the weaknesses inherent in the Articles of Confederation that led to the Constitution.
Essential Question: What are the purposes and principles of the Declaration of Independence, the Constitution, and the Bill of Rights?
Standards:
GLE/CLE - PC.1.B.4.a, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.D.4, TS.7.E.4.a C3 - D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5, D2.Civ.8.3-5, D2.Civ.9.3-5, D2.Civ.10.3-5,
D2.Civ.12.3-5, D2.Civ.14.3-5 NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme
#10 Civic Ideals & Practices
Academic Vocabulary:
Articles of Confederation

National Government

Constitution
Lesson Plan

Supporting Question:
Why were the Articles of Confederation created and what were
Formative Performance Task:
1. Students will create a timeline for the Declaration of Independence of 1776 and the U.S. constitution of 1789 and analyze the time inbetween that the Articles of
Confederation went into effect.
2. Students will watch the Brainpop.com video: Articles of Confederation.
3. Students will classify the advantages and disadvantages of the Articles of Confederation in an organizer.

Summative Performance Task:
● Students will justify in a constructed response why the Articles of Confederation had to created and why they were important once America established its
independence. Students will also justify why Shay’s Rebellion was necessary for the Articles of Confederation in order to construct the U.S. Constitution.
Taking Informed Action:
● Identify your personal beliefs, experiences, perspectives, and values that underlie your own and others’ points of view about civic issues. How do your beliefs ensure
peaceful resolutions to conflicts? Create a plan for our school that involves a process by which peaceful resolutions to conflicts are made and acted upon.
Interdisciplinary Connection:
● Students will read nonfiction books in reading to develop stronger background knowledge on the process of creating the Articles of Confederation and why they did
not last long-term in our country.
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Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of the Articles of Confederation.

Objective #3: Explain the major purpose of the Constitution.
Essential Question: What are the purposes and principles of the Declaration of Independence, the Constitution, and the Bill of Rights?
Standards:
GLE/CLE - PC.1.B.4.b, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.D.4, TS.7.E.4.a C3 - D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5, D2.Civ.8.3-5, D2.Civ.9.3-5, D2.Civ.10.3-5,
D2.Civ.12.3-5, D2.Civ.14.3-5 NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme
#10 Civic Ideals & Practices
Academic Vocabulary:
Authoritative decisions, Democracy, Collaboration, National Government
Lesson Plan
Supporting Question:
Why was the U.S. Constitution created and what are its founding principles?
Formative Performance Task:
1. Students will explain why the U.S. Constitution was established for the original Articles of Confederation.
2. Students will defend why the U.S. Constitution is a stronger document for rules and laws in comparison to the Articles of Confederation.
3. Students will construct an organizer with the seven founding principles of the Constitution: popular sovereignty, republicanism, federalism, separation of powers,
limited government, checks and balances, and individual rights.
4. Students will watch the Brainpop.com video: U.S. Constitution.
5. Students will define each of the Constitution’s seven principles within the organizer.

Summative Performance Task:
● Students will draw conclusions on the following questions through constructed responses: Why do we need rules or laws? What’s the difference between the Articles
of Confederation and the U.S. Constitution? What would happen if there was no Constitution, no laws, and no enforcement of laws?
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Taking Informed Action:
● Students will complete the Brainpop.com- U.S. Constitution sortify activity. Students will sort rights established by the Constitution within the seven founding
principles.
Interdisciplinary Connection:
● Students will read nonfiction books in reading to develop stronger background knowledge on the process of creating the U.S. Constitution and explore why the
Constitution is still upheld today.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will visit iCivics.com and play the game, “Do I Have a Right” to match the
rights of the U.S. Constitution.

Objective #4: Research and analyze the text of the U.S. Constitution to determine important principles of Limited Government, Rule of Law, Majority Rule, Minority
rights, Separation of powers, Checks and Balances, and Popular Sovereignty.
Essential Question: What are the purposes and principles of the Declaration of Independence, the Constitution, and the Bill of Rights?
Standards:
GLE/CLE - PC.1.B.4.c, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.D.4, TS.7.E.4.a C3 - D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5, D2.Civ.8.3-5, D2.Civ.9.3-5, D2.Civ.10.3,
D2.Civ.12.3-5, D2.Civ.14.3-5 NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme
#10 Civic Ideals & Practices
Academic Vocabulary:
Checks and Balances
Branches of government
Congress
President
Supreme Court
Limited Government

Judicial
House of Representatives
Vice-President
Supreme Court Judge
Rule of Law

Legislative
Senate
Cabinet

Executive

Majority Rule

Minority Rights

Separation of powers

Popular Sovereignty

Lesson Plan
Supporting Question:
What is the importance of the three branches of government?

Supporting Question:
Why does our country need a system of checks and balances?
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Formative Performance Task:
1. Students will watch the Brainpop.com video- Branches of Government.
2. Students will complete an organizer listing the main responsibilities of each
branch.

Formative Performance Task:
1. Students will define the term- checks and balances.
2. Students will classify rights provided by the constitution using the following
online tool3. https://www.brainpop.com/games/checksandbalances/

Summative Performance Task:
● Students will analyze important terms and rights related to the U.S. constitution. Using an organizer t-chart with the three branches of government labeled at the
top, students will classify the vocabulary above related to each branch of government (executive, judicial, and legislative).
Taking Informed Action:
● Students will investigate the power of the 3 branches of government using the following online resource- https://www.icivics.org/games/branches-power. Students
will control all three branches of government, write laws, and formulate opinions on particular issues related to the U.S. constitution and its founding principles.
Interdisciplinary Connection:
● Students will read nonfiction books in reading to develop stronger background knowledge on the U.S. Constitution. Students will research and analyze the text of the
U.S. Constitution and determine its important principles.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will investigate the power of the 3 branches of government using the
following online resource- https://www.icivics.org/games/branches-power. Students
will control all three branches of government, write laws, and formulate opinions on
particular issues related to the U.S. constitution and its founding principles.

Objective #5: Explain the major purpose and identify important principles of the Bill of Rights.
Essential Question: What are the purposes and principles of the Declaration of Independence, the Constitution, and the Bill of Rights?
Standards:
GLE/CLE - PC.1.C.4.a , PC.1.C.4.b, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.D.4, TS.7.E.4.a 3C - D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5, D2.Civ.8.3-5, D2.Civ.9.3-5,
D2.Civ.10.3-5,, D2.Civ.12.3-5, D2.Civ.14.3-5
NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority,
and Governance Theme #10 Civic Ideals & Practices
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Academic Vocabulary:
Bill of Rights
Rights of the accused
Freedom of Press
Right to Petition
Double Jeopardy
Prejudice

Amendments
Ratified
Freedom of Speech
Keep and Bear Arms
Jury
Excessive

Liberties
Freedom of Religion
Right to Assemble
Search and Seizures
Due Process
cruel & unusual punishment
Lesson Plan

Supporting Question:
What are the Bill of Rights and why were they added to the U.S. constitution?
Formative Performance Task:
1. Students will watch Brainpop video- Bill of Rights
2. Students will complete organizer while watching Brainpop- Bill of Rights and other media resources http://chnm.gmu.edu/loudountah/resources_files/bill-ofrights/rights-organizer.pdf
3. Students will compare the Bill of Rights and the amendments using the following resource: https://www.icivics.org/games/bill-of-rights

Summative Performance Task:
● Students will define the Bill of Rights and infer what would happen if the U.S. constitution hadn’t been ratified through the Bill of Rights through a constructed
response.
Taking Informed Action:
● Students will look at current issues in Congress and how they are related and protected through the Bill of Rights.
Interdisciplinary Connection:
● Students will read nonfiction books in reading to develop stronger background knowledge on the Bill of Rights, why they were created, and their major purposes and
principles.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of the Bill of Rights.
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Objective #6: Describe the character traits and civic attitudes of significant individuals up through Colonial Times.
Essential Question: What were the character traits and civic attitudes of significant individuals of the past?
Standards:
GLE/CLE - PC.1.E.4, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a 3C - D2.Civ.4.3-5, D2.Civ.6.3-5, D2.Civ.8.3-5, D2.Civ.10.3-5 D2.Civ.12.3-5, D2.Civ.14.3-5
NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #10 Civic Ideals & Practices
Academic Vocabulary:
Civic
Attitudes

Traits
Significant

Founding Fathers
Lesson Plan

Supporting Question:
Who were significant individuals that helped shape our nation through their character traits and civic attitudes?
Formative Performance Task:
1. Students will define the term: Founding Fathers.
2. Students will watch various Brainpop videos on specific leaders that helped shape our nation. Example videos- George Washington, Thomas Jefferson, Benjamin
Franklin etc.
3. Students will then watch the Brainpop video on citizenship. Discuss how “Founding Fathers” fought for citizen rights prior to the U.S. Constitution draft and Bill of
Rights.

Summative Performance Task:
● Students will complete the graphic organizer connected to Brainpop- https://www.brainpop.com/socialstudies/usgovernment/citizenship/activity/#=standard
Taking Informed Action:
● Students will work in small groups and research further on one of the main Founding Fathers. Through a media source (poster, PowerPoint presentation, etc.)
students will share out with the class the most important influence their person had on our country to shape our nation and how they carried out their civic
attitudes/duties.
Interdisciplinary Connection:
● Students will read nonfiction biography books in reading to develop stronger background knowledge on one or more of the “Founding Fathers” of our nation.
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Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of the character traits and civic attitudes of significant
individuals up through Colonial Times.

Objective #7: Examine ways by which citizens have effectively voiced opinions, monitored government, and brought about change both past and present
Essential Question: What are the roles and purposes of government to carry out constitutional principles?
Standards:
GLE/CLE - PC.1.D.4, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a, 3C - D2.Civ.2.3-5, D2.Civ.4.3-5, D2.Civ.6.3-5, D2.Civ.9.3-5, D2.Civ.12.3-5, D2.Civ.13.3-5,
D2.Civ.14.3-5 NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme #10 Civic Ideals
& Practices
Academic Vocabulary:
Citizens

Effectively

Opinion

Monitor

Lesson Plan
Supporting Question:
How have citizens effectively voiced their opinions and brought change to governmental powers?
Formative Performance Task:
1. Students will compare and contrast freedoms of our nation when it was first established in 1776 vs. present day. Ask: What major changes have happened
throughout history?
2. Students will organize their responses through a venn-diagram labeled- 1776 vs. present day.
3. Students will discuss how significant people throughout history effectively voiced their opinions while being protected through the Bill of Rights in order to bring
change to our country. List those key people that have shaped our nation.
4. Students will engage in the following resource that focuses on citizenship and freedom of speech- https://www.icivics.org/games/activate

Summative Performance Task:
● Students will research a significant citizen that voiced their opinion that brought change to our country and defend how that person effectively brought change to
governmental powers. Students will also engage in the following resource- https://www.icivics.org/games/responsibility-launcher
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Taking Informed Action:
● Students will pick a present day topic that matters to them, and develop a logical argument to their issue and voice their opinion for change.
Interdisciplinary Connection:
● Students will read nonfiction books in reading to develop stronger background knowledge on important events in American history where citizens effectively voiced
their opinions and brought change to governmental powers. Example- Martin Luther King Jr.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of how citizens have effectively voiced their opinions and
brought change to governmental powers.

Objective #8: Explain how the purpose and role of government have been debated across historical events and time periods to current times.
Essential Question: What are the roles and purposes of government to carry out constitutional principles?
Standards:
GLE/CLE - GS.2.A.4, TS.7.A.4.a, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a, 3C - D2.Civ.1.3-5, D2.Civ.5.3-5, D2.Civ.8.3-5, D2.Civ.11.3-5, D2.Civ.12.3-5, D2.Civ.13.3-5,
D2.Civ.14.3-5 NCSS - Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme #10 Civic
Ideals & Practices
Academic Vocabulary:
Purpose

Role
Constitutional Principles

Debate

Lesson Plan
Supporting Question:
How have the roles of government been debated in the past in comparison to the present?
Formative Performance Task:
1. Students will define the term: constitutional principles.
2. Students will compare and contrast the roles of government across important historical events from the past and compare the government’s role to a present day
event.
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Summative Performance Task:
● Students will pick one significant event in history and determine whether the government’s roles were following basic constitutional principles. Students will defend
why or why not.
Taking Informed Action:
● Students will look at their own school government (the school district) and their school constitution (code of conduct). Students will look how their own government
and constitution can benefit citizens (students/staff) during certain issues/events, and then think of an example of how “school government” has limited citizen
rights.
Interdisciplinary Connection:
● During reading or writing workshop, students will read nonfiction books to develop stronger background knowledge on important events in American history where
the government mandated its constitutional principles.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of the roles of government and how specific historical events
and wars have impacted citizens’ discussions and debates.

Objective #9: Recognize and explain the significance of national symbols associated with historical events and time periods being studied.
Essential Question: What are the symbols of our state and nation?
Standards:
GLE/CLE - PC.1.F.4, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a, 3C - D2.Civ.5.3-5, D2.Civ.8.3-5, NCSS - Theme #1 Culture
Academic Vocabulary:
Statue of Liberty
The Star Spangled Banner
Liberty Bell

Flag of the United States of America
America the Beautiful
Uncle Sam

Seal of the United States of America

Bald Eagle

Lesson Plan
Supporting Question:
Why does the United States have national symbols and how do these symbols associate with historical events and time periods?
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Formative Performance Task:
1. Students will navigate the following resource to interpret significant national symbols and how they are associated with historical eventshttp://www.statesymbolsusa.org/us/symbols/national
2. Students will complete an organizer on 5 major significant symbols related to the resource above. Students will record the importance of the national symbol, and
the time period related to

Summative Performance Task:
● Students will each be given a different U.S. symbol. Students will research what their symbol signifies, who/why was it created, when was it developed, and how is it
still important to our country today. Students will share out their findings through a PowerPoint presentation.
Taking Informed Action:
● Students will look at local city symbols that are significant to St. Charles. Other possible environments could include family and school symbols as well.
Interdisciplinary Connection:
● During reading or writing workshop, students will read nonfiction books to develop stronger background knowledge their personal national symbol when completing
the summative performance task.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of the following national symbols:
❏ Statue of Liberty, Flag of the United States of America, Seal of the United
States of America, Bald Eagle, The Star Spangled Banner America the
Beautiful, Liberty Bell, and Uncle Sam

Objective #10: Analyze how authoritative decisions are made, enforced, and interpreted by the federal government across historical time periods and current events.
Essential Question: What are the processes and functions of governmental systems in decision making?
Standards:
GLE/CLE - GS.2.C.4, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a, 3C - D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.11.3-5, D2.Civ.12.3-5, D2.Civ.14.3-5 NCSS Theme #2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme #10 Civic Ideals & Practices
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Academic Vocabulary:
Authoritative

Enforce

Interpret

Federal Government

Lesson Plan
Supporting Question:
What are authoritative decisions and how are they enforced/interpreted by the federal government during the past and present? (3 branches of government)
Formative Performance Task:
1. Students will define the following terms: authoritative decisions, enforce, interpret, federal government.
2. Students will watch the Brainpop video- branches of government.
3. Students will summarize each of the 3 branches of government and organize the facts that represent each branch in a graphic organizer.
4. Students will label the defined vocabulary above and associate the terminology to one of the three branches of government. Example- authoritative
decisions=legislative branch or enforce=executive branch.

Summative Performance Task:
● Students will select an event from history and determine how each of the branches of government affected the outcome based the federal government’s
authoritative decisions, and how those decisions were enforced and also interpreted. Students will respond through a constructed response answer.
Taking Informed Action:
● Students will examine a current event in the U.S. that is impacting our country. Students will use online media resources to investigate how each branch of
government has played a significant role in the event when it comes to deciding, enforcing, and interpreting the event.
Interdisciplinary Connection:
● During reading or writing workshop, students will read nonfiction books to develop stronger background knowledge on each of the three branches of government
and how decisions are made, enforced, and interpreted.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of how authoritative decisions are made, enforced, and
interpreted by the federal government across historical time periods and current
events.
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Objective #11: Identify and explain the functions of the three branches of government in the federal government.
Essential Question: What are the processes and functions of governmental systems in decision making?
Standards:
GLE/CLE - GS.2.D.4, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a, 3C - D2.Civ.1.3-5, D2.Civ.3.3-5, D2.Civ.4.3-5, D2.Civ.5.3-5, D2.Civ.6.3-5, D2.Civ.8.3-5,
D2.Civ.9.3-5, D2.Civ.11.3-5,
NCSS - Theme #2 Time, Continuity, Change, Theme #6 Power, Authority, and Governance Theme #10 Civic Ideals & Practices
Academic Vocabulary:
Branches of government
Congress
President
Supreme Court
Terms of Office

Judicial
House of Representatives
Vice-President
Supreme Court Judge

Legislative
Representative
Cabinet
checks and balances

Executive
Senate

Senator

Lesson Plan
Supporting Question:
Why do we have three branches of government and explain the functions of each branch?
Formative Performance Task:
1. Students will watch the Brainpop video- Branches of Government.
2. Students will define the term- checks and balances.
3. Students will discuss the relationships between each branch of government.
4. Students will engage in the Brainpop game- Branches of Government game.

Summative Performance Task:
● Students will select one form of government and define its roles and responsibilities and defend why they believe that particular branch could be the most significant
to governmental system.
Taking Informed Action:
● Students will engage in the following resource to analyze the relationships between each branch of government- https://www.icivics.org/games/branches-power
Interdisciplinary Connection:
● During reading or writing workshop, students will read nonfiction books to develop stronger background knowledge on each of the three branches of government
and how each branch is related.
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Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of the three branches of government. Students will then design
a 4th branch of government and determine what responsibilities their new branch
needs and defend how this branch will better our governmental system.

Objective #12: Analyze peaceful resolution of disputes by courts or other legitimate authorities in U.S. history from early settlement to the colonial period.
Essential Question: What are the methods of resolving conflict and dispute resolution?
Standards:
GLE/CLE - GS.2.B.4, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a, 3C - D2.Civ.1.3-5, D2.Civ.6.3-5, D2.Civ.9.3-5, D2.Civ.10.3-5, D2.Civ.14.3-5 NCSS - Theme
#2 Time, Continuity, Change, Theme #5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme #10 Civic Ideals & Practices
Academic Vocabulary:
Disputes

Resolution

Legitimate

Authority

Lesson Plan
Supporting Question:
How have the courts resolved disputes and conflicts peacefully throughout U.S. history (early settlement to the colonial period)?
Formative Performance Task:
1. Students will watch the Brainpop video- Court System.
2. Students will discuss how federal government has allowed for peaceful resolution of disputes in courts.
3. Students will analyze a specific event in U.S. history and how the court system

Summative Performance Task:
● Students will complete the Brainpop video assessment. Students will also be given a specific event in history and describe how the court system came to a settlement
resolution peacefully. Students will complete this portion of the assessment through constructed response.
Taking Informed Action:
● Students will read the information related to the Brainpop-Court System Real Life section:
https://www.brainpop.com/socialstudies/usgovernment/courtsystem/fyi/#tab=1
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Interdisciplinary Connection:
● During reading or writing workshop, students will read nonfiction books to develop stronger background knowledge of the judicial court system and how conflicts
and disputes throughout history have been resolved peacefully.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of peaceful resolution of disputes by courts or other legitimate
authorities in U.S. history from early settlement to the colonial period. Students will
investigate on Brainpop.com under the Court System and click the icon- FYI.

Objective #13: Evaluate constructive processes or methods for resolving conflicts.
Essential Question: What are the methods of resolving conflict and dispute resolution?
Standards:
GLE/CLE - RI.6.B.4, TS.7.A.4.a, TS.7.A.4.b, TS.7.B.4.a, TS.7.B.4.b, TS.7.D.4, TS.7.E.4.a, 3C - D2.Civ.1.3-5, D2.Civ.6.3-5, D2.Civ.9.3-5, D2.Civ.10.3-5, D2.Civ.14.3-5 NCSS - Theme
#5 Individuals, Groups, and Institutions, Theme #6 Power, Authority, and Governance Theme #10 Civic Ideals & Practices
Academic Vocabulary:
Methods/Processes

Constructive

Disputes/Conflicts

Resolution

Lesson Plan
Supporting Question:
What constructive processes or methods have the court system used for resolving conflicts?
Formative Performance Task:
1. Students will watch the Brainpop video- Trials.
2. Students will discuss how f trials are a constructive method for resolving conflicts in the court system.
3. Students will analyze a specific event in U.S. history and how the court system
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Summative Performance Task:
● Students will complete the Brainpop- Trials video assessment.
Taking Informed Action:
● Students will read the information related to the Brainpop-Trials Real Life section: https://www.brainpop.com/socialstudies/usgovernment/trials/fyi/#tab=0
Interdisciplinary Connection:
● During reading or writing workshop, students will read nonfiction books to develop stronger background knowledge of the judicial court system and how conflicts
and disputes throughout history have been resolved peacefully.

Differentiation
How will we respond if students have not learned?
Interventions:
Give even more background information to students, based on student needs.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Provide students further time online to research articles, images, and videos for a
deeper understanding of resolving conflict.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Civics/Government
SCORE
4.0

DESCRIPTION
In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

SAMPLE TASKS
●

Students will investigate all three branches of
government, write laws, and formulate opinions
on particular issues related to the U.S.
constitution and its founding principles.

●
3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
● Explain the major constitutional democracy documents and the principles and purposes of
those documents
● Identify and explain important principles in the Bill of Rights
● Explain the purpose and role of U.S. governmental branches and its citizens
● Explain the meaning of United States Symbols (i.e. Flag, Liberty Bell)
● Compare cultural characteristics of the people of U.S. Colonial Times

●
●
●
●

Common Assessment - Formal
Created Visual Displays (Individual/Group)
Oral Explanation of Symbols
Performance (i.e. Skit or Play)

●

Common Assessment with answer choices for
student selection
Student created flashcards or creation of game
(i.e. Matching)

The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Declaration of Independence, Constitution, Bill of Rights, Branches of Government,
US Symbols, Cultural Characteristics (Colonial), Colonial Roles and Status of Native
Americans, Immigrants, Africans brought to America, Women, Indentured Servants
● Performs basic processes, such as:
○ Matching vocabulary and definitions, selecting multiple choice responses, providing
cloze responses

●

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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CURRICULUM OVERVIEW
COURSE/GRADE LEVEL: 5th grade

CURRICULUM WRITTEN:

CREDIT(S):

BOARD APPROVAL:

PREREQUISITES:

REVISED:

COURSE DESCRIPTION:
Our Nation (1800-1940)
Study of events, documents, movements, and people emphasizing the time period
between 1800 and 2000 in America with a focus on inquiry into the continuing
development of the United States as a history.

COMMITTEE MEMBERS:
Angie Gabris
Sara Myers

UNITS IN THIS COURSE/GRADE LEVEL
UNIT TITLE

UNIT DURATION

UNIT 1: Geography

8 Weeks (about 20 Social Studies periods)

UNIT 2: Modern America’s History

8 Weeks (about 20 Social Studies periods)

UNIT 3: Citizenship, Inventions, Immigration

8 Weeks (about 20 Social Studies periods

UNIT 4: Economics

8 Weeks (about 20 Social Studies periods)

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE

ADDITIONAL INSTRUCTIONAL MATERIALS

McGraw-Hill Interactive Techbook - Networks
● http://connected.mcgraw-hill.com/connected/

231

Unit Overview - Unit 1 - Geography
Content Area: American History 1800-1940
Course/Grade Level: 5

Unit Title: America’s Geography 1800-2000
Unit Duration: 8 Weeks (about 20 Social Studies periods)

Materials/Instructional Resources For This Unit:
● McGraw-Hill Interactive Techbook
http://connected.mcgraw-hill.com/connected/
Additional Resources:
● Westward Expansion
http://www.history.com/topics/westward-expansion
● Interactive Westward Expansion Map
http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/g5s_u5/
● Primary Sources: Westward Expansion Maps
http://www.octa-trails.org/media/dynamic/files/165_westward_expansion.pdf

Big Idea:
The size, composition, distribution, and movement of human populations are
fundamental and active features on Earth’s surface.

www.sonofthesouth.net

http://etc.usf.edu/maps/pages/6600/6649/6649.htm
●
Growth of Nation
http://etc.usf.edu/maps/galleries/us/growthofnation/index.php?pagenum_recordset1=1
●
Civil War
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run
http://www.pbs.org/wgbh/americanexperience/features/timeline/death/
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Enduring Understandings:
Essential Questions:
● Maps can help me to read and understood acquire and process information.
● Can I use a map to locate both familiar and unfamiliar places in the United
● Understand the concept of location to make predictions and solve problems. (i.e.
States?
regions, states, capitals, rivers, mountains, etc.)
● Can students identify and understand the geography of America during the
● Relationships within Places (Human-Environment Interaction)
early stages of Westward Expansion?
● Use geography to interpret, explain, and predict future events
● What are our nation’s physical characteristics (climate, topography,
● Explain how cultural and environmental characteristics affect the distribution
relationship to water and ecosystems)?
and movement of people, goods, and ideas.
● How did the Civil War change the United States?

Objective #: Students will construct and interpret maps.

Essential Question: Can I use and create a map to locate both familiar and unfamiliar places in the United States?
Standards:
GLE
EG.5.A.5.a. Use geographic research sources to acquire and process information to answer questions and solve problems.
EG.5.A.5.b. Construct Maps
EG.5.B.5.a. Name and locate specific places in the Unites States based on the study of historical and current figures and events.
EG.5.B.5.b. Locate and describe real places using absolute location and relative location
EG.5.C.5.a. Identify and compare physical characteristics of the nation such as climate, topography, relationship, relationship to water and ecosystems
C3
D2.Geo.10.3-5. Explain why environmental characteristics vary among different world regions.
D2.Geo.11.3-5. Describe how the spatial patterns of economic activities in a place change over time because of interactions with nearby and distant places.
D2.Geo.5.3-5. Explain how the cultural and environmental characteristics of places change over time..
D2.Geo.7.3-5. Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.
NCSS:
-Patterns of demographic and political change, and cultural diffusion in the past and present (migration and settlement)
-Human modifications of the environment
-Ask and find answers to geographic questions related to regions both past and present
-Reconstructing and enacting a historic event through role playing
Academic Vocabulary:
map scale, compass rose, intermediate directions, cardinal directions, key/legend, symbols, map title, absolute location, relative location, latitude
longitude
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Lesson Plan
Supporting Question:
What are the components of a map?
Students will identify map components hemisphere,
absolute & relative location on a map given the map
vocabulary terms.
The United States: Early Years
Unit 1 Lesson 1 The World in Spatial Terms
Students will practice using the map features to read
and analyze a map of United States after Westward
Expansion.
http://etc.usf.edu/maps/pages/2900/2941/2941.htm

Supporting Question:
How can I locate and describe real places using absolute
location and relative location?
Students will review absolute and relative location.
Turn and talk.
Students will be introduced to definitions of latitude
and longitude and how use them to find location.
Locating Familiar Places:
Students will find absolute and relative location of our
school, the city of St.Louis, and other less familiar parts
of the United States

Supporting Question:
What are the similarities and differences of within our
nation’s physical characteristics (climate, topography,
relationship to water and ecosystems)?
Students will review a map showing the geography of
the nation both before and after expansion.
Students will analyze the map to answer questions
regarding the historical event.
Partners:
I.E.: What were some of the geographical barriers for
the people who moved westward?
rivers, mountains, deserts,

Locating Unfamiliar Places:
Students will find the relative and absolute location of
the following:
●
●
●
●

Denver, CO
Omaha, NE
Los Angeles, CA
Independence, MO

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Students will use the previously taught map features to
read and analyze a map of the United States during
westward expansion.

Students will be given an additional locations to locate
on a map using absolute location.

Students will analyze a map using the keys in order to
analyze the maps for:
● Elevations
● Rainfall
● Resources

Summative Performance Task:
Online assessment can be taken and results emailed to teacher. In addition, students can apply their map skills the creation of a map of the United States today with the
following map features:
Taking Informed Action:
Pull a small group and review map concepts and create an example of a map of familiar places.
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Interdisciplinary :
Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?
Whole Group: Provide more examples of maps to students to practice the skills
above. Also, using historical fiction and nonfiction texts in reading instruction can help
with time to remediate.
Small-group intervention based on skill needed:
● map features
● absolute location
● creating a map

How will we respond if students have already learned?
Extensions/Enrichments:
Students will be given questions thinking beyond the maps, helping predict future
events.
Google Maps: Students will use the computer application Google Maps in order to
locate events.
Students may also partner-up with struggling students to help..

Peer-Partner:
Struggling students can partner-up with proficient students to help.

Objective #2 Students can describe the effect migration had on the early stages of westward migration.
Essential Question: Can students identify and understand the geography of America during the early stages of Westward Expansion?
Standards:
GLE/CLE, C3, NCSS
GLE
H.3.A.5. Outline and interpret the territorial expansion of the United States
EG.5.C.5.a. Identify and compare physical characteristics of the nation such as climate, topography, relationship, relationship to water and ecosystems
EG.5.B.5.a. Name and locate specific places in the Unites States based on the study of historical and current figures and events.
EG.5.B.5.b. Locate and describe real places using absolute location and relative location
EG.4.D. Use an economic lens to describe the impact of migration on the immigrants and the United States c. 1800-2000
EG.5.C. Describe and analyze physical characteristics of the nation.
C3:
D2.Geo.5.3-5. Explain how the cultural and environmental characteristics of places change over time..
D2.Geo.7.3-5. Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.
D2.Geo.6.3-5. Describe how environmental and cultural characteristics influence population distribution in specific places or region
D2.Geo.4.3-5. Explain how culture influences the way people modify and adapt to their environments.
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NCSS:
-Patterns of demographic and political change, and cultural diffusion in the past and present (migration and settlement)
-Human modifications of the environment
-Ask and find answers to geographic questions related to regions both past and present
-Reconstructing and enacting a historic event through role playing
Academic Vocabulary:
analyze, absolute location, relative location , pioneers, expedition, interpreter
Lesson Plan
Supporting Question:
What effect did the Northwest Ordinance have on the
geography of the United States?

Supporting Questions:
What was the cost-benefit relationship of the Louisiana
Purchase on the United States?

Supporting Question:
What role did pioneers Meriwether Lewis and William
Clark play in the geography of the United States?

Materials: Using the provided curriculum materials:
United States the Early Years

Materials: Using the provided curriculum materials:
United States the Early Years

Materials: Using the provided curriculum materials:
United States the Early Years

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Unit 7 Westward Expansion: Lesson 1, Page 1

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Unit 7 Westward Expansion: Lesson 1, Page 3
Day 2:
Materials:
-map activity
-Using the provided curriculum materials:
United States the Early Years

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Unit 7 Westward Expansion: Lesson 1
Pages 4 & 5
Learn More:
http://www.history.com/topics/lewis-and-clark

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Unit 7 Westward Expansion: Lesson 1
Page 3
Students will apply map concepts to complete a map
showing the United States BEFORE and the United
States AFTER the Louisiana Purchase.
Print individual copies of this map activity for students
to glue into their social studies notebooks and
complete.
Students can use the map on page 4 to help complete
their before and after maps.
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Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
What effect did the Northwest Ordinance have on the
geography of the United States?

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
What was the cost-benefit relationship of the Louisiana
Purchase on the United States?

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
What role did pioneers Meriwether Lewis and William
Clark play in the geography of the United States?

Summative Performance Task:
The Online Quiz at the end of the chapter will assess the students’ knowledge of the concepts taught. The results can be emailed directly to the teacher.
Taking Informed Action:
Given a map of the United States today, have students compare with a map prior to Westward Expansion. Ask intriguing questions regarding what life would have been like if
not for westward expansion for the United States? For instance, How would we compare to other advanced countries? What resources what we have, and what resources
would we lack?

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Students can review the chapter online or in their workbooks. They can also revise
and resubmit quick checks.

Students will be given questions thinking beyond the maps, helping predict future
events.

There are also an online vocabulary games that also review concepts that are
assessed. In addition, there is a content library with additional information to help the
students understand the concepts in more depth.

Google Maps: Students will use the computer application Google Maps in order to
locate events.
Students may also partner-up with struggling students to help..

Interdisciplinary
●
●
●
●

Leveled Readers
Common-Core Aligned reading passages Readworks.org
Interactive Reading Skills Work on the connected.mcgraw-hill site
Interactive Flashcards to enhance academic vocabulary
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Objective #3 Explain how the cultural and environmental characteristics of places change over time.
Essential Question: How does the industrial revolution affect movement in the United States?
Standards:
GLE/CLE, C3, NCSS
GLE
EG.5.D.4 Describe how people are affected by, depend on, adapt to and change their physical environments (past and present).
EG.5.E.4 Describe how changes in communication and transportation technologies affect people’s lives (past and present).
C3
D2.Geo.5.3-5. Explain how the cultural and environmental characteristics of places change over time.
NCSS
-Patterns of demographic and political change, and cultural diffusion in the past and present (migration and settlement)
-Human modifications of the environment
-Science and technology have both positive and negative impacts upon individuals, societies, and the environment in the past and present.
-Ask and find answers to geographic questions related to regions both past and present
-Reconstructing and enacting a historic event through role playing
Academic Vocabulary:
manifest destiny, boomtown, transcontinental railroad, poverty, homesteaders, exodusters,
Lesson Plan
Supporting Question:
What was the idea behind “manifest destiny”?

Supporting Question:
What effect did the transcontinental railroad have on
the people of their time?

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 3, Lesson 1, page 1

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 3, Lesson 1, page 2

Formative Performance Task:
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
question:
What was the idea behind “manifest destiny”?

Formative Performance Task:
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
question:
What effect did the transcontinental railroad have on
the people of their time?

Supporting Questions:
What was the significance of the Homestead Act?
Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 3, Lesson 1, page 3-5

Formative Performance Task:
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
question:
What was the significance of the Homestead Act?
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Summative Performance Task:
The Online Quiz at the end of the chapter will assess the students’ knowledge of the concepts taught. The results can be emailed directly to the teacher.
Taking Informed Action:
Students participate in a simulation as builders of the transcontinental railroad. You can narrator the challenges they faced and the change in the geography as they continued
to build. Have students stop, and make choices. Some will go home, while others continue. Some may not make it due to exhaustion even. This real-life representation will
magnify both the positive and negative affects the transcontinental railroad had on the nation.
Interdisciplinary
Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?
Interventions:
Students can review the chapter online or in their workbooks. They can also revise
and resubmit quick checks.
There are also an online vocabulary games that also review concepts that are
assessed. In addition, there is a content library with additional information to help the
students understand the concepts in more depth.

How will we respond if students have already learned?
Extensions/Enrichments:
Students will be given questions thinking beyond the maps, helping predict future
events.
Google Maps: Students will use the computer application Google Maps in order to
locate events.
Students may also partner-up with struggling students to help..

Objective #4 Students can describe the geography of the United States before and after the Civil War.
Essential Question: How did the Civil War change the United States?
Standards:
GLE/CLE, C3, NCSS
GLE
EG.5.C.5.a. Identify and compare physical characteristics of the nation such as climate, topography, relationship, relationship to water and ecosystems
EG.5.B.5.a. Name and locate specific places in the Unites States based on the study of historical and current figures and events.
EG.5.B.5.b. Locate and describe real places using absolute location and relative location
C3
D2.Geo.6.3-5. Describe how environmental and cultural characteristics influence population distribution in specific places or region
D2.Geo.4.3-5. Explain how culture influences the way people modify and adapt to their environments.
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NCSS
-Patterns of demographic and political change, and cultural diffusion in the past and present (migration and settlement)
-Human modifications of the environment
-Ask and find answers to geographic questions related to regions both past and present
-Reconstructing and enacting a historic event through role playing
Academic Vocabulary:
slavery, free state, slave state, slave labor, free labor, obstacle,
Lesson Plan
Supporting Question:
What states were slave states and free states prior to
the Civil War?
1. Students will be given a blank U.S. map then
add compass rose, title (“Free & Slave States
Before Civil War”, key (slave/free) applying all
map skills that they have learned so far.

Students will learn about free and slave states on the
McGraw-Hill’s
United States:The Early Years
Unit 7: Lesson 4

Supporting Question:
How did the geography of the United States affect
people during the Civil War?
1. Students will see a map showing the
topography of the United States. Students will
then brainstorm possible obstacles the
colonists, slaves, and soldiers might have faced
during the Civil War because of these
geographical features.

Feature

Possible Obstacle

Appalachian
Mountains

ex. Natural Divider/Hard for slaves
to go free/Hard to cross

Supporting Question:
How did the geography of the United States affect
people during the Civil War?
Reconstruction
1. Students will learn about the transition from
slave labor to free labor.
a. http://www.digitalhistory.uh.edu/exhi
bits/reconstruction/section3/section3
_intro.html
b. http://www.history.com/topics/ameri
can-civil-war/reconstruction

Ohio River
Desert
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Students will be actively involved in a simulation of the
Civil War.
Before you begin students will view:
http://www.history.com/topics/american-civilwar/american-civil-war-history/videos/confederate-vsunion-soldiers

Formative Performance Task:

Formative Performance Task:

Given a map with states already labeled. Students need
to label each state correctly as free or slave. by:
● Create a Key (slave/free)
● Shade the states to match the key

Students will retell the events they acted-out of the Civil
War Simulation in a narrative format. In the Narrative,
They must include at accurate details of at least 3
battles and the final outcome of the war.

Formative Performance Task: N/A
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PROFICIENCY SCALE FOR 5TH GRADE GEOGRAPHY UNIT
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●
●
●
●

Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment used as pre and post
assessments to measure growth

3.0

The student:
● Student can apply the map features accurately when creating and analyzing a map.
○ map scale, compass rose, intermediate directions, cardinal directions, key/legend,
symbols, map title, absolute location, relative location, latitude, longitude

●
●
●
●
●

Student creates a map of school or their home
Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment used as pre and post
assessments to measure growth

●
●
●
●

Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment used as pre and post
assessments to measure growth

● Student can answer detailed essay questions explaining why a map feature is used
The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Student can recall or recognize the following map concepts:
○ map scale, compass rose, intermediate directions, cardinal directions, key/legend,
symbols, map title, absolute location, relative location, latitude, longitude
● Performs basic processes, such as:
○ Labeling features on a map
○ Answer multiple choice questions
However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.
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Unit Overview - Unit 2 - Modern America
Content Area: History

Unit Title: Modern America’s History

Course/Grade Level: Social Studies/Fifth grade

Unit Duration: 8 weeks (about 20 Social Studies class periods)

Materials/Instructional Resources For This Unit:

Big Idea:

United States Modern Times
Discovery Education Streaming videos

Historical events occurred in times that are different from our own but often have
lasting consequences on the past, present, and the future.

BrainPop videos:
The Civil War, Reconstruction, World War I, World War II
Enduring Understandings:
● Historical events occurred in times that are different from our own, but often
have lasting consequences for the past and present.
● Students will understand examples of conflict and cooperation among
individual groups and nations in different parts of the world.
● Students will understand the events and turning points in history are
important.
● Research and analyze past periods, events, and issues, using a variety of
primary sources as well as secondary sources.

Essential Questions:
 How did America change after the Civil War?
 What were the causes and consequences of World War I?
 What were the causes and consequences of World War II?

Objective #1: Identify political, economic, and social causes and consequences of the Civil War and Reconstruction.
Essential Question: How did America change after the Civil War?
Standards:
GLE Identify political, economic and social causes and consequences of the Civil War and Reconstruction.
D2.His. 2.3-5 Compare life in historical time periods to life today.
NCSS #2 Time, Continuity, and Change
Academic Vocabulary:
Union, Confederacy, Emancipation Proclamation, reconstruction, Freedmen’s Bureau, sharecropping, segregation, impeach, carpetbagger
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Lesson Plan
Supporting Question: “What were the
causes that led to the Civil War?

Supporting Question: “What were the
perspectives of the Union and the
Confederacy?”

Civil War BrainPop
Civil War Causes BrainPop
Formative Performance Task:
Students will complete graphic organizer
noting the causes and outcomes of the
Civil War.

Supporting Question: “What was
Reconstruction? How did it change the
way people lived in America?

Supporting Question: “How did the 13th,
14th, and 15th Amendments change the
lives of American citizens?”

Modern Times, Unit 2 Lessons 1-3
Formative Performance Task:
Students will interpret both perspectives
of the North and the South.

Formative Performance Task:
Students will complete web/notes while
reading and discussing key details from
the Reconstruction.

Formative Performance Task:
Students will design a foldable with each
amendment summarizing the key ideas.

Summative Performance Task:
● Create media project explaining the causes and consequences of Civil War and Reconstruction. The information should include both sides of the war and the
outcomes of Reconstruction. Analyze the goals and accomplishments of the 13th, 14th, and 15th Amendments and Freedman’s Bureau to help former slaves begin a
new life.
Taking Informed Action:
● Explore primary documents: The Gettysburg Address, the Emancipation Proclamation, 13th, 14th, 15th Amendments

Differentiation
How will we respond if students have not learned? Interventions:
Provide background knowledge to students, based on student needs. Provide notes,
vocabulary flashcards, study guides, etc.
Allow students more time for research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments
Students can research letters of correspondence from soldiers during wartime, and
write a journal entry as a soldier or on home front.

Objective #2 Identify political, economic and social causes and consequences of the World War I.
Essential Question: What were the causes and consequences of World War I?
Standards: GLE/CLE, C3, NCSS
GLE Identify political, economic and social causes and consequences of the World War 1.
D2.His.3.3-5. Generate questions about individuals and groups who have shaped significant historical changes and continuities.
D2. His.14.3-5. Explain probable causes and effects of events and developments.
NCSS Time, Continuity, and Change; Historical events occurred in times that are different from our own, but often have lasting consequences for the present and the future.
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Academic Vocabulary:
Allies, Nationalism, militarism, alliance, trench warfare, rations, propaganda, armistice, Treaty of Versailles, League of Nations
Lesson Plan
Supporting Question: “What events led to
the United States entry into World War I?

Supporting Question: ”What are alliances
and how can they impact world events?”

Supporting Question: “What role did
American’s play in WWI?”

Modern Times: Unit 4, Lesson 2

Supporting Question: “How did life for
Americans change after World War I?”
Modern Times: Unit 4, Lesson 3

BrainPop- World War I
Formative Performance Task:
Students will explain the reasons why
World War I began.

Formative Performance Task:
Students will analyze the alliances
formed before and during World War I.

Formative Performance Task:
Describe the critical developments and
turning points in World War I.

Formative Performance Task:
Students will demonstrate an
understanding of how America changed
because of WWI.

Summative Performance Task: Evaluate the significance of World War I, identifying causes and consequences of the event.

Taking Informed Action:
● Students will read nonfiction articles about World War I and the contributions of specific individuals.

Differentiation
How will we respond if students have not learned? Interventions:
Provide background knowledge to students, based on student needs. Provide notes,
vocabulary flashcards, study guides, etc.
Allow students more time for research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments
Students can explore the purpose of the League of Nations, the relationship it would
build between members of the League of Nations, why the United States rejected the
League of Nations and why the League of Nations did not succeed.

Objective #3: Identify the political, economic and social consequences of World War II.
Essential Question: What were the causes and consequences of World War II?
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Standards:
GLE Identify the political, economic and social consequences of World War II.
D2. His.14.3-5. Explain probable causes and effects of events and developments.
NCSS #2 Time, Continuity, and Change
Academic Vocabulary:
fascism, communism, isolationism, civil defense, rationing, internment camps
Lesson Plan
Supporting Question: “How did World War II begin?”
Modern Times: Unit 5, Lesson 1

Supporting Question: “Who were the Axis Powers and
who were the Allies? How did these alliances impact the
war?

Supporting Question: “How did the United States
prepare for World War II?”
Modern Times: Unit 5, Lesson 2

Brainpop: World War II
Formative Performance Task:
Students will explain the reasons why World War II
began.

Formative Performance Task:
Students will interpret the effects of the Allies and Axis
Powers and how these groups impacted the war.

Formative Performance Task:
Students will identify ways American’s lives changed as
a result of World War II.

Summative Performance Task: Evaluate the significance of World War I, identifying causes and consequences of the event.
Taking Informed Action:
● Students will read nonfiction articles about World War II and the contributions of specific individuals.

Differentiation
How will we respond if students have not learned? Interventions:
Provide background knowledge to students, based on student needs. Provide notes,
vocabulary flashcards, study guides, etc.
Allow students more time for research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Write an essay about the attacks on Pearl Harbor and America’s entry into the war
after reading the articles and researching the attack.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: History of Modern America
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

Research primary documents and present
information learned

3.0

The student:
● Identify political, economic, and social causes and consequences of the Civil War and
Reconstruction.
● Identify political, economic and social causes and consequences of the World War I.
● Identify the political, economic and social consequences of World War II.

●

The student exhibits no major errors or omissions.

●

Media project explaining causes and
consequences of the Civil War and
Reconstruction.
Evaluate the significance of World War I,
identifying causes and consequences of the
event.
Evaluate the significance of World War II,
identifying causes and consequences of the
event.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Union, Confederacy, Emancipation Proclamation, reconstruction, Freedmen’s Bureau,
sharecropping, segregation, impeach, carpetbagger
○ Allies, Nationalism, militarism, alliance, trench warfare, rations, propaganda, armistice,
Treaty of Versailles, League of Nations
○ fascism, communism, isolationism, civil defense, rationing, internment camps
● Performs basic processes, such as:
○ Recalls basic understanding of the major events included in the unit.

●

●
●
●
●

Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 3 - Civics: Citizenship, Inventions, Immigration
Content Area: Civics

Unit Title: Citizenship, Inventions, Immigration

Course/Grade Level: Social Studies/ Fifth grade

Unit Duration: 8 weeks (about 20 Social Studies class periods)

Materials/Instructional Resources For This Unit:
“Citizenship: Just the Facts”, lesson plan
“Citizen Me”, iCivics lesson plan
*McGraw Hill The United States Modern Times: http://connected.mcgrawhill.com/c2j/dashboard.do?b
ookId=5XKH4LEW4754SLOBSWDZWGWCYQ

Big Idea:
●
●
●

Knowledge of citizenship in America and ways it has changed since 1800
Knowledge of inventions and effects on our lives since 1800
Understanding of immigration to America during the 20th century

https://www.icivics.org/curriculum/citizenship-participation
http://www.greatachievements.org/
http://www.enchantedlearning.com/inventors/communication.shtml
http://www.worldalmanacforkids.com/
http://ocp.hul.harvard.edu/immigration/
Enduring Understandings:
Essential Questions:
1. Students will be able to define citizenship, list the rights and responsibilities of
1. What are the roles of the citizen in American democracy?
both U.S. citizens and all U.S. residents, and begin to explore how democracy
2. How did the inventions and advancements in technology change the way
works in America.
American’s lived?
2. Knowledge of changes in technology, transportation, and communication in
3. Why did an immigrant come to America at the turn of the century?
America during the 20th Century and its effects on human lives.
3. Factors that influence immigration on the history of America.

Objective # 1 Explain how a democracy relies on people’s responsible participation, and draw implications for how individuals should participate.
Essential Question: What are the roles of the citizen in American democracy?
Standards: GLE/CLE, C3, NCSS
GLE Apply the principles of the US Constitution to the historical time periods being studied and to current events.
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GLE Apply the principles of the Bill of Rights to the historical time periods being studied and to current events.
GLE Distinguish between powers and functions of local, state, and national government in the past and present.
D2.Civ.2.3-5. Explain how a democracy relies on people’s responsible participation, and draw implications for how individuals should participate.
D2.Civ.8.3-5. Identify core civic virtues and democratic principles that guide government, society, and communities.
NCSS #10 Civic Ideals and Practices
Academic Vocabulary:
amendment, ratify, federal, checks and
balances

citizen, community, citizenship, rights,
responsibilities

naturalization, treason, allegiance,
patriotism

democracy, civics, electoral college

Lesson Plan
Supporting Question: “What is the
Constitution, Bill of Rights? What are
the branches of the government? What
are the main responsibilities of each
branch?” “ How does the Constitution
protect the rights of Americans?”

Supporting Question: “What are the
differences between a citizen’s right and
a citizen’s responsibilities?”

Supporting Question: “What does it
mean to be a U.S. citizen? Are there any
expectations of citizens?”

Supporting Question: “Why is it important to
have the right to vote?” “How have voting
rights changed over time in America?”

Citizen Me
Icivics Lesson Plan

Citizenship: Just the Facts
Icivics Lesson plan

*Unit 1, Lesson 1 pgs: 14-15

*Unit 1, Lesson 1 pgs: 10-13
● Additional material is needed
if students do not have an
understanding of the branches
of government and each
branch's responsibility.

Students will be able to describe key
rights and responsibilities as a citizen and
suggest examples of rights and
responsibilities in their own lives.

Students will be able to describe
citizenship requirements and the
process to become a citizen of the
United States. Students will trace the
progress of citizenship and voting rights
for different groups over time.

Students will learn that a representative
democracy allows citizens to elect officials to
the government through the use of the
Electoral College. The United States has
amended the Constitution to protect various
groups of citizens and their right to vote.
Vote! By Eileen Christelow, close read of
timeline in book

Formative Performance Task:
Create citizenship pyramid, summarizing
rights and responsibilities at each level of
citizenship.

Formative Performance Task:
Complete notes/binder page
summarizing information about U.S.
citizens (icivics graphic organizer)

Formative Performance Task:
Create US Citizenship Timeline including
dates of voting amendments added to the
Constitution.

Students will learn the Constitution is a
working document. The Bill of Rights
and separation of powers prevents the
Constitution from becoming too
powerful.
Formative Performance Task: Complete
notes/binder page outlining/defining
information learned in the lesson
(Constitution, amendments, Bill of
Rights, Main responsibilities under
Federalism, National, State, Local
Governments, legislative, executive,
judicial, checks and balances.)
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Summative Performance Task: Students will explain how the Constitution protects American citizens including the Bill of Rights, specific amendments, and the powers of
government. Students will be able to understand citizenship, and the rights and responsibilities of an American citizen. Students will trace the history of voting rights and
amendments made to the Constitution during 1800-2000.
Taking Informed Action: Students will explore ways they can become active citizens in their own community by playing, Civic Heroism! https://www.icivics.org/games/activate

Differentiation
How will we respond if students have not learned? Interventions:
Provide background knowledge to students, based on student needs. Provide notes,
vocabulary flashcards, study guides, etc.
Allow students more time for research, exploration, and inquiry time, if needed.

How will we respond if students have already learned? Extensions/Enrichments:
Create Rights/Responsibility bulletins noting specific rights and responsibilities at
school and in the community. Encourage students to investigate ways to publicise and
act upon this information in each community setting.

Objective #2 Explain how inventions and technology advancements changed the way people lived during 1800-2000.
Essential Question: How did the inventions and advancements in technology during 1800-2000 change the way American’s lived?
Standards: GLE/CLE, C3, NCSS
GLE Evaluate how changes in communication and transportation technologies affect people’s lives.
GLE Identify and describe the contributions of historically significant individuals to the United States from c. 1800 – 2000.
GLE Analyze ways by which citizens have effectively voiced opinions, monitored government, and brought about change both past and present.
D2.Civ.14.3-5. Illustrate historical and contemporary means of changing society.
NCSS #2 Time, Continuity, and Change
NCSS #8 Science, Technology, and Society
Academic Vocabulary
Innovation, intellectual property, invention, inventor, patent
Lesson Plan
Supporting Question: “How did technology affect American life in the late 1800s?”

Supporting Question: “How did inventions improve life for Americans during the 19th
century?“ “How has innovation impacted American culture?”

Modern Times Unit 3:, Lesson 3 pgs. 82-85
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Possible Inventions Lesson Plan
http://teacher.scholastic.com/lessonrepro/lessonplans/theme/inventions01.htm

Discovery Education Inventions/Inventors video clips:
Students will explore common inventions from 1800-2000.

Students will research common inventions and will determine how lives have changed
since the creation of the invention.

Formative Performance Task:
● Students will take guided notes outlining inventions and advancements,
including; Alexander Graham Bell, Thomas Edison, George Washington
Carver, Orville and Wilbur Wright
● Postcard from the Past: Students will create a postcard from a specific
inventor discussing the important invention or concept.

Formative Performance Task:
● Students will examine how inventions of the past have impacted students’
own lives and the global community.

Summative Performance Task: Students will research and present information about a specific invention and how it affects the lives of others in the past and present.
Taking Informed Action:
● Students will create a display of the inventions and rank their order of importance according to student opinions.
● Students will read nonfiction articles about famous inventions and inventors.

Differentiation
How will we respond if students have not learned? Interventions:
Provide background knowledge to students, based on student needs. Provide notes,
vocabulary flashcards, study guides, etc.
Allow students more time for research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
Create or invent something new and never before created. Explain the need for it
today or in today’s society. Students can illustrate or develop the invention to bring to
class. The presentation should include a marketing poster and written explanation.

Objective #3: Explain motivations behind immigrants coming to America.
Essential Question: Why did an immigrant come to America during the Turn of the Century?
Standards: GLE/CLE, C3, NCSS
GLE Describe the cultural impact of migration on the immigrants and the United States from 1800-2000
GLE Compare cultural characteristics across historical time periods
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D2.His.1.3-5. Create and use a chronological sequence of related events to compare developments that happened at the same time.
GLE Examine the changing roles among Native Americans, Immigrants, African Americans, women and others from 1800-2000.
D2.Civ.13.3-5. Explain how rules and laws change society and how people change and laws.
NCSS #1 Culture
Academic Vocabulary
Immigration, migration, Ellis Island, Angel Island, push and pull factors, commute, slums, tenements
Lesson Plan
Supporting Question: “How did
immigrants change the makeup of United
States during the 20th century?”
Picture Book Read alouds:
● How Many Days to America? By
Eve Bunting
● Coming to America – The Story
of Immigration, by Betsy
Maestro

Supporting Question: “What can you
imagine would cause you to leave your
home forever and move to a different
country?”

Ellis Island:
http://app.discoveryeducation.com/play
er/view/assetGuid/215C7EB3-06BA4D9E-B57C-3E7F2196B1E7
Angel Island:
http://app.discoveryeducation.com/play
er/view/assetGuid/64AD4464-520B4DCA-A6A4-A46D4733EF2B
Primary Sources:
http://www.loc.gov/teachers/classroom
materials/primarysourcesets/immigratio
n/

Students will analyze the differences
between immigrants arriving through
Ellis Island and Angel Island.

Possible lesson plan:
http://www.scholastic.com/teachers/less
on-plan/immigration-lesson-plan-grades3-5

Supporting Question: “How did the
growth of cities affect the United States
during the turn of the century?”

Supporting Question: “How have the
influences of immigration changed the
Constitution and citizens of the United
States?”

Modern Times: pgs. 90-94 Unit 3: Lesson
4

Explore Ellis Island and Angel Island
websites
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Formative Performance Task:
● Students will define the
following words: immigration,
migration, Ellis Island, Angel
Island, Push and Pull Factors

Formative Performance Task:
● Students will investigate and
identify reasons why people
have immigrated to the United
States during 1800-2000.

Formative Performance Task:
● Students will compare and
contrast life during the early
1900’s and now.

Formative Performance Task:
● Students will gather information
about the effects of immigration
in America in the past and
present.

Summative Performance Task:
 Writing: Students write an opinion piece in response to the prompt: Does Voting Matter? Direct them to provide evidence to support their claim.
 Multimedia: Invite students to educate the school community about the importance of voting by creating Public Service Announcements (PSA) to post on the school
website and present to the student body. Within the Public Service Announcement, students use evidence from voting statistics, knowledge and information from
the Voting Rights Timeline, the Constitution and Amendments, and quotes on citizenship and voting to support their claims.
Taking Informed Action:
● Reading A to Z book: The Story of Immigration
● Students will read nonfiction articles on immigration in America 1800-2000.
● Students will study individual immigrant stories through Biographies in Communication Arts

Differentiation
How will we respond if students have not learned? Interventions:
Provide background knowledge to students, based on student needs. Provide notes,
vocabulary flashcards, study guides, etc.
Allow students more time for research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments
● Students will investigate their own family history and will create a way to
present this information.
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PROFICIENCY SCALE FOR THIS STANDARD

STANDARD:
SCORE

DESCRIPTION

SAMPLE TASKS

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

●

Investigate primary documents from the time
period and present information to the class.

3.0

The student:
● Explain how a democracy relies on people’s responsible participation, and draw implications for
how individuals should participate.
● Explain how inventions and technology advancements changed the way people lived during
1800-2000.
● Explain motivations behind immigrants coming to America

●

Explain how the Constitution and amendments
protect the rights of American citizens and how
different citizens rights have changed over time.
Explain the changes that have come about in
technology and communication since 1800-2000
and how it affects our lives.
Explain the effects of immigration on America
during 1900’s.

●

●
The student exhibits no major errors or omissions.
2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ amendment, ratify, federal, checks and balances, citizen, community, citizenship,
rights, responsibilities, naturalization, treason, allegiance, patriotism, democracy,
civics, electoral college, Innovation, intellectual property, invention, inventor, patent,
Immigration, migration, Ellis Island, Angel Island, push and pull factors, commute,
slums, tenements
● Performs basic processes, such as:
○ Recalls basic understanding of events from the unit.

●
●
●
●

Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 4 - Economics
Content Area: Social Studies

Unit Title: America’s Economics 1800-2000

Course/Grade Level: 5th grade

Unit Duration: 8 weeks (20 class periods)

Materials/Instructional Resources For This Unit:
McGraw Hill The United States Modern Times: Unit 1
http://connected.mcgrawhill.com/c2j/dashboard.do?bookId=5XKH4LEW4754SLOBSWDZWGWCYQ

Big Idea:
Economic decisions impact the world around both past and present.

Cost of the War
http://www.history.com/civil-war-150#/paying-for-the-war
Stock Market
https://www.moneyinstructor.com/ls/msimulation.asp
http://www.vermonttreasurer.gov/sites/treasurer/files/pdf/literacy/2012%2056%20grade%20Stock%20Pie.pdf
Enduring Understandings:
●
●
●

Students will understand fundamental economic concepts.
Students will apply their understanding of economics in real-world situations
Students will understand the affect economic decisions had on the nation’s
past and present.

Essential Questions:
● How does the government pays for the goods and services it provides?
● How does the economy affect people's lives?
● How have economic factors influenced change in the United States?

Objective #1 Students will understand and apply basic economic concepts.
Essential Question: How does the government pays for the goods and services it provides?
Standards:
GLE
EG.4.d. use an economic lens to describe the impact of migration on the immigrants and the United States c. 1800-2000
C3
D2.Eco.3.3-5. Identify examples of the variety of resources (human capital, physical capital, and natural resources) that are used to produce goods and services
D2.Eco.14.3-5. Explain how trade leads to increasing economic interdependence among nations.
D2.Eco.1.3-5. Compare the benefits and costs of individual choices
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NCSS
-The characteristics of a market economy
-The economic gains that result from specialization and exchange as well as the trade-offs
-How goods and services are allocated in a market economy through the influence of prices on decisions about production and consumption
-Participate in a simulated classroom economic system
Academic Vocabulary:
voluntary exchange, cost-benefit, price incentives, specialization, Interest, productivity, supply and demand, trade-offs, income, wages, Labor
Lesson Plan
Supporting Question:
What are the outcome of both types of supply and
demand relationships?

Supporting Question:
What positive effect do taxes have on the public?
Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 1, Lesson 2 ,Pages 1 & 2
Students will learn about businesses and consumers.
While learning about business and good, students will
draw a conclusion that supply demand relationships
with the ongoing supply and demand relationship.

Modern Times: Unit 1 Lesson 2 Page 3
Students will learn about taxes and their effect on the
public.
OR

Supporting Question:
How role do trade and specialization have in our
economy?
Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times:
Unit 1 Lesson 2 Pages 4-5
Students will learn about trade and a main reason why
trade occurs, specialization. Students will also learn
about how trade and specialization affect our economy.

Possible learning activity is a class “tax” simulation using
a class monetary system. You will tax on their personal
property, everyday going to school (income tax), state
tax, and federal.
Also, emphasize the benefits of paying taxes:
Schools, government, police dpt, libraries, parks, clean
streets, safe streets, etc.

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
What are the outcome of both types of supply and
demand relationships?

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
What positive effect do taxes have on the public?

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
How role do trade and specialization have in our
economy?
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Summative Performance Task:
End of Chapter Assessment can be taken online with results sent to instructor. Otherwise, the instructor may print the assessment prior to administering.
Taking Informed Action:
Students can draw on the costs/benefits of people migrating westward, and apply it to how people can transfer to future events.
Interdisciplinary:
Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Students will be pulled in small groups to review the concepts missed. Optional
Interventions:
*Matching Games
*Brainpop Videos
*Peer-Teaching

Students can apply the concept of weighing costs and benefits of moving westward
beyond the surface. Students will be given the opportunity to explore specific primary
sources documenting people’s struggles as they ventured westward. After reviewing
the documents, the students can create their own ideas about westward expansion.

Objective #2 Students will understand personal finances.
Essential Question: How does the economy affect people's lives?
Standards:
GLE
E.4.A.5 Explain how the following economic concepts affect our nation’s past and present:● scarcity ● supply and demand ● trade-offs (opportunity cost) ● income, labor, and
wages
C3
D2.Eco.1.3-5. Compare the benefits and costs of individual choices.
D2.Eco.2.3-5. Identify positive and negative incentives that influence the decisions people make.
NCSS:
-The economic choices that people make have both present and future consequences
-How people and communities deal with scarcity of resources.
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-Individuals, government, and society experience scarcity because of human wants and needs exceed what can be produced from available resources
-The characteristics of a market economy
-Participate in a simulated classroom economic system
Academic Vocabulary:
Scarcity, opportunity-cost, dividends, stock, bond
Lesson Plan
Supporting Question:
How do scarcity and opportunity-cost affect the
economy?

Supporting Question:
What is an opportunity-cost?

Supporting Question:
What is the difference between a stock and a bond?

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 1, lesson 3, pg 1-2

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 1, lesson 3, page 3

Then, have students experience scarcity with an activity
below:
● Musical chairs
● Act like you have candy for only half of class

Then, have students experience opportunity-cost with
an activity below:
● You want to go to Six Flags and a new video
game, but only have enough money for one.
● You’re at the movies and want to buy popcorn
and candy, but only have enough money

Then, students can see this concept in action as they
play a Stock-Market Game. the research for the
different stocks could integrated in ELA

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:

Formative Performance Task:
● Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 1, lesson 3, pg 1

Summative Performance Task:
Online summative assessment that can be virtually submitted, or an instructor may print prior to facilitating the assessment.
Taking Informed Action:
Students can apply the disciplines learned using a classroom checking/monetary system. The teacher can either ask for checkbook donations from a local bank or print them.
Students will be “paid” each month for their job as a student, or even assign classroom jobs to pay students for. Then, students will write checks for renting their desk and
chair, the air/heat, also late fees if they are not deposited on time. This class checking/monetary system can be as big or small as you make it.
Interdisciplinary: Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.
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Differentiation
How will we respond if students have not learned?
Interventions:
Review the concepts taught using:
Stock Market Simulation

How will we respond if students have already learned?
Extensions/Enrichments:
Students will participate in a Stock Market Simulation. Follow link below or create
your own!
https://www.moneyinstructor.com/ls/msimulation.asp

Objective #3 Students will understand the economic causes and consequences of the Great Depression.
Essential Question: How have economic factors influenced change in the United States?
Standards:
C3
D2.Eco.9.3-5. Describe the role of other financial institutions in an economy
GLE
Explain the factors, past and present, that influence changes in our nation’s economy (technology, movement of people, resources, etc.)
NCSS
-The influences of economic factors on the history of the nation.
-Reconstructing and enacting a historical event through role playing
-Science and technology have both positive and negative impacts upon individuals, societies, and the environment in the past and present.
-Participate in a simulated classroom economic system
-Participating in market simulation activities
Academic Vocabulary: roaring twenties, great depression, borrowing, stock exchange, speculation, mass production
Lesson Plan
Supporting Question:
How did enhanced technology affect America’s
economy?

Supporting Question:
What effect did borrowing have on the great
depression?

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 4, Lesson 3, page 4

Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times: Unit 4, Lesson 4, page 2

Supporting Question:
What were the consequence of the great depression?
Students will learn this concept using a guided reading
Lesson on the chromebooks or tablets:
Modern Times, Unit 4, page 3-5
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Also, students can watch a video clip depicting this time
period:
http://www.history.com/topics/roaring-twenties

Also, students can see the affect the stock market crash
had on America.
http://www.history.com/topics/greatdepression/videos/1929-stock-market-crash

Formative Performance Task:

Formative Performance Task:

●

Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
How did enhanced technology affect America’s
economy?

●

Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
What effect did borrowing have on the great
depression?

More on:
Hoovervilles
http://www.history.com/topics/hoovervilles
Dust Bowl:
http://www.history.com/topics/dustbowl/videos/black-blizzard
The New Deal
http://www.history.com/topics/new-deal

Formative Performance Task:
●

Quick Checks given in the guided lesson can be
virtually “turned-into” teacher
AND/OR
● Use a ticket-out-of-class on a post-it or index
card asking students to respond to the
supporting question:
What were the consequence of the great depression?

Summative Performance Task:
Online summative assessment that can be virtually submitted, or an instructor may print prior to facilitating the assessment.
Taking Informed Action:
The economic tragedy can be applied to a real-life representation where students can “purchase” certain privileges without having enough money to pay for. Then, let
students know that because of the extensive “borrowing” there will be an economic deflation. Our country's value of a dollar went decreased in value. The facilitator can
repeat this as many times as possible to show that the economy is taking a turn for the worst. Finally, end with a “Black Thursday” where everyone losed everything. Students’
privileges are taken away from them, and the class economy falls to pieces.
Interdisciplinary:
Integrate in reading instruction using the leveled readers and/or common-core aligned ELA passages from readworks.org.
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Differentiation
How will we respond if students have not learned?
Interventions:
●
●
●
●

Interactive vocabulary practice
Peer-Teaching
Review material on the textbook
Small-group reteaching of concepts

How will we respond if students have already learned?
Extensions/Enrichments:
●
●
●

Students can create a presentation about the great depression.
Peer-teaching
Predict future events with and without control of “borrowing”
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Economics
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
●
Apply the following economic concepts to the world around us:
○
Scarcity
○
voluntary exchange
○
cost-benefit
○
price incentives
○
Specialization
○
Interest
○
productivity
○
supply and demand
○
trade-offs
○
Income
○
wages
○
labor
Students can answer essay questions and/or participate in a mock-economy applying their understanding of the economic concepts learned.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
●
Recognizes or recalls economic terminology, such as:
○
scarcity
○
voluntary exchange
○
cost-benefit
○
price incentives
○
specialization
○
Interest
○
productivity
○
supply and demand
○
trade-offs
○
Income
○
wages
○
Labor
●
Performs basic processes, such as:
●
Answering multiple choice and fill in the blank questions
However, the student exhibits major errors or omissions regarding the more complex ideas and processes.

1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.

SAMPLE TASKS
●
●
●
●

Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment used as pre and post
assessments to measure growth

●
●
●
●

Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment used as pre and post
assessments to measure growth
Participation in a mock-economy

●

●
●
●
●

Teacher observation
Vocabulary Assessment
Exit Slips
Unit Assessment used as pre and post
assessments to measure growth
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CURRICULUM OVERVIEW
COURSE/GRADE LEVEL: 6th Grade Social Studies

CURRICULUM WRITTEN: Ancient Civilizations

CREDIT(S): n/a

BOARD APPROVAL:

PREREQUISITES: n/a

REVISED:

COURSE DESCRIPTION:

COMMITTEE MEMBERS:

A look into Ancient Civilizations, starting with units of Geography, Prehistory,
following each Ancient Civilization in chronological order in which they originated.
In addition, civics, economics, geography, and history will be embedded throughout
each unit.

Kara Welty
Vicki Vaughn
Stacey Stubits

UNITS IN THIS COURSE/GRADE LEVEL
UNIT TITLE

UNIT DURATION

UNIT 1: Geography

6 weeks (15 days)

UNIT 2: Prehistory

6 weeks (15 days)

UNIT 3: Ancient Mesopotamia

6 weeks (15 days)

UNIT 4: Ancient Egypt

6 weeks (15 days)

UNIT 5: Ancient India

6 weeks (15 days)

UNIT 6: Ancient China

6 weeks (15 days)

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE
Grade 6 Social Studies Techbook – Discovery Education

ADDITIONAL INSTRUCTIONAL MATERIALS
Hands-On History, Ancient Civilizations Activities, Shell Education
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Unit Overview - Unit 1 - Geography
Content Area: Social Studies: Ancient Civilizations

Unit Title: Geography

Course/Grade Level: 6th Grade

Unit Duration: 6 Weeks (15 days A-Day/B-Day block)

Materials/Instructional Resources For This Unit:
Big Idea:
● Maps and Globes Inquiry document
Five Themes of Geography
(https://static1.squarespace.com/static/5342c12be4b01b8f6b78c1d5/t/55d3
1. Location
dbd5e4b08c827e1541fa/1439947733068/NewYork_K_Maps_and_Globes.pdf)
2. Place
● Resource on physical and geographical features:
3. Human Environment Interaction
http://mdk12.msde.maryland.gov/share/pdf/social_studies/GEOGRAPHY/Geo
4. Movement
_ch_chart.pdf
5. Region
● Information from supporting questions are gathered from:
http://education.nationalgeographic.org/standards/national-geographystandards/14/
● http://education.nationalgeographic.org/encyclopedia/region/
● http://media.education.nationalgeographic.com/assets/file/Draw_Political_B
orders.pdf
● Discovery Education Lesson:
● https://app.discoveryeducation.com/techbook2:concept/view/guidConceptId
/2DA35899-781C-4738-BB50-EEC867E43EF7/guidUnitId/54E01D79-9E4549AC-B50D-6994CD93E400#/tab=model-lesson-tab&page=1&subTab=lessonoverview-tab
● google.discoveryeducation.com
Enduring Understandings:
● Places are often located by absolute and relative positions.
● Places form and change as a result of human and physical characteristics.
● Humans will interact with their environment in order to meet their needs.
● Places are often connected with one another through movement of goods,
people, and ideas.
● Many factors can contribute to a region’s identity.
● Regions are often distinguished by their characteristics.

Essential Questions:
● How do we identify the location of places?
● What is the impact of human and physical characteristics in the formation and
change of places?
● In what ways do humans interact with the environment to meet needs?
● How do the movement of goods, people and ideas connect places?
● What factors contribute to a region’s identity?
● What characteristics are used to differentiate between regions?

Objective #1 Students will find absolute and relative locations of places within the local community and region.
Essential Question: How do we identify the location of places?
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Standards:

GLE/CLE:
5.B.c - Locate and describe geographic places, using absolute and relative location, especially as people were able to define them more accurately
C3:
D2.Geo.3.6-8. Use paper based and electronic mapping and graphing techniques to represent and analyze spatial patterns of different environmental and
cultural characteristics.
NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Discipline # 2: Geography
Academic Vocabulary:
Absolute location
Relative location
Scale Bar
Compass Rose
Intermediate Directions
Cardinal Directions
Legend/Key
Symbols
Labels
Lesson Plan
Supporting Question:
What is the difference between a map and a globe?

Supporting Question:
How are maps used to give absolute and relative
location?

Supporting Question:
Why is it important to understand how to read a map?

Formative Performance Task:
Students will discuss the differences and similarities
between maps and globes. They will complete a Venn
Diagram to compare/contrast maps and globes. Then,
they will turn and talk with their partners to determine
when it would be better to use a map or a globe,
depending on different scenerios included in the Maps
and Globes Inquiry document
(https://static1.squarespace.com/static/5342c12be4b01
b8f6b78c1d5/t/55d3dbd5e4b08c827e1541fa/14399477
33068/NewYork_K_Maps_and_Globes.pdf).

Formative Performance Task:
Find absolute and relative locations of places on a map
and globe.

Formative Performance Task:
Construct a map of local community including symbols,
labels, legends, absolute and relative location.
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Summative Performance Task: Common assessment, finding relative and absolute locations of various places.
Taking Informed Action: Students will collaborate in compelling conversations with questions regarding the importance and relevance of relative and absolute location and
how it applies to life today.

Differentiation
How will we respond if students have not learned?
Interventions:
 Give even more background information to students, based on student
needs.
 Provide notes, vocabulary flashcards, study guides to students.
 Give students more research, exploration, and inquiry time, if needed.

How will we respond if students have already learned?
Extensions/Enrichments:
 Students can explore deeper level topics independently on devices.
 Present lesson/ideas/self-guided project to the class.
 Differentiate different viewpoints from multiple archaeologists.

Objective #2 Students will compare the human and physical characteristics of places.
Essential Question: What is the impact of human and physical characteristics in the formation and change of places?
Standards:
GLE/CLE:

5.G - Using geography to interpret, explain and predict
5.F.a - Explain how regions of the world relate to one another and change over time
C3:
D2.Geo.1.6-8. Construct maps to represent and explain the spatial patterns of cultural and environmental characteristics.
D2.Geo.4.6-8. Explain how cultural patterns and economic decisions influence environments and the daily lives of people in both nearby and distant places.
D2.Geo.5.6-8. Analyze the combinations of cultural and environmental characteristics that make places both similar to and different from other places.
D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Discipline # 2: Geography
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Academic Vocabulary:
 Population Density
 Population Distribution
 Place
 Migration
Physical: Physical features, weather, climate, soil, minerals, vegetation, animal life, bodies of water
Human: human made features, language (language patterns), religion, political system, economic activities, population distribution, bridges, houses, parks, population,
language, religion, architecture, land use
Resource on physical and geographical features: http://mdk12.msde.maryland.gov/share/pdf/social_studies/GEOGRAPHY/Geo_ch_chart.pdf
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What are the human characteristics of a place and how
do they impact where humans settle?

What are the physical characteristics of a place and how
does this impact animal life, human life, and plant life?

How would you compare the human and physical
characteristics of the local community with another
community?

Human characteristics include: human made features,
language (language patterns), religion, political system,
economic activities, population distribution, bridges,
houses, parks, population, language, religion,
architecture, land use

Physical characteristics include: Physical: Physical
features, weather, climate, soil, minerals, vegetation,
animal life, bodies of water

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Compare two different locations in the world and how
their human characteristics are similar and how they are
different. Discuss how this impacts how and why people
settle into a variety of locations.

Students will create their own island, or piece of land,
including and labeling physical features, vegetation that
would go with those features, bodies, of water, climate,
etc.

Read stories and books about distant places. Many
picture books provide vivid images of different places
and a sense of what it would be like to live in them. A
Country Far Away, Heidi, and Going for Oysters are
examples of books about other parts of the world.

Students will take notes on human characteristics
vocabulary

Students will take notes on physical characteristics
vocabulary

Talk about the places these books celebrate, find them
on a map or globe, and discuss their mental picture of
these places.
Students can research two neighboring bordering
countries online to determine similarities and
differences between human and physical features.
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Summative Performance Task:
Common assessment analyzing human and physical features and how humans affect both of these factors.
Taking Informed Action:
Students will collaborate to ask compelling questions regarding how life would be different today for them if other human and physical characteristics of our city changed.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Re-assess and re-teach:

Enrichment Activities:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists.

Objective #3 Students will exemplify how people adapt to, change and protect the environment to meet their needs.
Essential Question: In what ways do humans interact with the environment to meet needs?
Standards:

GLE/CLE:
5.F.a - Explain how regions of the world relate to one another and change over time
5.G - Using geography to interpret, explain and predict
7.F - Interpreting various social studies resources
C3:
D2.Geo.4.6-8. Explain how cultural patterns and economic decisions influence environments and the daily lives of people in both nearby and distant places.
D2.Geo.5.6-8. Analyze the combinations of cultural and environmental characteristics that make places both similar to and different from other places.
D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
NCSS:
Theme 2: Time, Continuity, and Change
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Theme 3: People, Places, and Environments
Theme 9: Global Connections
Discipline # 2: Geography
Academic Vocabulary:
 Adapt
 Human Environment Interaction
 Modify
 Shelter
 Irrigate
 Plow
 Vegetation
 Dietary
 Ecosystem
 Habitat
 Technology
 Physical Environment
Information from supporting questions are gathered from: http://education.nationalgeographic.org/standards/national-geography-standards/14/
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

How do people modify the natural environment to meet
their needs?
(Build dams, Plow and irrigate fields, Build houses,
schools, and shopping centers)

What are the consequences of human modification to
the physical environment?

How do people use technology to get what they need
from the physical environment?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Identify and describe examples of human modifications
to the physical environment surrounding the school or
neighborhood (e.g., paving over vegetated areas,
constructing buildings, building bridges, installing
culverts or drainage ditches, removing or adding trees
or shrubs).

Identify and describe the changes in local habitats that
resulted from human activities.

Describe and explain examples of the technology used
in different industries in the United States (e.g., hightech farming and irrigation, excavating machinery in
strip mining, drilling in oil production).

Describe human-generated changes in the physical
environment during different time periods using aerial
photographs or satellite images of the same location

Describe examples of human modifications to the
physical environment as a result of improving
transportation routes (e.g., bridges, drainage ditches,

Identify and describe the impacts that students’ dietary
choices may have on the physical environment.

Explain how the use of technology in students’ daily
lives (e.g., rototiller in the garden, applying plant
fertilizer, pumps that provide bore or well water, hybrid
or disease resistant seeds) can help people get things

270

(e.g., farmland to subdivisions, open fields to baseball
diamonds, traditional downtown areas to new shopping
centers).

widening streets or roads, divided highways).

they need from the physical environment.
Describe and explain how inventions helped people
settle the Great Plains (e.g., barbed wire, steel plow,
railroad, steamboat, threshing machines).

Describe examples of changes that would occur if
people decided to build a new road, water park, or
shopping center in the local community (e.g., changes in
ecosystem, land cover, landforms, drainage patterns or
runoff).

Summative Performance Task:
Common assessment regarding human modifications, technology usage, and impacts of human modification on the world.
Taking Informed Action:
Students will collaborate to ask compelling questions regarding how life would be different today for them if other human and physical characteristics of our city changed.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologist

Objective #4 Students will explain how the movement of goods, people, and ideas impact the community.
Essential Question: How do the movement of goods, people and ideas connect places?

Standards:
GLE/CLE:
5.B.b - Locate the world's continents, oceans and major topographic features as civilizations spread
5.F.a - Explain how regions of the world relate to one another and change over time
5.G - Using geography to interpret, explain and predict
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C3:
D2.Geo.7.6-8. Explain how changes in transportation and communication technology influence the spatial connections among human settlements and affect
the diffusion of ideas and cultural practices.
D2.Geo.8.6-8. Analyze how relationships between humans and environments extend or contract spatial patterns of settlement and movement.
D2.Geo.9.6-8. Evaluate the influences of long-term human-induced environmental change on spatial patterns of conflict and cooperation
D2.Geo.10.6-8. Analyze the ways in which cultural and environmental characteristics vary among various regions of the world.
NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Discipline # 2: Geography
Academic Vocabulary:
 Movement
 Cultural Diffusion
 Diversity
 Goods
 Acculturation
 Immigration
 Migration
 Cultural Diversity
 Environment
 Trade
 Imports
 Exports
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

How do you define movement, and what is the
impact of movement on communities?
(Immigration, Migration, Cultural Diversity,
Environment)

How do people, goods, and services move within the local
community?

How has the movement of people, goods and services,
and ideas changed where people live over time?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Classroom discussion: How does the migration and
immigration of humans affect the movement of
ideas, religions, and customs? For example, without

Students can research trading, exports and imports, within
our local region, state, and nation to see how people,
goods, and services move between our area and beyond.

Movement of people, ideas, and products has occurred
through transportation, technology, and widespread
communication.
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human ideas moving from place to place, civilizations
will wither.

Topics, ideas, and inventions will be discussed and
students will take notes on how these ideas have
transformed the world (for example: Alexander Bell).

Summative Performance Task:
Common assessment including how ideas, people, movement, and technology has impacted humans life from past to present day.
Taking Informed Action:
Students create an idea of a technological tool that will enhance life in their own community and explain why it’s needed.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists.

Objective #5 Students will summarize the elements (cultural, demographic, economic, and geographic) that define regions (community, state, nation, and world) and compare
various regions according to their characteristics.
Essential Question: What factors contribute to a region’s identity, and what characteristics are used to differentiate between regions?
Standards:
GLE/CLE:

5.F.a - Explain how regions of the world relate to one another and change over time
C3:
D2.Geo.3.6-8. Use paper based and electronic mapping and graphing techniques to represent and analyze spatial patterns of different environmental and
cultural characteristics.
D2.Geo.12.6-8. Explain how global changes in population distribution patterns affect changes in land use in particular places.
D2.Eco.14.6-8. Explain barriers to trade and how those barriers influence trade among nations.
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NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Discipline # 2: Geography
Academic Vocabulary:
 Region
 Political Border
 Demographics
 Economics
 Culture
 Geography
Resource for this objective:
http://education.nationalgeographic.org/encyclopedia/region/
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

How do we define regions?
Definition: A region is an area of land that has common features. A region
can be defined by natural or artificial features.Language, government, or
religion can define a region, as can forests, wildlife, or climate.

What factors make up regions?
(Culture, Demographics, Economics, Geography)

How are regions similar and different to each
other?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Political Borders (National Geographic) - Students think about regions and
borders by determining where they would place borders in an artificial
continent.

Students will write their understanding of what
makes a region on an exit slip.

Students compare and contrast different types of
regions using Venn Diagrams.

Resource:
http://media.education.nationalgeographic.com/assets/file/Draw_Politic
al_Borders.pdf
Discovery Education Lesson:
https://app.discoveryeducation.com/techbook2:concept/view/guidConce
ptId/2DA35899-781C-4738-BB50-EEC867E43EF7/guidUnitId/54E01D799E45-49AC-B50D-6994CD93E400#/tab=model-lessontab&page=1&subTab=lesson-overview-tab
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Summative Performance Task:
Five Themes of Geography
https://docs.google.com/document/d/18fUKcTgGHLWl19_9MX7BqFABi236e1iCOs7JNJlATAw/edit
Taking Informed Action:
Students will collaborate to ask compelling questions regarding how life would be different today for them if political borders of our city changed.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Geography
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
●
Completes project, showing understanding of the Five Themes of Geography.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
●
Recognizes or recalls specific terminology, such as:
○
Absolute location
○
Relative location
○
Scale Bar
○
Compass Rose
○
Intermediate Directions
○
Cardinal Directions
○
Legend/Key
○
Symbols
○
Labels
○
Population Density
○
Population Distribution
○
Place
○
Migration
○
Physical features
○
Weather
○
Climate
○
Soil
○
Minerals
○
Vegetation
○
Animal life
○
Bodies of water
○
Human made features
○
Language (language patterns)
○
Religion
○
Political system
○
Economic activities
○
Population distribution
○
Bridges
○
Houses
○
Parks

SAMPLE TASKS
●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz
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○
Population
○
Architecture
○
Land use
○
Region
○
Political Border
○
Demographics
○
Economics
○
Culture
○
Geography
○
Adapt
○
Human Environment Interaction
○
Modify
○
Shelter
○
Irrigate
○
Plow
○
Vegetation
○
Dietary
○
Ecosystem
○
Habitat
○
Technology
○
Physical Environment
○
Movement
○
Cultural Diffusion
○
Diversity
○
Goods
○
Acculturation
○
Immigration
○
Migration
○
Cultural Diversity
○
Environment
○
Trade
○
Imports
○
Exports
○
Region
○
Political Border
○
Demographics
○
Economics
○
Culture
○
Geography
However, the student exhibits major errors or omissions regarding the more complex ideas and processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas
and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 2 - Prehistory
Content Area: Social Studies: Ancient Civilizations

Unit Title: Prehistory

Course/Grade Level: 6th Grade

Unit Duration: 6 Weeks (15 days A-Day/B-Day block)

Materials/Instructional Resources For This Unit:

Big Idea:

●
●
●
●
●

●

●

Lesson Ideas and possible activities:
http://www.mrmoore.net/UNIT%201%20PREHISTORY/unit_1.htm
http://www.mrmoore.net/
https://sites.google.com/site/mrmooreshomepage/
http://maisogss.weebly.com/prehistory-unit.html
Prehistory vocabulary and guiding questions:
http://www.educa.madrid.org/web/colegio1/aicole/sos5P/contenidos/9_preh
istory/prehistory.pdf
Prehistory (McGraw-Hill) videos:
http://www.glencoe.com/video_library/index_with_mods.php?PROGRAM=97
80078750472&VIDEO=-1&CHAPTER=
google.discoveryeducation.com

Enduring Understandings:
●

●
●

Prehistoric humans learned how to adapt by: making simple tools, using fire,
developing language, providing food and shelter for their families and
themselves.
Students will understand the background on why scholars and archeologists
study Prehistory and civilization.
Students will understand how prehistoric humans survived and adapted to
their environment.

●

Students will learn that prehistoric humans learned to adapt to their
environment in order to survive.

●

Students will learn how to connect the prehistoric past with the present day,
as well as understanding how Prehistory provided a strong foundation for
future civilizations.

●

Students will connect civics, economics, geography, and history into this
Prehistory unit.

Essential Questions:
1.
2.
3.
4.
5.
6.

What was the relationship between early people and their environment?
How do civics, economics, geography, and history assist the historians as they
uncover the past, research the present, and predict the future?
What does the use of tools tell us about a society?
What observations and educated guesses can you share with us regarding
history?
How have humans adapted to their environment in order to survive?
In what ways have we adapted or changed in our environment today?

Objective #1: Students will understand the background on why scholars and archeologists study Prehistory and civilization.
Essential Question:
What was the relationship between early people and their environment?
How do civics, economics, geography, and history assist the historians as they uncover the past, research the present, and predict the future?
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Standards:
GLE/CLE:
3b - Knowledge of continuity and change in the history of the world
5 - Knowledge of major elements of geographical study and analysis (such as location, place, movement and regions) and their relationship to changes in society and the
environment
C3:
D2.His.9.6-8. Classify the kinds of historical sources used in a secondary interpretation.
D2.His.14.6-8. Explain multiple causes and effects of events and developments in the past.
D2.His.15.6-8. Evaluate the relative influence of various causes of events and developments in the past.
D2.Civ.9.6-8. Compare deliberative processes used by a wide variety of groups in various settings.
D2.His.17.6-8. Compare the central arguments in secondary works of history on related topics in multiple media.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 5: Individuals, Groups, and Institutions
Theme 9: Global Connections
Discipline #1: History
Academic Vocabulary:
● Archeology
● Archeologist
● Artifact
● Cro-Magnon
● Excavation
● Homo Sapiens
● Human Geography
● Hunter-Gatherer
● Megalith
● Neolithic
● Prehistoric
● History
● Physical Geography
● Primary Source/Secondary Source
● Resources
● Stone Age
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:
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How do historians improve our understanding of the
world?

How are chunks of time labeled in the past and today?

What does the research show us about the Prehistoric
past?

How did prehistoric people change as time progressed?
Why do scholars study the people, events, and ideas of
long ago?
How do physical geography and human geography
contribute to the study of history?

As people migrated around the world, how did they
adapt to their environments?

What are specific artifacts and ideas from
archeologists?
What do you want to learn about Prehistory?

How did the development of agriculture change human
society?

Why study ancient bones?

How can you compare primary, secondary sources, and
artifacts in your research?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Exit Ticket: 1. Name one concept that you know today
because an historian presented knowledge. 2. What
can we learn from people & events of long ago? 3. How
does the physical geography affect human geography?
4. What can we learn from studying ancient bones?

Exit Ticket: Small vocabulary quiz over Objective #1
academic vocabulary.

Student notes/outline (Teacher guided from resources)

Exit Ticket: 1. Name three units that we break time into
(BCE; AD; Era, Century, etc.) 2. Discuss three ways
prehistoric humans have changed through time. 3.
What caused people to migrate in prehistoric times and
discuss two ways they adapted to new environments?
4. As humans began to live in small groups, explain how
farming created more free time for some.

Teacher observation

Student notes/outline (Teacher guided from resources)

Student notes/outline (Teacher guided from resources.)
Teacher observation

Teacher observation
Lesson 1 (1 day of teaching)

Lesson 2 and 3 (2 days of teaching)

Lesson 4 and Lesson 5 (2 day of teaching)

Goal: Students will understand why archeologists and
scholars study events, ideas of long ago, and how
people lived.

Goal: Students will identify terms (decade, century, era,
millennium, BC/BCE, AD/CE) and designations of time
periods.

Goal: Students will develop compelling questions and
research the past (Social Science Inquiry - GLE)

Students will describe the roles of historians and
recognize varying historical interpretations of
Prehistory.

Students will understand the terms prehistoric,
neolithic, and megalithic.

*Discovery Ed Tech

Students will then draw research from their compelling
questions in order to come to a conclusion.

Students will learn and understand basic human needs
for survival.

Students will share their compelling questions and
research with peers and the class to condense
information learned and to build connections.

Students will understand humans' ways of living
changed as they interacted and adapted.

(Students will go to the computer lab or use technology
devices to develop compelling questions)

*Discovery Ed Tech
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Summative Performance Task:
Students will construct an argument regarding one of their essential questions and use evidence to support.
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Prehistory and how that impacts life today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on the Prehistoric
time period.

Objective #2: Students will understand how prehistoric humans survived and adapted to their environment.
Essential Question:
 What observations and educated guesses can you share with us regarding history?
 How have humans adapted to their environment in order to survive?
 In what ways have we adapted or changed in our environment today?
 What does the use of tools tell us about a society?
Standards:
GLE/CLE:
3b - Knowledge of continuity and change in the history of the world
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
C3:
D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
D2.Geo.8.6-8. Analyze how relationships between humans and environments extend or contract spatial patterns of settlement and movement.
D2.Geo.10.6-8. Analyze the ways in which cultural and environmental characteristics vary among various regions of the world.
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D2.His.1.6-8. Analyze connections among events and developments in broader historical contexts.
D2.His.2.6-8. Classify series of historical events and developments as examples of change and/or continuity
D2.His.3.6-8. Use questions generated about individuals and groups to analyze why they, and the developments they shaped, are seen as historically significant.
D2.His.10.6-8. Detect possible limitations in the historical record based on evidence collected from different kinds of historical sources.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 5: Individuals, Groups, and Institutions
Discipline #1: History
Academic Vocabulary:
● Agriculture
● Agrarian society
● Cave dweller
● Flint
● Hunter-Gatherer
● Migration
● Nomadic
● Nomads
● Stone
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What are the factors that contributed to the formation
of the first human societies?

How did the tools and language help humans adapt to the
environment?

How were the compelling questions you asked
earlier in the units answered throughout each
lesson?

How are food, shelter, and water relative to living and
surviving in Prehistoric times?

How have tools and inventions have evolved from Prehistoric
times to present day?

What is the difference between nomadic and agrarian
societies?
Supporting Question:

How did human interaction affect the humans of Prehistory?

Do you have any questions that have yet to be
answered?

What weather conditions contributed to each of the different
Stone Age Time Periods?
How did man adapt to the weather and nutritional conditions?

What is the reason for the geographic placement of the
societies?
How did farming affect people?
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Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

“The First Civilizations” Hands-on activities (Farming
Questions Day 1-2, Pottery Wheel, Task Chart, Habits of
Mind Discussion)
https://drive.google.com/open?id=0B0vINs0L3r5XVzIxc
3Y5cWZkVTg

Interactive Stone Age Tool-Kit:
http://www.pbs.org/wgbh/nova/ancient/stone-agetoolkit.html

Study guide and review game
*Jeopardy Game

First Civilizations and Prehistoric quiz during Lesson 8.
Students will complete the quiz (page 17 of the attached
document), which requires students to show an
understanding of how geography affects daily living.

Formative Performance Task: Test
TV Broadcast and Assignment:
Step 1: Decide in your group who will be responsible for each
job. The jobs are Sociologist, Nutritionist, Meteorologist, and
Anthropologist.
Step 2: Read through each of your job descriptions to
determine exactly what your are responsible for.
Step 3: Research and collect information and pictures for your
job. The more details the better. You will be evaluated on
your individual write-up as well as your group presentation.
Your paper should be typed, 1-2 pages (double spaced) and
should include all of the information from your area of study.
Step 4: Compile all of your information and pictures in your
group. Discuss how you want to design three episodes of
"Stone Age". Discuss what the rules of the game are and how
players win. *Note: Do not spend a great deal of time on the
rules of the game - the information about each period is far
more important.
Step 5: Create a presentation to show the three periods of the
Stone Age (Old Stone Age, Middle Stone Age, and New Stone
Age) for each episode of the T.V. show. Your presentation
should be in the form of the reality show "Stone Age". Each
episode should depict the evolution and developmental
changes through the ages and how early man adapted to those
changes. You should describe the setting, clothing, food,
shelters, tools,
ceremonies, etc. that will be used in each episode and explain
what challenges the contestants will face. You must also
describe how contestants win the game. You may use posters
with labeled drawings and computer graphics, power point
presentation, role playing with props, or any other creative
presentation. Determine how each person in your group will
be involved in the presentation.

*Re-test opportunities available, if needed
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Lesson 6, 7, & 8 (3 days of teaching)

Lesson 9 (1 day of teaching):

Lesson 14:

Students will learn how hunters and gatherers
interacted in Prehistory.

Students will learn how inventions of tools affected early
humans.

Students will review information learned during
the entire Prehistoric Unit.

(Use “The First Civilizations” lesson and activity in the
book titled “Hand-On History - Ancient Civilizations
Activities” by Shell Education)

Students will determine the importance of language
development & how knowledge was passed by oral traditions.

Lesson 15: Complete Study Guide for Final
Assessment.

Students will learn how economics and civics first began.
Paleolithic, Mesolithic, and Neolithic Era chart and how
early humans adapted over time.

Lesson 10-13 (3 days of teaching):

*Resource: See table below:

Students will learn the timeline of the Stone Age, from Old
Stone Age to New Stone Age.
Students will also understand the important components of
each time period of the Stone Age: including, sociology,
nutrition, weather, and anthropology.
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Summative Performance Task:
Prehistoric Unit Test
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Prehistory
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
● Answers detailed essay questions about Prehistory.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Archeology
○ Archeologist
○ Artifact
○ Cro-Magnon
○ Excavation
○ Homo Sapiens
○ Human Geography
○ Hunter-Gatherer
○ Megalith
○ Neolithic
○ Prehistoric
○ History
○ Physical Geography
○ Primary Source/Secondary Source
○ Resources
○ Stone Age
○ Agriculture
○ Agrarian society
○ Cave dweller
○ Flint
○ Hunter-Gatherer
○ Migration
○ Nomadic

SAMPLE TASKS
●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz
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●

○ Nomads
○ Stone
Performs basic processes, such as:
○ Labeling a map
○ Answering comprehension questions

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 3 - Mesopotamia
Content Area: Social Studies: Ancient Civilizations

Unit Title: Mesopotamia

Course/Grade Level: 6th Grade

Unit Duration: 6 Weeks (15 days A-Day/B-Day block)

Materials/Instructional Resources For This Unit:

Big Idea:

●
●
●

●
●
●
●

●

YouTube Video (Geography overview- 5 minutes):
Learning about civilization of Ancient Mesopotamia (Government, Religion,
https://www.youtube.com/watch?time_continue=227&v=LQy1SURKbyw
Social Structure, Geography, Resources, & Contributions) leads to knowledge
Video: From Nomads to Farmers (20 minutes)
and understanding of the present.
https://www.youtube.com/watch?v=9WX5jaLzxik
Discovery Education “From Nomads to Farmers” Teacher’s Guide: https://gtmmedia.discoveryeducation.com/videos/27368/4F7482F6-D78B-EBC9558B452F6EEEFE3D.pdf
Short passage: The Farming Year:
http://www.mesopotamia.co.uk/geography/challenge/cha_set.html
Mesopotamia Lesson Ideas: http://www.socialstudiescms.com/#!mesopotamia/cn92
Ancient Mesopotamia Hands-On Activity (Activity Sheets and Discussion Questions)
https://drive.google.com/drive/u/0/folders/0B0vINs0L3r5XMUdrTXFieGxuUXc
Ancient Mesopotamia (McGraw-Hill) videos:
http://www.glencoe.com/video_library/index_with_mods.php?PROGRAM=978007875
0472&VIDEO=-1&CHAPTER=1
google.discoveryeducation.com

Enduring Understandings:
Students will:
● Explain how geography and climate affect aspects of the Mesopotamian civilization.
● Understand basic elements of religion, social classes and government.
● Make connections of Ancient Mesopotamia’s contributions and how they affect present
day.

Essential Questions:
1.
2.
3.
4.
5.
6.
7.

How did geography influence the history of Ancient Mesopotamia?
What is/are the basic religion(s) of Ancient Mesopotamia?
As the civilization progressed, how did they set up their social
structure, and how did that affect daily life and their jobs?
What are the most important contributions from Ancient
Mesopotamia, and how do they affect us today?
What types of laws and/or government controlled the people?
What types of architecture and/or city planning made this culture
unique?
How did Ancient Mesopotamia use their resources (exports) to trade
with other neighboring civilizations (imports)?
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Objective #1 Students will explain how geography and climate affect aspects of this civilization.
Essential Question: How did geography influence the history of Ancient Mesopotamia?
Standards:
GLE/CLE:
5.G - Using geography to interpret, explain and predict
7.B.b - Create maps, graphs, timelines, charts and diagrams to communicate information
7.F - Interpreting various social studies resources
C3:
D2.Geo.2.6-8. Use maps, satellite images, photographs, and other representations to explain relationships between the locations of places and regions, and changes in their
environmental characteristics.
D2.Geo.3.6-8. Use paper based and electronic mapping and graphing techniques to represent and analyze spatial patterns of different environmental and cultural
characteristics.
D2.Geo.4.6-8. Explain how cultural patterns and economic decisions influence environments and the daily lives of people in both nearby and distant places.
D2.Geo.8.6-8. Analyze how relationships between humans and environments extend or contract spatial patterns of settlement and movement.
NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Theme 10: Science, Technology, and Society
Discipline # 2: Geography
Academic Vocabulary:
Mesopotamia: Greek for “The Land Between Two Rivers”
Tigris River
Euphrates River
Fertile Crescent
Cradle of Civilization
Mediterranean Sea
Red Sea
Arabian Desert
Caspian Sea
Persian Gulf
Irrigation
Trade
Supply and Demand
Floodplain
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Lesson Plan
Supporting Question:
What locations in Mesopotamia were important to
survival?

Supporting Question:
Why were the Tigris and Euphrates Rivers important to
Ancient Mesopotamia?

Supporting Question:
In response to the challenging climate (dry, dusty, hot,
spring rains, flooding), how did humans shape and
adapt the environment to fit their needs (development
of irrigation)?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

YouTube Video (Geography overview- 5 minutes):
https://www.youtube.com/watch?time_continue=227&
v=LQy1SURKbyw

Exit Ticket: List 3-4 reasons why the rivers were
important (trade, supply and demand, transportation,
irrigation, farming, hunting, protection).

Possible activities:

Fill in a blank map with the key geographical words (See
Key Academic Vocabulary above).

Video: From Nomads to Farmers (20 minutes)
https://www.youtube.com/watch?v=9WX5jaLzxik

Short passage: The Farming Year:
http://www.mesopotamia.co.uk/geography/challenge/c
ha_set.html
Computer Activity: Students will need computers for
this activity. In the link above, students will see three
fields and a list of activities you and your brothers could
perform. Remember, you must try to farm all of your
fields at once to get the greatest harvest. At different
times of the year, you will see the local water controller
direct water to the irrigation ditch next to your field.
You can let water into your fields by clicking on the
'water' button. If you miss this opportunity, you will
have to wait until his next visit.

Summative Performance Task:
Possible Map Check
Final Ancient Mesopotamia Assessment (at the end of the unit)
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Ancient Mesopotamia and how that impacts life
today.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on the Prehistoric
time period.

Objective #2 Understand basic elements of religion, social classes and government.

Essential Question: How did religion, social classes, government and family elements influence the development of the Ancient Mesopotamian civilization?
Standards:
GLE/CLE:
2 - Knowledge of principles and processes of governance systems
3b - Knowledge of continuity and change in the history of the world
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
C3:
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras
D2.Civ.6.6-8. Describe the roles of political, civil, and economic organizations in shaping people’s lives.
D2.Eco.1.6-8. Explain how economic decisions affect the well-being of individuals, businesses, and society
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 6: Power, Authority, and Governance
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
Discipline #5: Psychology

291

Academic Vocabulary:
 Ziggurat
 Priest
 Sumerians
 Hammurabi Laws
 King Hammurabi
 “Eye for an Eye”
 Ziggurat
 Ensi
 City-State
 Civilization
 Assyrians
 Babylonians
 Polytheism
 Monotheism
 Monarchy
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

Overarching topic: Government

How did the Division of Labor lead to Social Classes, and
how were they affected by religion?

How did family life influence the civilization of Sumer?

Why were Hammurabi and his reforms important?
Why were Hammurabi and his reforms important

What role did priests have?
What was the purpose of Ziggurats?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Compare and contrast the 3 major groups of rulers
(Babylonian, Sumerians, Assyrians) and their major
traits.

Fill in Social Class pyramid with essay question: Explain
the role of priests and describe the purpose of
Ziggurats?

In a Venn Diagram, compare and contrast daily life of
women, men, and children (children were required to
respect adults, only boys were allowed to go to school,
girls stayed home to cook and sew, etc.)

Discussion: Hammurabi’s reforms affected life in
countless ways. How does the act of having a set of
written laws affect a society? How do we use laws
today?
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Summative Performance Task:
Final Ancient Mesopotamia Assessment (at the end of the Unit)
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Ancient Mesopotamia and how that impacts life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on the Mesopotamian
time period.

Objective #3: Make connections of Ancient Mesopotamia’s contributions and how they affect present day.
Essential Question: What are the significant contributions of Ancient Mesopotamia and how do we use them today?
What types of architecture and/or city planning made this culture unique?
How did Ancient Mesopotamia use their resources (exports) to trade with other neighboring civilizations (imports)?
Standards:
GLE/CLE:
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
3b - Knowledge of continuity and change in the history of the world
C3:
D2.His.3.6-8. Use questions generated about individuals and groups to analyze why they, and the developments they shaped, are seen as historically significant.
D2.His.5.6-8. Explain how and why perspectives of people have changed over time.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
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Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 9: Global Connections
Discipline #1: History
Discipline #4: Economics
Academic Vocabulary:
 Arches
 Bronze
 Chariot
 Checkers
 Sailboat
 Irrigation
 Mathematics
 Plow
 Supply and Demand
 Trade
 Wheel
 Cuneiform
 Number system (based on 60)
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

How did the invention of the first written language
(cuneiform) impact the ancient civilization?

How did the Sumerians use the rivers and other
inventions to build their economics?

How do the aspect of Hammurabi’s code affect many
aspects of daily life?

What other inventions/architecture were created that
impacted life back then and in present day (see above
for academic vocabulary, and streets in grid pattern)?

What is supply and demand?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Activity: Cuneiform writing on playdough

As a class, practice writing an essay answer to the
following question:

Ancient Mesopotamia Hands-On Activity (Activity
Sheets and Discussion Questions)
https://drive.google.com/drive/u/0/folders/0B0vINs0L3
r5XMUdrTXFieGxuUXc

Complete Study Guide for Final Assessment.
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Summative Performance Task:
Final Ancient Mesopotamia Assessment (at the end of the Unit)
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on the Mesopotamia
time period.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Mesopotamia
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
● Answers detailed essay questions about Ancient Mesopotamia.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Mesopotamia: Greek for “The Land Between Two Rivers”
○ Tigris River
○ Euphrates River
○ Fertile Crescent
○ Cradle of Civilization
○ Mediterranean Sea
○ Red Sea
○ Arabian Desert
○ Caspian Sea
○ Persian Gulf
○ Irrigation
○ Trade
○ Supply and Demand
○ Floodplain
○ Ziggurat
○ Priest
○ Sumerians
○ Hammurabi Laws
○ King Hammurabi
○ “Eye for an Eye”
○ Ziggurat
○ Ensi
○ City-State

SAMPLE TASKS
●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz
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●

○ Civilization
○ Assyrians
○ Babylonians
○ Polytheism
○ Monotheism
○ Monarchy
○ Arches
○ Bronze
○ Chariot
○ Checkers
○ Sailboat
○ Irrigation
○ Mathematics
○ Plow
○ Supply and Demand
○ Trade
○ Wheel
○ Cuneiform
○ Number system (based on 60)
Performs basic processes, such as:
○ Labeling a map
○ Answering multiple-choice comprehension questions
○ Completing Venn Diagrams

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 4 - Egypt
Content Area: Social Studies: Ancient Civilizations

Unit Title: Ancient Egypt

Course/Grade Level: 6th Grade

Unit Duration: 6 Weeks (15 days A-Day/B-Day block)

Materials/Instructional Resources For This Unit:

Big Idea:

●

●

●

Ancient Egypt (McGraw-Hill) videos:
Learning about civilization of Ancient Egypt (Government, Religion, Social Structure,
http://www.glencoe.com/video_library/index_with_mods.php?PROGRAM=97 Geography, Resources, & Contributions) leads to knowledge and understanding of the
80078750472&VIDEO=-1&CHAPTER=2
present.
Hands-on History: Ancient Civilizations (Ancient Egypt activity):
https://drive.google.com/drive/u/0/folders/0B0vINs0L3r5XOGVpLWMyYjRDM
VE
google.discoveryeducation.com

Enduring Understandings:

Essential Questions:

Students will:
● Understand the importance of the Nile River and how it affected trade routes.
● Understand basic elements of Egyptian religion and their beliefs of the
afterlife.
● Understand the importance of the hieroglyphics and how it relates to writing
forms of other cultures.
● Explain how Ancient Egyptians developed architecture and monuments which
reflected their religious beliefs.

1.
2.
3.
4.
5.

How did geography influence the history of Ancient Egypt?
How did Ancient Egypt use their resources (exports) to trade with other
neighboring civilizations (imports)?
What is/are the basic religion(s) of Ancient Egypt?
How did Ancient Egyptians record their history?
What types of architecture and/or city planning made this culture unique?

Objective #1 The Nile River provided the ancient Egyptian and Nubian peoples with water, food, fertile soil, and other materials. The Nile River and its valley were central
trade routes for Egyptians and Nubians.
Essential Question: How did geography influence the history of Ancient Egypt? How did Ancient Egypt use their resources (exports) to trade with other neighboring
civilizations (imports)?
Standards:
GLE/CLE:
5.G - Using geography to interpret, explain and predict
7.B.b - Create maps, graphs, timelines, charts and diagrams to communicate information
7.F - Interpreting various social studies resources
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C3:
D2.Geo.2.6-8. Use maps, satellite images, photographs, and other representations to explain relationships between the locations of places and regions, and changes in their
environmental characteristics.
D2.Geo.11.6-8. Explain how the relationship between the environmental characteristics of places and production of goods influences the spatial patterns of world trade
D2.Eco.14.6-8. Explain barriers to trade and how those barriers influence trade among nations.
D2.Eco.15.6-8. Explain the benefits and the costs of trade policies to individuals, businesses, and society
NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Theme 10: Science, Technology, and Society
Discipline # 2: Geography
Academic Vocabulary:
 Nile River
 Delta
 Upper Egypt
 Lower Egypt
 Silt
 Desert
 Oasis
 Sinai Peninsula
Lesson Plan
Supporting Question:
How did the Ancient Egyptians use the Nile River to
grow their economy?

Supporting Question:
What were the three kingdoms of Ancient Egypt and
why did they settle along the Nile River?

Supporting Question:
What direction did the Nile flow? How did this create
Upper and Lower Egypt?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Write a letter to a family member or friend to tell them
about the discovery of the Nile and its benefits,
encouraging them to come and live nearby.

Read articles on the three kingdoms and complete
comprehension questions.

Label map of Egypt

Summative Performance Task:
Ancient Egypt assessment at the end of unit
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Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists

Objective #2: Egyptian kings had absolute power and were thought to be gods. Egyptians were deeply religious and believed in several gods and goddesses. Egyptians
believed in life after death and carefully prepared their dead for the afterlife.
Essential Question: What is/are the basic religions of Ancient Egypt?
Standards:
GLE/CLE:
3b - Knowledge of continuity and change in the history of the world
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
C3:
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras.
D2.His.5.6-8. Explain how and why perspectives of people have changed over time.
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras
D2.Civ.9.6-8. Compare deliberative processes used by a wide variety of groups in various settings.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 6: Power, Authority, and Governance
Theme 9: Global Connections
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Discipline #1: History
Discipline #3: Civics and Government
Discipline #5: Psychology
Academic Vocabulary:
 Pharaoh
 gods
 goddesses
 afterlife
 mummy
 mummification
 tomb
 Pyramid
 sarcophagus
 polytheistic
 monotheistic
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What type of religion(s) was practiced in ancient Egypt?

What was the importance of religion in daily life?

What was the burial process for Egypt’s pharaohs?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Students will determine the difference between
polytheism and monotheism. Most Egyptian societies
had polytheism, but King Akhenaten promoted
monotheism.

Students will create a poster showing daily life including
the aspects of religion.

Students will apply their knowledge of mummification
by using an interactive mummy making activity
(http://discoverykids.com/games/mummy-maker/).

Summative Performance Task:
Ancient Egypt assessment at the end of unit
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed

Differentiate different viewpoints from multiple archaeologists

Objective #3: The ancient Egyptians used a pictorial writing similar to that used in Mesopotamia.
Essential Question: How did Ancient Egyptians record their history?
Standards:
GLE/CLE:
3b - Knowledge of continuity and change in the history of the world
7.A.a - Select, investigate, and present a topic using primary and secondary resources, such as oral interviews, artifacts, journals, documents, photos and letters
C3:
D2.His.1.6-8. Analyze connections among events and developments in broader historical contexts.
D2.His.2.6-8. Classify series of historical events and developments as examples of change and/or continuity
D2.His.3.6-8. Use questions generated about individuals and groups to analyze why they, and the developments they shaped, are seen as historically significant.
D2.His.9.6-8. Classify the kinds of historical sources used in a secondary interpretation.
D2.Civ.1.6-8. Distinguish the powers and responsibilities of citizens, political parties, interest groups, and the media in a variety of governmental and nongovernmental
contexts.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
Discipline #4: Economics
Academic Vocabulary:
 Hieroglyphics
 Papyrus
 cartouche
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Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

How are hieroglyphics similar to cuneiform and to
today’s modern texting?

How did the Egyptians use hieroglyphics to preserve
their history?

If you were buried in ancient Egypt, how would people
be able to identify your sarcophagus?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Create a chart, showing similar words/phrases in
different pictorial forms.

Read and discuss articles on Khufu and Hatshepsut to
compare and contrast. Khufu’s history was preserved
and Hatshepsut’s history was almost erased by other
pharaohs.

Create a cartouche, writing your name in hieroglyphics

Summative Performance Task:
Ancient Egypt assessment at the end of unit
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed

Differentiate different viewpoints from multiple archaeologists

Objective #4: Egypt developed unique architecture and monuments which reflected their beliefs.
Essential Question: What types of architecture and/or city planning made this culture unique?
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Standards:
GLE/CLE:
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
3b - Knowledge of continuity and change in the history of the world
C3:
D2.His.3.6-8. Use questions generated about individuals and groups to analyze why they, and the developments they shaped, are seen as historically significant.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 8: Science, Technology, and Society
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
Academic Vocabulary:
 Pyramids
 Sphinx
 tomb
 obelisk
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

Why and how were pyramids built?

What other architecture is unique to ancient Egypt?
(obelisk, sphinx, columns)

How challenging was is to build pyramids while
maintaining their daily life culture?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Read articles about the importance of pyramids and
their function
Build a paper pyramid & decorate with
hieroglyphics.

Make a foldable by drawing and writing an
informational paragraph on each unique architectural
item.

Ancient Egypt Hands-On Activity
(https://drive.google.com/drive/u/0/folders/0B0vINs0L
3r5XOGVpLWMyYjRDMVE)

Summative Performance Task:
Ancient Egypt assessment at the end of unit
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Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed

Differentiate different viewpoints from multiple archaeologists
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: Ancient Egypt
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
● Answers detailed essay questions about Ancient Egypt.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Nile River
○ Delta
○ Upper Egypt
○ Lower Egypt
○ Silt
○ Desert
○ Oasis
○ Sinai Peninsula
○ Pharaoh
○ gods
○ goddesses
○ afterlife
○ mummy
○ mummification
○ tomb
○ Pyramid
○ sarcophagus
○ polytheistic
○ monotheistic
○ Hieroglyphics
○ Papyrus
○ cartouche
○ Pyramids

SAMPLE TASKS
●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz
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●

○ Sphinx
○ tomb
○ obelisk
Performs basic processes, such as:
○ Labeling a map
○ Answering multiple-choice comprehension questions
○ Completing Venn Diagrams

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 5 - India
Content Area: Social Studies: Ancient Civilizations

Unit Title: Ancient India

Course/Grade Level: 6th Grade

Unit Duration: 6 Weeks (15 days A-Day/B-Day block)

Materials/Instructional Resources For This Unit:

Big Idea:

●

●

●

●

Caste System article and multiple-choice questions
Learning about civilization of Ancient India (Government, Religion, Social Structure,
(https://drive.google.com/drive/u/0/folders/0B0vINs0L3r5XR01DYUI1YzVRTE Geography, Resources, & Contributions) leads to knowledge and understanding of the
U)
present.
Hands-on History: Ancient Civilizations (Ancient India activity):
(https://drive.google.com/drive/u/0/folders/0B0vINs0L3r5XR01DYUI1YzVRTE
U)
Ancient India (McGraw-Hill) videos:
http://www.glencoe.com/video_library/index_with_mods.php?PROGRAM=97
80078750472&VIDEO=-1&CHAPTER=6
google.discoveryeducation.com

Enduring Understandings:
Students will:
● Explain how geography and climate affect aspects of this civilization.
● Understand basic elements of Hinduism, Buddhism, and Islam.
● Analyze the dynamics and significance of the Caste System and how it
compares to our Social Classes of today.
● Make connections of Ancient India’s contributions and how they affect
present day.

Essential Questions:
1.
2.
3.
4.
5.
6.
7.

How did geography influence the history of Ancient India?
What is/are the basic religion(s) of Ancient India?
How did this culture set up their social structure, and how did that affect daily
life and their jobs?
What are the most important contributions from Ancient India, and how do
they affect us today?
What types of laws and/or government controlled the people?
What types of architecture and/or city planning made this culture unique?
How did Ancient India use their resources (exports) to trade with other
neighboring civilizations (imports)?

Objective #1: Students will explain how geography and climate affect aspects of this civilization.
Essential Question: How did geography influence the history of Ancient India?
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Standards:
GLE/CLE, C3, NCSS
GLE:
5.G - Using geography to interpret, explain and predict
7.B.b - Create maps, graphs, timelines, charts and diagrams to communicate information
7.F - Interpreting various social studies resources
C3:
D2.Geo.2.6-8. Use maps, satellite images, photographs, and other representations to explain relationships between the locations of places and regions, and changes in their
environmental characteristics.
D2.Geo.3.6-8. Use paper based and electronic mapping and graphing techniques to represent and analyze spatial patterns of different environmental and cultural
characteristics.
D2.Geo.4.6-8. Explain how cultural patterns and economic decisions influence environments and the daily lives of people in both nearby and distant places.
D2.Geo.8.6-8. Analyze how relationships between humans and environments extend or contract spatial patterns of settlement and movement.
NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Theme 10: Science, Technology, and Society
Discipline # 2: Geography
Academic Vocabulary:
● bay
● cardinal directions
● Himalayas
● intermediate directions
● monsoon
● Mount Everest
● ocean
● peninsula
● plateau
● sea
● subcontinent
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What are the important land and water terms of
Ancient India?
Where are ancient cities and important land & water
terms located?

How did India and Himalaya Mountains form?

What are the two major rivers in India and how do they
affect civilization?
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Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Label of map of India

Exit slip: 1. Explain how the Indian Subcontinent
created the Himalaya Mountains.

Partner Share: Turn and talk to your partner and
explain the benefits of these ancient rivers.
Vocabulary Quiz on the academic terms of this objective

Summative Performance Task:
Final Ancient India Assessment (at the end of the Unit)
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed

Objective #2 Students will understand basic elements of Hinduism, Buddhism, and Islam
Essential Question: What is/are the basic religion(s) of Ancient India?
Standards:
GLE/CLE, C3, NCSS
GLE:
3b - Knowledge of continuity and change in the history of the world
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
C3:
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras.
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D2.His.5.6-8. Explain how and why perspectives of people have changed over time.
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras
D2.Civ.9.6-8. Compare deliberative processes used by a wide variety of groups in various settings.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 9: Global Connections
Discipline #1: History
Discipline #5: Psychology
Academic Vocabulary:
● Buddha
● Buddhism
● Dharma Wheel
● Noble Eightfold Path
● Four Noble Truths
● Hinduism
● Islam
● karma
● reincarnation
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What are the similarities and differences of Buddhism
and Hinduism?

How did each of these religions originate and shift to
different locations over time?

What is reincarnation, and how did it affect their daily
lives?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Complete a Venn Diagram, comparing and contrasting
both religions.

Turn and Talk: Share answers with partners.

Exit Slip: If you believed in reincarnation, why would it
be important to be kind and live a good life?

Summative Performance Task:
Final Ancient India Assessment (at the end of the Unit)
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life today.
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Differentiation
How will we respond if students have not learned?
Interventions:

Extensions/Enrichments:
Students can explore deeper level topics independently on devices.

Give even more background information to students, based on student needs.
Present lesson/ideas/self-guided project to the class.
Provide notes, vocabulary flashcards, study guides to students.
Give students more research, exploration, and inquiry time, if needed

Objective #3: Students will analyze the dynamics and significance of the Caste System and how it compares to our Social Classes of today.
Essential Question:
● How did this culture set up their social structure, and how did that affect daily life and their jobs?
● What types of laws and/or government controlled the people?
● What types of architecture and/or city planning made this culture unique?
Standards:
GLE/CLE, C3, NCSS
GLE:
2 - Knowledge of principles and processes of governance systems
3b - Knowledge of continuity and change in the history of the world
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
C3:
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras
D2.Civ.6.6-8. Describe the roles of political, civil, and economic organizations in shaping people’s lives.
D2.Eco.1.6-8. Explain how economic decisions affect the well-being of individuals, businesses, and society
D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 6: Power, Authority, and Governance
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
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Discipline #4: Economics
Discipline #5: Psychology
Academic Vocabulary:
● Buddha
● Buddhism
● Dharma Wheel
● Noble Eightfold Path
● Four Noble Truths
● Hinduism
● Islam
● karma
● reincarnation
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What are the levels of the caste system?

Which members of the caste system created the laws
and were they fair for everyone? Explain why or why
not.

Which group of the caste system help develop the cities
of Ancient India? What street design did they use to
make their cities easy to navigate?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Multiple-Choice worksheet that accompanies Caste
System article (*see materials above)

Ancient India Hands On Activity (*see materials above)

Exit Slip: Explain how city planners developed the city
street pattern? What is the benefit of that pattern?

Summative Performance Task:
Final Ancient India Assessment (at the end of the Unit)
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:
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Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed

Objective #4 Students will make connections of Ancient India’s contributions and how they affect present day.
Essential Question:
● What are the most important contributions from Ancient India, and how do they affect us today?
● How did Ancient India use their resources (exports) to trade with other neighboring civilizations (imports)?
Standards:
GLE/CLE, C3, NCSS
GLE:
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
3b - Knowledge of continuity and change in the history of the world
C3:
D2.His.3.6-8. Use questions generated about individuals and groups to analyze why they, and the developments they shaped, are seen as historically significant.
D2.His.5.6-8. Explain how and why perspectives of people have changed over time.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
Discipline #4: Economics

Academic Vocabulary:
● Arabic Numerals
● Infinity
● Concept of Zero
● Decimal System
● Textiles
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Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What are the four major mathematical contributions of
Ancient India and how do they affect present day?

How did the Silk Road influence the economic success of
India’s textiles?

What have you learned about Ancient India?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Partner Share: Turn and talk to your partner to describe
how the Silk Road influenced the economic success of
Textiles of India.

Ancient India Study Guide

Quiz: Name and define the four mathematical
contributions and explain how they affect us today.

Complete Ancient India study guide and play review
game to study for final assessment.

Summative Performance Task:
Final Ancient India Assessment (at the end of the Unit)
Taking Informed Action:
Students will understand how the information and ideas learned during this unit and how it relates to later civilizations, along with the importance of how it affected life
today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.
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PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: India
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
● Answers detailed essay questions about Ancient India.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ bay
○ cardinal directions
○ Himalayas
○ intermediate directions
○ monsoon
○ Mount Everest
○ ocean
○ peninsula
○ plateau
○ sea
○ subcontinent
○ Buddha
○ Buddhism
○ Dharma Wheel
○ Noble Eightfold Path
○ Four Noble Truths
○ Hinduism
○ Islam
○ karma
○ reincarnation
○ Buddha
○ Buddhism
○ Dharma Wheel

SAMPLE TASKS
●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

316

●

○ Noble Eightfold Path
○ Four Noble Truths
○ Hinduism
○ Islam
○ karma
○ reincarnation
○ Arabic Numerals
○ Infinity
○ Concept of Zero
○ Decimal System
○ Textiles
Performs basic processes, such as:
○ Labeling a map
○ Answering multiple-choice comprehension questions

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Unit Overview - Unit 6 - China
Content Area: Social Studies: Ancient Civilizations

Unit Title: Ancient China

Course/Grade Level: 6th Grade

Unit Duration: 6 Weeks (15 days A-Day/B-Day block)

Materials/Instructional Resources For This Unit:

Big Idea:

●
●

●

●

●
●

●
●

●
●
●

Discovery Education “From Dynasty to Destiny” video (Great Wall):
Learning about civilization of Ancient China (Government, Religion, Social Structure,
http://10.1.1.20/videos/v2.4/39359/pgr39359_2Mb.mp4
Geography, Resources, & Contributions) leads to knowledge and understanding of the
Discovery Education “From Dynasty to Destiny” Teacher’s Guide: https://gtm- present.
media.discoveryeducation.com/videos/39359/C0EA4CFE-1279-3B00CD52DB68BC350D1A.pdf
Ancient China (McGraw-Hill) videos:
http://www.glencoe.com/video_library/index_with_mods.php?PROGRAM=97
80078750472&VIDEO=-1&CHAPTER=7
Video- China: From Past to Present: Geography, Traditional Religions, and
Beliefs http://app.discoveryeducation.com/player/view/assetGuid/8D0010648150-4F80-9F8A-F30B1BA5612B
Ducksters Kids Articles for Ancient China:
http://www.ducksters.com/history/china/great_wall_of_china.php
National Geographic Article: Chinese Kingdoms Rose, Fell with Monsoons:
http://news.nationalgeographic.com/news/2008/11/081106-monsoonschina.html
Ancient China Kids Article for the Great Wall with a Quick 10 question quiz:
http://www.ducksters.com/history/china/great_wall_of_china.php
Hands-on History: Ancient Civilizations (Ancient China activity):
https://drive.google.com/drive/u/0/folders/0B0vINs0L3r5XM09RT3cwdTc5V2
c
Confucianism article: http://www.ushistory.org/civ/9e.asp
YouTube: The Story of Buddha for Kids (5 minutes)
https://www.youtube.com/watch?v=_3gK4VO9roE
google.discoveryeducation.com

Enduring Understandings:
Students will:
● Explain how geography and climate affect aspects of civilizations (typhoon,
monsoon, plateau)
● Understand the purpose of the Great Wall (plus other architectural features)
and how it prevented outside influence.

Essential Questions:
1. How did geography influence the history of Ancient China?
2. What was the purpose of the Great Wall of China and other natural barriers in
their region?
3. What contributions do we still use today that originated from Ancient China?
4. What types of laws and/or government controlled the people?
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●
●
●

Make connections of Ancient China’s contributions and how they affect
present day.
Analyze Chinese dynasties and explain how each one influenced the
government and progress of their civilization.
Determine attributes between the 3 main religions of Ancient China
(Buddhism, Confucianism, Taoism) and how they affected the civilization.

5.
6.

How did this culture set up their social structure, and how did that affect daily
life and their jobs?
How did the three main religions shape the Ancient China Civilization in the
past and in present day?

Objective #1: Explain how geography and climate affect aspects of civilizations (typhoon, monsoon, plateau)

Essential Question: How did China’s geography and climate affect its daily life and culture?
Standards:
GLE/CLE, C3, NCSS
GLE/CLE:
5.G - Using geography to interpret, explain and predict
7.B.b - Create maps, graphs, timelines, charts and diagrams to communicate information
7.F - Interpreting various social studies resources
C3:
D2.Geo.2.6-8. Use maps, satellite images, photographs, and other representations to explain relationships between the locations of places and regions, and changes in their
environmental characteristics.
D2.Geo.3.6-8. Use paper based and electronic mapping and graphing techniques to represent and analyze spatial patterns of different environmental and cultural
characteristics.
D2.Geo.4.6-8. Explain how cultural patterns and economic decisions influence environments and the daily lives of people in both nearby and distant places.
D2.Geo.8.6-8. Analyze how relationships between humans and environments extend or contract spatial patterns of settlement and movement.
D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
NCSS:
Theme 2: Time, Continuity, and Change
Theme 3: People, Places, and Environments
Theme 9: Global Connections
Theme 10: Science, Technology, and Society
Discipline # 2: Geography
Academic Vocabulary:
 Monsoon
 Typhoon
 Himalaya Mountains
 Gobi Desert
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Yangtze River (Chang River)
Plateau of Tibet
Great Wall of China
Huang He (Yellow River, also known as the River of Sorrows)
Lesson Plan

Supporting Question:

Supporting Question:

Supporting Question:

What locations were important to the development of
the Ancient Chinese civilization?

How did the Chinese develop their culture
independently from the rest of the world?

What other natural barriers protected and separated
China from the rest of the world?
How did the climate and weather (typhoons and
monsoons) affect the civilization and government?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Fill in a blank map with the key geographical words (See
Key Academic Vocabulary above)

Activity- Students will read this passage on Ancient
Geography main features
http://www.ducksters.com/history/china/geography_of
_ancient_china.php

National Geographic Article: Research To Prove How
Ancient China Kingdoms Rose and Fell with Monsoons
http://news.nationalgeographic.com/news/2008/11/08
1106-monsoons-china.html

Video- China: From Past to Present: Geography,
Traditional Religions, and Beliefs
http://app.discoveryeducation.com/player/view/assetG
uid/8D001064-8150-4F80-9F8A-F30B1BA5612B

Discussion: The geography of Ancient China shaped the
way the civilization and culture developed. The large
land was isolated from much of the rest of the world by
dry deserts to the north and west, the water to the east,
and impassable mountains to the south. This enabled
the Chinese to develop independently from other world
civilizations.

Summative Performance Task:
Final Ancient China Assessment (at the end of the unit)
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Ancient China and how that impacts life today.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on Ancient China.

Objective #2: Understand the purpose of the Great Wall (plus other architectural features) and how it prevented outside influence.
Essential Question: What was the purpose of the Great Wall of China and other natural barriers in their region?
Standards:
GLE/CLE, C3, NCSS
GLE:
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
3b - Knowledge of continuity and change in the history of the world
5 - Knowledge of major elements of geographical study and analysis (such as location, place, movement and regions) and their relationship to changes in society and the
environment
C3:
D2.His.3.6-8. Use questions generated about individuals and groups to analyze why they, and the developments they shaped, are seen as historically significant.
D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
D2.Geo.10.6-8. Analyze the ways in which cultural and environmental characteristics vary among various regions of the world.
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 6: Power, Authority, and Governance
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
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Academic Vocabulary:
 The Great Wall
 Himalaya Mountains
 Gobi Desert
 Qin Shi Huangdi, the first emperor of China during the Qin (Ch'in) Dynasty (221 B.C - 206 B.C.)
 Terracotta Armies
Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

What was the purpose of the Great Wall of China? In
other words, why was it built and how did it help
protect the civilization?

What contributions did the first emperor Qin Shi
Huangdi provide?

Was the construction of the Great Wall of China a good
or bad decision for China?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Ancient China Kids Article for the Great Wall with a
Quick 10 question quiz:
http://www.ducksters.com/history/china/great_wall_of
_china.php

Discovery Ed. Video Clip “Qin’s Legacy” (3:30 mins.)
https://app.discoveryeducation.com/player/view/asset
Guid/54D07AC2-DE1A-4BD4-80B2D59176A078DB?search_id=E7B226D1-0DAF-2463-54543A424C27AF6D

Video Clip on the Great Wall of China (6 mins):
http://app.discoveryeducation.com/player/view/assetG
uid/7B26AE4F-5D67-4C38-86F6-A4361F166085

Discuss questions created from video.

Video Clip: Destiny Determined - Power and Ritual
http://app.discoveryeducation.com/player/view/assetG
uid/044DA811-F849-4B6A-983C-28E5EFC9060E
Discussion Question after video:
Was the construction of the Great Wall of China a good
or bad decision for China? What other options could
have been implemented instead? Support your answer
with details.

Summative Performance Task:
Final Ancient China Assessment (at the end of the unit)
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Ancient China and how that impacts life today.
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Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on Ancient China.

Objective #3 Make connections of Ancient China’s contributions and how they affect present day.
Essential Question: What contributions do we still use today that originated from Ancient China?
Standards:
GLE/CLE:
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
3b - Knowledge of continuity and change in the history of the world
C3:
D2.His.3.6-8. Use questions generated about individuals and groups to analyze why they, and the developments they shaped, are seen as historically significant.
D2.His.5.6-8. Explain how and why perspectives of people have changed over time.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 6: Power, Authority, and Governance
Theme 8: Science, Technology, and Society
Theme 9: Global Connections
Discipline #1: History
Discipline #4: Economics
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Academic Vocabulary:
 Silk Road
 Fireworks
 Paper
 Silk
 Terracing
 Double cropping
 Porcelain
Lesson Plan
Supporting Question:

Supporting Question:

What are three important Ancient Chinese inventions?

How did China’s isolation from the rest of the world lead them to create such innovative inventions?

Formative Performance Task:

Formative Performance Task:

Read Chinese Inventions article and answer
comprehension questions.

On an exit slip, write a brief explanation for this.

Summative Performance Task:
Final Ancient China Assessment (at the end of the unit)
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Ancient China and how that impacts life today.
Assess on vocabulary with a formative assessment during this unit, as needed.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on Ancient China.
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Objective #4: Analyze Chinese dynasties and explain how each one influenced the government and progress of their civilization.
Essential Question: What types of laws and/or government controlled the people? How did this culture set up their social structure, and how did that affect daily life and
their jobs?
Standards:
GLE/CLE, C3, NCSS
Standards:
GLE/CLE:
2 - Knowledge of principles and processes of governance systems
3b - Knowledge of continuity and change in the history of the world
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
C3:
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras
D2.Civ.6.6-8. Describe the roles of political, civil, and economic organizations in shaping people’s lives.
D2.Eco.1.6-8. Explain how economic decisions affect the well-being of individuals, businesses, and society
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 6: Power, Authority, and Governance
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
Discipline #4: Economics
Discipline #5: Psychology
Academic Vocabulary:
 Clan
 Communism
 Dynasty
 Emperor
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Lesson Plan
Supporting Question:

Supporting Question:

Supporting Question:

Some dynasties lasted for hundreds of years while
others were overthrown in as little as 20 years. What
do you think made the biggest difference in how long a
dynasty held power?

How are the Shang, Qin, and Han dynasties different
from each other? Which ancient dynasty do you think is
most like the current government of the United States?

What contributions were important creations of each
dynasty?

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

Discussion Questions and group tasks in “Ancient China
Hands On Activity” from Hands on History Ancient
Civilization book.

Discussion Questions and group tasks in “Ancient China
Hands On Activity” from Hands on History Ancient
Civilization book.

●

●

Discovery Education “From Dynasty to Destiny”
video (Great Wall):
http://10.1.1.20/videos/v2.4/39359/pgr39359_
2Mb.mp4
Discovery Education “From Dynasty to Destiny”
Teacher’s Guide: https://gtmmedia.discoveryeducation.com/videos/39359/
C0EA4CFE-1279-3B00-CD52DB68BC350D1A.pdf

Summative Performance Task:
Final Ancient China Assessment (at the end of the unit)
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Ancient China and how that impacts life today.

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.
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Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on Ancient China.

Objective #5: Determine attributes between the 3 main religions of Ancient China (Buddhism, Confucianism, Taoism) and how they affected the civilization.

Essential Question: How did the three main religions shape the Ancient China Civilization in the past and in present day?
Standards:
GLE/CLE:
3b - Knowledge of continuity and change in the history of the world
6 - Knowledge of relationships of the individual and groups to institutions and cultural traditions
C3:
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras.
D2.His.5.6-8. Explain how and why perspectives of people have changed over time.
D2.His.4.6-8. Analyze multiple factors that influenced the perspectives of people during different historical eras
D2.Civ.9.6-8. Compare deliberative processes used by a wide variety of groups in various settings.
NCSS:
Theme 2: Time. Continuity, and Change
Theme 3: People, Places, and Environments
Theme 4: Individuals Development and Identity
Theme 5: Individuals, Groups, and Institutions
Theme 6: Power, Authority, and Governance
Theme 9: Global Connections
Discipline #1: History
Discipline #3: Civics and Government
Discipline #5: Psychology
Academic Vocabulary:
 Siddhartha Gautama
 Buddha - “The Enlightened One”
 Buddhism
 Taoism
 Confucianism
 4 Noble Truths
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8 Fold Path
World Religion
Reincarnation
Shrine
Nirvana
Lao Tzu
Yin
Yang
Lesson Plan

Supporting Question:

Supporting Question:

Supporting Question:

Overarching idea- Buddhism

Overarching idea- Taoism

Overarching idea- Confucianism

How did Siddhartha Gautama ideals (the Buddha) affect
the Ancient Chinese civilization and life today?

What is the structure of Taoism and how did it emerge
in Ancient society?

What is the structure of Confucianism and how did it
emerge in Ancient society

Formative Performance Task:

Formative Performance Task:

Formative Performance Task:

YouTube: The Story of Buddha for Kids (5 minutes)
https://www.youtube.com/watch?v=_3gK4VO9roE

Taoism slides containing main ideas and concepts
regarding the religion and students will take notes.

Review key vocabulary terms learned thus far in the
Ancient China Unit

Discovery Ed. “Buddhism” 3 mins.
https://app.discoveryeducation.com/player/view/asset
Guid/3F930BD2-9CB3-408A-8690B9D533C56834?search_id=E843114D-0924-9D5A-83A227E43FB930CA

Read Confucianism article and highlight new ideas
learned, while jotting questions that students have yet
to be answered. Article:
http://www.ushistory.org/civ/9e.asp

Summative Performance Task:
Final Ancient China Assessment (at the end of the unit)
Assess on vocabulary with a formative assessment during this unit, as needed.
Taking Informed Action:
Students draw on compelling questions from above lessons to understand the relevance and impact of what occurred in Ancient China and how that impacts life today.

328

Differentiation
How will we respond if students have not learned?
Interventions:

How will we respond if students have already learned?
Extensions/Enrichments:

Give even more background information to students, based on student needs.

Students can explore deeper level topics independently on devices.

Provide notes, vocabulary flashcards, study guides to students.

Present lesson/ideas/self-guided project to the class.

Give students more research, exploration, and inquiry time, if needed.

Differentiate different viewpoints from multiple archaeologists on Ancient China.

329

PROFICIENCY SCALE FOR THIS STANDARD
STANDARD: China
SCORE

DESCRIPTION

4.0

In addition to score 3.0, in-depth inferences and applications that go beyond what was taught.

3.5

In addition to score 3.0 performance, in-depth inferences and applications with partial success.

3.0

The student:
● Answers detailed essay questions about Ancient China.
The student exhibits no major errors or omissions.

2.5

No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.

2.0

There are no major errors or omissions regarding the simpler details and processes as the student:
● Recognizes or recalls specific terminology, such as:
○ Monsoon
○ Typhoon
○ Himalaya Mountains
○ Gobi Desert
○ Yangtze River (Chang River)
○ Plateau of Tibet
○ Great Wall of China
○ Huang He (Yellow River, also known as the River of Sorrows)
○ The Great Wall
○ Himalaya Mountains
○ Gobi Desert
○ Qin Shi Huangdi, the first emperor of China during the Qin (Ch'in) Dynasty (221 B.C 206 B.C.)
○ Terracotta Armies
○ Silk Road
○ Fireworks
○ Paper
○ Clan
○ Communism
○ Dynasty
○ Emperor
○ Siddhartha Gautama
○ Buddha - “The Enlightened One”

SAMPLE TASKS
●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

●
●
●
●

Teacher observation
Exit Tickets
Unit Assessment
Vocabulary Quiz

330

●

○ Buddhism
○ Taoism
○ Confucianism
○ 4 Noble Truths
○ 8 Fold Path
○ World Religion
○ Reincarnation
○ Shrine
○ Nirvana
○ Lao Tzu
○ Yin
○ Yang
○ Silk
○ Terracing
○ Double cropping
○ Porcelain
Performs basic processes, such as:
○ Labeling a map
○ Answering multiple-choice comprehension questions

However, the student exhibits major errors or omissions regarding the more complex ideas and
processes.
1.5

Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.

1.0

With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

LND

Even with help, no understanding or skill demonstrated.
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Grades K-6 Social Studies Curriculum
Appendix
1.
2.
3.
4.

Show Me Standards
Grades K-8 Social Studies GLEs
C3 Framework
NCSS Curriculum Standards for Social Studies information and Link
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